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WHAT IS IT ABOUT

Clio is a project for the prevention and management of xenophobic attitudes at vocational schools.
Teachers, as well as school admirggirs are to be enabled to recognize and understand such posi-
tions among their students and to stand up for democratic values without fear. For this purpose, in-
terdisciplinary experts from Austria, Poland, Croatia and Germany are developing various Isateria
close cooperation with the target group, such as an app, a blended learning training and a podcast.
The main focus of this project is to build synergetic networks with other actors in each country in or-

der to strengthen schools and provide them withowledge and professionally produced materials.

In this curriculum, you will receive all the tools that enable you to conduct a workshop or training
based on the Clio materials. Of course, you can modify, shorten, or add to your own course. All Clio

materials are available for your use and distribution.

oI

ad <My www.clio-project.eu Q
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1. STRUCTURE

The threepart advanced training consists of:

- Briefing of the participants
- 5-day faceto-face phase as well as

- online phase (follow up) with two webinars

2. CONTEXT ANGONTENT

Thetraining is about..

- expanding the judgment and action competencies of the participants with regard to the topic
of 'ldeologies of Inequality’ (I. 0. I.) in a procesented way that is appropriate to the situa-
tion.

0 accordingly, it is a question pérforating and differentiating the attitudes of teach-
ers and trainers.

- enabling teachers, who often teach science or technical subjects, to develop democratic
competencies in their students

- determining the participants' seissessment of the reduction pfejudices and the gain in
competence by means of a qualitative and a quantitative questionnaire.

Target Group of the Training

The target group of the training are school administrators, teachers in (vocational) schools, and train-
ers in companieddowever, it can also be extended and made available for any other target group,
for example in youth education or political adult education.

3. QUBJECTS OF THEAINING

Using the Clio products (brochure, podcast, app, scripted modules, webinars), therglitems are
integrated into the training:

- Getting to know or deepening of the knowledge on widespread I. o. .

- Possibility conditions of I. o. I.
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- Learning about strategies of xenophobic groups and organizations
a) with regard to the 'recruitmentf young people
b) with regard to the targeted influencing of discourses

- Discussing of and reflecting on the supposed contrast of the "extremist fringes" vs. the "demo-
cratic center"

- Practicing options for taking action (reactions to statements/hétiaof students)

- Implementing longerm infrastructure against the spread of I. 0. I. (see Clio product "Instruments
of democratic school culture™)

4. RELEVANCE

Decisive action is needed at all levels of society to prevent more and more peoplagiognsimple
explanations for complex problems. All European institutions see an urgent need for action in dealing
with I. 0. I. The CLIO concept tackles this issue on the structural and on the individual level.

The continuous task of the trainers is t@ate or maintain an openness for the topic among the par-
ticipants.There is no 'one fits all' method for thiflowever the description of the different ways to
achieve this will be the focus of the 'Open Educational Resource'. In designing the trapigjsaf
theme-centered interaction, forum theater, and paradoxical intervention will be incorporated.

The measurement of an actual reduction of misconceptions or prejudices is only possible with an
elaborate research design (and still various other grilting factors remain unconsidered). Moreo-

ver, learning improvements and competence growth on the level of attitudes cannot be assessed
from the outside: "Trainings are supposed to improve competencies, but any change in competen-
cies can only be measureg bbservable improvements on the level of performance" (Mittag/Hager
1998, 17). Therefore, in the CLIO project, a qualitative and a quantitative questionnaire are used for
participants' seHassessments before and after the trainings (see Appendix). diikisvaluation can-

not accurately determine the actual improvement in competence, but it can provide insight into the
participants' own assessment and, thus, offer a starting point for further treatment of the topic. Fur-
thermore, in the course of the evaltian, the participants engage in a sedfflection on their own
learning and competence gains, which can stimulate moments of insight and leave room for the for-
mulation of feedback. This approach is also easy to implement for the target group of teanters a
principals without having to familiarize oneself with a complex research design.

5. DESIREIRESULTS OF THRAINING

Overarching Results

The patrticipants (teachers and trainers):
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- are open to the topic of I. o. I. (instead of talking it down, ignotinetc.)
- are aware of possible problems in this regard at their school

- reconsider widespread explanations of deficits as the cause of exclusionary attitudes (e.g.
difficult life situations, such as lack of prospects, problems at home)

- take the political alture of a region or a state into consideration when explaining exclusion-
ary attitudes

- know different options for action in the context of I. 0. I. and are able to apply/implement
them, partly with the involvement of external actors

- rethink their understading of their profession.
Competence Gain of the Participants

The training aims to improve teachers' ability to act, to further develop their histgpaiitical judg-
ment and thus, their democratic attitude.

In the course, the didactic principle obnflict orientation is introduced and applied. In addition, the
method of conflict analysis is employed. This means that democratic processes are practiced during
the settlement of conflicts. A subsequent reflection, guided by the trainer (later by #ehex), con-

nects the levels of democracy as a form of life, society and rule.

The following teacher competencies will be improved during the course (as well as through the other
Clio products¥:

- recognize political and social exclusion processes, andigne and- in the direction of
global justice help to transform them (justice competence);

- recognize, assess and confront oversimplified, populist explanations and interpretations of
societal challenges (differentiation competence);

- to oppose social andolitical processes that are characterized as "without alternatives" with
"utopian thinking"- thinking and acting in terms of alternatives (utopian competence);

! They recognize that the focus on a pedagogical attitude of support, care and acceptance can be problematic

in the case of xenophobic statements, because the political dimension is ignored. A look at the social environ-

ment shows that it is not sufficienbtsee the need for action exclusively among teachers, who sometimes act

in a nonprofessional manner. The interrelationships between the micro, meso and meta levels must be ex-

plained clearly by the trainers. This is also an important aspect in order abecopenness for the abovaen-

tioned phenomena. This includes, depending on the subject matter, specific critical analyses of the political and
economic system. This means that the trainers must be professionally and didactically competent.

2 Following therecommendations of the European Parliament and the Council on key competences for lifelong

learning (2006/962/EC), which states:

oCivic competence is based on knowledge of the concepts of democracy, justice, equality, citizenship, and civil

rights, incluéihg how they are expressed in the Charter of Fundamental Rights of the European Union and inter-
YEGA2Y T RSOfINIGA2Yya wXB8d /2yaidNHzOGABS LI NGAOALIN GA2Y
cohesion and sustainable development, &and NS RAy S&da (2 NBaALISOG GKS @I f dzSa
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- to help shape one's own social environment in the sense of " political and social involve-
ment", taking into account the competence dimensions mentioned above (participation
competence)

- to critically reflect on their own information, learning and educational processes (reflective
competence)

6. THEQLIOPRODUCTS

Here, the Clio products are brieflygsented individually, and their possibilities for use are explained.
They can all be found attps://www.idd.uni-hannover.de/en/research/projekte/clioand in the Clio

app.
MOBILE tt G459/ Ltl 9w /h59{ !b5 {.a.h[{b

Organisations and groups that use misanthropic ideologies use codes, symbols, music etc. to
win young people over to their goals. With this app, teachers etc. get to know the above
mentioned in order to sharpen their attéion and to classify the situation at their school.

The app contains, among other material, contact data for advice centres in the partner coun-
tries and thus promotes the networking of democratic actors. The app can be fared
https://clio.keelearning.de

One part of the app consists of an index card game. Herewigit extremist symbols,

codes, etc. are displayed as images and with one click, these cards can be flipped. Here, the
players can choose between "known" and "not known". The cards that arknoevn are

stored in card boxes according to Leitner's algorithm and can be repeated to ensure that
they have all been memorized.

Furthermore, there is the Powerlearning with Quiz function, in which the knowledge of ideo-
logies of inequality is trainedh& questions from these quizzes are based on the modules.

The app also contains a media library with various Clio materials and further articles. Users
can also submit their own quiz questions. The app is available in Polish, Croatian, English and
Germanand also contains countigpecific content in these languages.

BROCHURE + PODCAST

Many teachers feel threatened by online reporting portals: The partners are developing a
four-language brochure that refers to legal documents in the respective regionraulie

ages teachers to intervene in certain situations. The brochure lists organizations that support
teachers and presents procedures for dealing with specific conflicts and problems. The bro-
chures are entitled "Fearless standing up for democracy andaiote”.

The podcast contains fictitious interviews (teacher + advisor) and thus illustrates various pos-
sible courses of action in critical situations in the school context. The podcasts complement
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the brochures and are available for each country in thetramal language and deal with na-
tional focal points. Here, too, teachers are made aware that they are not alone in critical situ-
ations and that there are reliable organizations to support them.

MODULE

The overarching topic of the Module is 'ldeologienefuality’ and it is part of the Clio fur-
ther education. There are a total of 8 modules, which are divided as follows:
1. RightWingExtremism

Antisemitism
Racism

Antimuslim Racism

Antiziganism

2

3

4

5. Sexism and Homophaobia
6

7. RightWingExtremism, Hate Speech and Falews
8

Strategies against I. o. I.

These documents, each about 20 pages long, not only explain the theoretical basics of the
individual topics in a comprehensible way, but also contain exercises for practice. These units
can be used by teachers in the desom as well as in teacher training courses (such as the

Clio Training) or in adult education.

The modules were created in teams of experts from the partner organizations of the Clio
Consortium and supplemented and completed with the help of gegveerreviews. They

are available in German, English, Croatian and Polish and are mostly identical in content.

CURRICULUM FORBY BLENDED LEARNING COURSE

The curriculum is the written methodology and didactics of the blended learning training, i.e.
preciselythis learning plan right in front of you. On the one hand, the Clio project includes an
attendance part in the form of a learnisgachingtraining-activity as a pilot course. In addi-
tion to the modules (Output 3), other Clio materials are presented aed estensively here.

In the appendix, you will find the agenda that was applied for this pilot course.

Furthermore, there is the continuing online part of the training. For this, the webinars (next
output) were created and online conferences were heldwiite participants from the face
to-face course. Also the exchange in the virtual meeting place (Padlet) is to be counted as
part of the online part.

WEBINARS

Further webinars are held as part of the blended learning course. These serve the purpose of
a mae indepth study of related topics and are activated after the classroom course. The
webinars are PowerPoint presentations with audio dubbing. In terms of content, they deal
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with civic education, citizenship education and thecsdled "whole school appezh"”, an ap-
proach that maps the implementation of democratic instruments and favors networking with
stakeholders. Both webinars also focus on presentingwesld examples from the respec-

tive partner countries. The webinars, like all other products ofgif@ect, can be accessed

via the Clio homepage and are available in German, English, Polish and Croatian.

INSTRUMENTS OF DEMOCRATIC SCHOOL CULTURBEGICL.

Students, together with their teachers and external actors, install instruments of democratic
school culture at the participating vocational schools. For this purpose, the students, for ex-
ample, organized interviews with politicians, founded working groups, carried out commu-
nity service activities. In Croatia, a center for intercultural coexisteraeeven founded as

part of the Clio project! This process was documented in a blog and thus presented to the
public and made easily accessible to other interested parties.

The blog can be found herkttps://clioproject727307695.wordpress.com

These products are freely available for use. Not all of them have to be part of your training, they ra-
ther serve as building elements and support.

Clio goes to schools/ Clio goes to
regional decision makers

Module

Brochure
Podcast

school culture

App
Instruments of democratic

Curriculum

CLIO HOUSE

The Clio House graphically represents how the individual products interlock. The "LTTA" is-the face
to-face course of the blended learning training.

(. STEPBY-STEPPROCEDURE OFAIOBLENDELEARNINGRAININGCOURSE

Do you want to offer a Clisupportedblended learning training? Here is a list of steps to guide you.

Before the Meeting:
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- OnlineBriefing of the participants (e.g. through the Padlet tool)
- Provide materials (app, brochure, podcast, modules, blogs)
- Use communication channels and engagemirtual exchange
Attendance Phase:
Implementation of the ifperson course (see agenda)
After the Meeting / Online Phase:
- Stay in contact trough Padlet

- Followup in terms of content (webinars and online conferences, if applicable)

Preparation
Thepreparation of the training already starts43months before the event: advertise the course, find
a meeting venue, invite participants, plan the recreational program (optional) etc.

Padlet

It is a good idea to create a padlet or to use a similar toodliraace of the course, as this can pro-

vide an optimal meeting place for the participants. Documents can be uploaded and downloaded,
the use and operation is very simple and, for example, profiles can be created and pinned. There are
no limits to creativityand Padlet can also be used to stay in touch after the event. Thus, tools like
Padlet offer a sensible alternative to Facebook, for example, and serve as a social network in mini
format without major data problems.

Tip: The exemplary Clio padlet we usfked our blended learning training can be found under the fol-
lowing link:

https://de.padlet.com/ronjakummer/kkh7icdk3wc4ozra

You can use it for inspiration for your own padlet. The sticeetand the contents are sedfxplana-

tory. It is important that all information regarding the training is available or linked here and that the
participants have space to comment on the padlet. Since the pilot training took place with an inter-
national groy and the course language was English, the padlet is also written in English.

BRIEFING of the participants

Two months before the fact-face course, participants will receive the relevant documents; in addi-
tion, they will be asked to register in the asiwed wiki or padlet. There, they can create short pro-
files and find out in advance which people are also participating and get in touch with them. The ma-
terials can (and at best should) be accessed and viewed. There may also bhautvamline meet-

ing where participants can ask live questions about organizational and content issues. The goal is to
set the mood for the course as well as to reduce any uncertainties that may exist.
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Attendance Coursé€Learning, Teaching and Training Acitivity)

In the 5day training course for teachers and trainers, two employees from each partner institution
participate, the total number of participants is 12 persons. Of course, the number of participants can
vary for further trainings, as well as the duratidhonly 2 modules are used, it is of course not ab-
solutely necessary to estimate a full 5 days (unless they are treated very profoundly and in detail).

Learning Contents

In order to encourage teachers not only to intervene in cases ofcamttitutiond statements and

actions, but also to intervene in cases of everyday racist statements (or everyd&eamtism, etc.),

the curriculum contains an overview of the most important I. o. I. and short, precise and scientifically
sound information and materia on various I. 0. in easyto-understand language. The detailed
learning modules are linked in this curriculum and serve the trainers as well as the participants for an
in-depth examination of the topic and as a basis and reference book in thergaithemselves.
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Exemplary Agenda
Day 1, Monday
Introduction on Clio Project, Group Focussed Enmity & challenging hostile views @school

Material

09:00 Establishingom- Disclaimeand CommunityRules: Shortpresentationof communityrules. PreparedFlip-

munity rules Howdo we wantto workwith each  Additionsare madeif necessary. chart
other?
Howcaneveryonefeel safeand
comfortable?
Doesanythingneedto be changed?

09:20 Meet & Greet Roundof introductions: ExerciséPresentation: Picturesphame
Sincesensitivetopicsareaddressed = Pictureson the subjectof ideologiesof inequalitylie on the ground, = cards,pens
duringthe curriculum,it makes the participantschoosea picture, then eachpersonintroduceshim-
senseto ensureagreatgroupdy- selfandsays:
namicright from the start. There- 1. My nameis...
fore, the courseshouldbe started 2.1 chosethe picture because...
with afun round of introductions. 3. I expectthe followingfrom the Teacherdraining...

10:00 Introducingto Whatis Clio? Shortpresentationby the curriculumleader/presenter PowerPoint

this Training& What are the goalsof the project?

CLIO Whatare the outputs?
Whatisthe agendeof this curricu-
lum?

10:30 Coffeebreak
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10:45 Identity Input on topic identity & stereotypes 15-20 min input on topic PP FlipChart,
(basedon Module 8) Pens
11:30 Groupfocussed = Groupactivity on discriminationin Discusshe following questionsin smallgroups: FlipChari& pens
enmity general 1. Whichgroupsare discriminatedagainst?

2. Wheredoesdiscriminationhappen?
Collectall yourideason aflipchartandpresentit in the plenumaf-

terwards

12:00 Lunchbreak

13:00 Sexism Thebroadspectrumof sexism Flashround: Pen& paper
Everypersonsaysoneword he*sheassociatesvith the term sex-
ism.

Areall wordsunderstood?
If not, write them down to researchthem duringthe nextexercise.

13:05 Sex& Gender Definition Pairup andresearclthe followingterms:
Sex& gender,heteronormativity,sexismmisogynyExplaineach
term in one sentence

13:25 Nurtureor Nature Howwe nurture genderrolesin Groupexercise: Notebook,
childcare Watchthe following BBGrideo: smartphonepen
https://www.bbc.com/news/av/magazingl0936719/gendesspe- & paper
cifictoys-do-you-stereotypechildren
Answerthe following questions:
0 Whatstruckyouthe mostwatchingthe clip?
Whatdisadvantagesesultfrom the stereotypingof childrenfor
girlsandwomenandwhat for boysandmen?

Co-funded by the R
Erasmus+ Programme *x
of the European Union LI


https://www.bbc.com/news/av/magazine-40936719/gender-specific-toys-do-you-stereotype-children
https://www.bbc.com/news/av/magazine-40936719/gender-specific-toys-do-you-stereotype-children

14.00

15:00 Coffeebreak

15:15 Feedbackound

15:30 Endofdayl

Co-funded by the
Erasmus+ Programme
of the European Union
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Misogyny Homo
& Transphobia
Rightwing ex-
tremism

** o

* ok

*

Reflection feedback& teaserfor day
2

Watchthe Guardianvideo;www.youtube.com/watch?app=desk- Notebook,
top&v=w92V3CClIgpc smartphonepen
Andreadthe Spiegehrticle; www.spiegel.de/international/ger- & paper
many/from-digitathate-to-analogviolencethe-dark-world-of-ex-
tremistmisogynya-832ed3d-21d1-4e84-8c28089365€91a83
Answerthe following questionsfor yourself,afterwardsdiscuss
themin the plenum:

0 Whatwasnew for you?

Howareright wing extremistideologyand misogynytran-

sphobia& homophobiainterlinked?

Haveyouthoughtaboutthis connectionbefore?
0 Howisgenderportrayedin rightwing$S E i NBieblagyr:
How femininity?Howmasculinity?
0 Whatdoestoxic masculinitymean?
Doyou knowthe IncetmovementWhat doesthis term mean?

Shortreflectionround: CLIQApp,In-
Whatwent well today, what didn't? ternet
Whatwill be discussedomorrow?


http://www.youtube.com/watch?app=desktop&v=w92V3CCIgpc
http://www.youtube.com/watch?app=desktop&v=w92V3CCIgpc
http://www.spiegel.de/international/germany/from-digital-hate-to-analog-violence-the-dark-world-of-extremist-misogyny-a-832ed3cb-21d1-4e84-8c28-089365e91a83
http://www.spiegel.de/international/germany/from-digital-hate-to-analog-violence-the-dark-world-of-extremist-misogyny-a-832ed3cb-21d1-4e84-8c28-089365e91a83
http://www.spiegel.de/international/germany/from-digital-hate-to-analog-violence-the-dark-world-of-extremist-misogyny-a-832ed3cb-21d1-4e84-8c28-089365e91a83

Day 2, Tuesday
Rightwing-extremism

Material
09:00 Welcome& Whatwasdiscussedesterday?
Agenda Whatis on the agendatoday?
09:15 WhatisRight AssociatiorABC Eachperson:Write the letters of the alphabetone belowthe other  Pen,paper,flip-
wing extremism on asheetof paper.Now enter termsthat you associatewith right-  chart,modulel
(RWE)? wing extremismin the list for eachinitial letter. Thisbrainstorming

method canhelpyouto collectyourideasandto figure out your

own levelof knowledge;afterwardsthe wordsare collectedanddis-

cussedn the group,module 1 is usedto clarify specificdefinitions
09:55 Coffeebreak

10:00 Symbolst codes Recognisingight-wingextremism Eachpersonplaysaround with the APP& triesto recognizesym- App
bols,then the presentershowsdifferent symbols.Thepersonwho
recognizeshe mosthaswon the contest.
10:30 RWER& de- Why & how is RWEdangeroudor Collectin smallgroupsyour ideasand exampleshow RWEs danger- Module1, pen,
maocracy democracy? ousfor democracyUsemodulel if necessary. flipchart
11:05 Coffeebreak

11:15 RWAEn schools Experiencavith RWE Formsmallgroupsandsharehow you personallyexperiencedRWE.
IsRWEa problemin your school?Are there anyRWEsymbols,
thinking,ideasyouwitnessedin your schoolenvironment?Sharey-
our stories.

11:50 Lunchbreak
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12:50 Strategieof RWE Whatstrategiesdo RWEuse? GroupexerciseCollectdifferent strategiesRWEuseon aflipchart,  Module 1, pen,
I usemodulel if necessaryFindexamplesfrom your countryor dif-  flipchart
ferent RWEgroups.What methodsdo they useto influenceother

people?
Afterwardsshareyour resultsin the plenum.
13:10 Strategief RWE Hatespeech Groupexercisewhy is hate speechstrategicallyusedby RWE?Jse  Module7, pen,
Il module? if necessary. flipchart

Usethe internet to find exampleswhen RWH.lsedhate speechto
influenceothers.

13:45 Coffeebreak

13:55 Strategieof RWE FakeNews& conspiracytheories Groupexercisewhy are fake newsé& conspiracytheoriesstrategi- ~ Module 7, pen,

1l callyspreadby RWEJsemodule7 if necessaryDoyou know ex- flipchart

amplesof popularconspiracytheories?Collectthem on aflipchart
& presentthemto the plenumafterwards

14:40 Feedbackound Reflectionfeedback& teaserfor day Shortreflectionround: Whatwasdiscussedoday?Whatwent well

3 today,what didn't?

Whatwill be discussedomorrow?

14:50 Endofday2
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Day 3, Wednesday
Antisemitism & Antigypsyism

Material
09:00 Welcome& Whatwasdiscussedesterday?
Agenda Whatis on the agendatoday?

09:15  Antisemitisml Whatis Antisemitism? Watchthe videod ! y i A & S ¥ RJfi Abj tifeSARneFrank Beamer,Y-
Housewww.youtube.com/watch?v=5BIwf72ynS8 outube,pen&
Individually:collecton a pieceof paperinformationthat wasnewto paper
you

09:40 Antisemitismil Formsof Antisemitism Groupactivity: collectdifferent forms of Antisemitism(usingmod-  Flipchart,pens,
ule 2). Findcurrentexampledor eachform of Antisemitism pre- module2
sentyour findingsin the plenum

10:30 Coffeebreak

10:50 Antisemitism& HowdoesAntisemitismrelate to Formsmallgroupsandanswerthe following question:Howdoes Flipchart,pens

RWE RWE? antisemitismrelate to RWE2WhatdoesHolocaustdenialmean?Do

you know politicians/famougpeople/influencersvho denythe Hol-
ocaust?Presentyour findingsin the plenum

11:35 Antisemitism Antisemitismin schools Formsmallgroupsandreflect on the following questions:Arethere = Pen& paper
formsof Antisemitismin my schoolenvironment?sthis topic dis-
cussedamongstpeers/the staff? Howis antisemitismdiscussedn
schoolbooks?

12:00 Lunchbreak

13:00 Gettingstarted Associatiorroundto the topic of An- Onepersonafter the other saysone word he*sheassociates Flipchart,mark-
tigypsyism with/know aboutthe term antigypsyismlf oneword is new/un- ers
known,the grouptriesto explainit/researchit.
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13:05 WhatdoesAn- Input on Antigypsyism Input: Asetof Preco-
tigypsyismmean? What doesantigypsyisnmean?Sincewhendoesthe term antigyp- biasteaching
syismexist? : :
Whatother terms are usedto describehate and prejudiceagainst materials,Inter
Roma? Mt
HowdoesAntigypsisncompareto other formsof racism?
13:35 Coffeebreak
13:45 Introductionto Introductionto Antigypsyisnfrom Watchthe followingvideos: Smartphone,
Antigypsyism Romaperspectice www.opensocietyfoundations.org/voices/growisigma notebooketc.
https://www.youtube.com/watch?v=yNWANrpUgw beamer,the in-
Splitup in groupsof three and answerthe followingquestions: ternet, penand
Whatare your thoughtsaboutthesevideos? paper
Doyou seethesestoriesaspositiveachievementsor do you seeit
more asa mainculture pressureandimpositionof its normsand
values?
14:15  Situationfor Situationin your country In groupsof two: Flipchart,smart-
Romatoday Analyzehow Romaare presentedin mediain your country. phone,notebook
Exploref thosedepictionare different in traditionalandsocialme-  etc.
dia.

Inyour opinion,arethesereportingsanddepictionfuelled by stere-
otypesand prejudice?Doesit contribute moreto spreadinghese
stereotypesWhat couldchangethis?
Howare Romapresentedin your school(schoolbookssongs gvery-
daylanguagefacultyetc.)?
Afterwardspresentyour findingsto the group

14:40 Feedbackound  Reflectionfeedback& teaserfor day Shortreflectionround: Whatwasdiscussedoday?Whatwent well

4 today,whatdidn't?

Whatwill be discussedomorrow?
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Day 4, Thursday
Racism & AntiMuslim Racism

09:00

09:15

09:50

10:10

10:25

Co-funded by the
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Welcome&
Agenda
Introductionto

Racism

Whatwasdiscussedesterday?
Whatis on the agendatoday?
Introductionto Racism

Definig Racism  Whatisyour definition of racism)

Coffeebreak

Asinglestory

** o

*o K

*

Whatisthe dangerof a singlestory?

Material

GroupexerciseAnswer& discusghe following questions: Flipchart,pen
b Ww a8 grodluctof racismand not the other way around.In
otherwords,thereareandwereno W NI €a8isin@&atesthem.”

Thisquote is from the GermansocialscientistsimanAttia and Ozan
ZYSalAyl Pt Ped

Whatdoesthis quote mean?Whatdo youthink aboutit?

Haveyou encounteredracismin your daily life?

Wouldyou sayit isanissuein our society?

A Collectall yourthoughtsanddiscusghem in the plenum.

Groupsof 2: What is your definition of racism?Tryto write it down  Pen& paper,
in 1-2 sentencesafterwards,presentthe definitionsto the plenum. module3
Lookup at module 3 how PhilomenaEssediefinesracism.

A Method: Streamof consciousnesm individualwork (3 minutes)

followed by exchangeén pairs(5 minutes)and concludingdiscussion

in plenary.

Watchd ¢ Kahgerof asingled 2 By&himamandaidichie Beamer,Y-
(Youtube)in individualwork. Afterwardssplit up in smallgroups ouTube flip-
anddiscusghe TEDalk with the following questions: chart,pens
What doesAdichiemeanwhen shetalksaboutthe dangerof a sin-

glestory?

What singlestoriesexistin yourworld/school/society?
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11 25

11:35

12:00

13:00

13:30

14:10

14:20

15:00
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Coffeebreak

Formsof racism

Lunchbreak

Anti-Muslimra-
cism

Formsof Anti-
Muslim-racism

Coffeebreak

Anti-muslimra-
cismé& de-
maocracy

Racism

** o
*

*o K

Whatdoesracismlook like?

Definitionof
Anti-Muslimracism

Findingexamplesof Anti-Muslimrac-
ismin everydaylives

Whyis Anti-muslimracismdanger-
ousfor democracy?

Empiricalinsight

What haspowerto do with the singlestory?
A Collectall yourideason aflipchart & presentit in the plenumaf-
terwards.

Splitup in smallgroupsandusemodule 3 to read up about different
formsof racism.
Collectthem on aflipchart & find examplego eachone.

Input by the presenteron the terms Anti-Muslimracismé& islam-
ophobia(module4)

Why doesCLIQusethe term Anti-Muslimracism?
Groupexercisecollectexamplesof Anti-Muslimracismon aflip-
chart.

How are muslimsdiscriminatedagainststructurally,directly or indi-
rectly, intersectionally?

Usemodule4 or look up forms of discriminationon the internet to
learnwhat structural or intersectionaldiscriminationmean.
Presentyour findingsin the plenum.

Splitup in smallgroupsanddiscusghe following questions:
Why is Anti-muslimracismdangeroudor democracy?

Whyis Anti-muslimracismdangeroudor the schoolenvironment?
Haveyou noticed Anti-Muslimracismat your school?

Input on thematicallysuitablestudy

Module 3, flip-
chart& pen

PowerPoint,
beamer

Internet, flip-
chart

Pen& paper

Flipchart,
smartphone,
notebooketc.




15:30 Feedbackound

16:00 Endof day4

Day 5, Friday

Reflection feedback& teaserfor day
5

Challenging Hostile Views @school + Wrapping Up

09:00

09:30

10:00

Co-funded by the
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Review

Groupwork

Listeningto Po-
dcasts

** o

*o K

*

Presentatiorof the contentslearned
sofar

Analyseneedsfor actionin group
setting

PodcastSession

Shortreflectionround:
Whatwasdiscussedoday?
Whatwent well today, what didn't?
Whatwill be discussedomorrow?

Material

Shortreviewof the topics:
A (ClioProject)
A Sexism& Homophobia
A RightWingExtremism
A Racism& Anti-Muslim Racism
A Antisemitism
Antigypsyism
A Groupssittogetherin nationalgroupsfor 30 minutesand
discuss:
A Whichof the topicscoveredare mostrelevantto your con-
text?
A Whatproblemsdo you seein your personal/social/profes-
sionalenvironment?Howdo they manifest?
If you couldchangesomethingin the respectiveareaswhat would
it be?
Participantdistento Podcas{Episale 1) andreadbrochuresin Podcastl, Bro-
their languageAfter they answerthe following questions: chures
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A Whatwasthe podcastall about?

A Whatdoesthe topic discussedn the podcastmeanto me
personally?Havel experiencedsomethingsimilar?Howdid
| cope?

A Timeof discussiormround: 20 minutes.Write down/Docu-
mentresultson a flipchart. Theresultswill then be pre-
sentedin a plenarysession.

Participantgyetthe brochure.
10:30 Coffeebreak

10:45 Presentations ZSPRand Niko presenttheir schoolac- Presentationdy the projectmembersabouttheir Instrumentsof Beamer Presen-
BestPractice tivites democraticschoolculture andtheir blog. Afterwardsgroupdiscus-  tations
sionon waysto implementsimilarforms of participationanddemo-
craticschoolculture
12:00 Lunchbreak

13:00 Identify possibili- Implementingnewideas,projects Wewant to getinto action.We understandnow that thingsmust Flipcharts
tiesfor action: into your schoolenvironment changeandthat we canbe activeto changeour own environment
Planningand Dis- for the better.
cussing

Participantsanswerthe following question:

1 Whatideasare helpful for your own schoolenvironment?
Whywould someideasbe difficult to implementin your
country/city?

Afterwardsthey look up/do researchon similarschoolprojectsin
their country. Theythink about projectsthey canimplementin their
school/classroomAfterwardsthey presentthe ideasto the group.

14:00 Feedbackound  ReflectionfeedbackEvaluatiorby = Shortreflectionround: Flipchart,
& Evaluation the participants Whatwill you take with you from the training? smartphone,
Wasit helpful?Whatdid you like most? notebooketc.,

Evaluaion Forms
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Participantdfill out evaluationformsé & | Feahddd NI A Y A y

15:00 Summingup Openquestions& networking Participantgyetthe possibilityto connectwith eachother, note im-
portantb D h @dorganisationsvherethey canturn to, exchange
addressesndtelephonenumbers,collectmaterials,etc.
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Abstracts of the Learning Units
The short abstracts for the modules can be found inappendix The detailed units can be found on

the homepage

TIP: The modules contain additional exercises for teachers to do in their own clas-
ses/workgroups/courses with their own target groups..

After the attendance phase (followup)

After the faceto-face course, the participants try oaspects of the training in their everyday school

life, e.g. interventions against xenophobic statements. Theisefe as a teacher can be perceived,
explicated and modified on the basis of concrete pedagogical situations. The participants in the train-
ing exchange information about their successes and problems in online conferences (adobe connect
or similar), each of which is moderated by two project partners.

There are a total of 4 online conferences, each lasting two to three hours.

In addition, they prticipate in both webinars (also via adobe connect or similar). You can create your
own webinars here or conduct them live; the original Clio webinars are available as recordings on the
Internet (available on the Clio homepage https://www.iddAmsinnoverde/en/research/pro-
jekte/clio/) and can easily be made available in a cloud or an equivalent format. You can also use them
as samples and modify them appropriately to fit your goals. The webinars reinforce the course content
and lead to sustained engagentesith the training topics. This can subsequently be reflected at the
school level, for example by introducing-determination tools.

APPENDIX

Summary of the Theoretical Part / Teaching Modules

The following section provides a brief summary of the teaghimodules. These handouts refer to the
modules which can be found on ti@lio homepagén full length. Corresponding references, and the
bibliography as well as list sburces can also be found there.

Module 1- RightWing Extremism

Module 1 refers to the phenomenon of righting extremism, for which there are many definitions
with different emphases. Here, an overview of the most important characteristidgghifwing ex-
tremism will be given, which will also be referred to in the module (following the Austrian historian
Willibald Holzer):
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- A strong sense ofand a desire to belong tea VolksgemeinschaftThe mythologically
transfigured notion of "the people" and the "Volksgemeinschaft" is considered the most
important form of social community. The purity of this "volkiscigtional identity, con-
structed as a supposedly "natural category," is perceivettir@atened by a multicultural,
open, and pluralistic society and the modern globalized world.

OO KY20SYGNRAEAYS SGKYy2LI dzNI f AaYZ ytThéigegdft A &Y
the superiority of one's own "people” (ethnocentrism) creates a stramgrfeeling,” which
inevitably leads to the exclusion of "the others" and usually results in nationalism and rac-
ism. Even if ethnopluralism does not deny other peoples their right to exist, it is neverthe-
less racist, since it demands that the supposedigioal state of "ethnic purity" be estab-
lished by rejecting the "ethnic other." It is also a political slogan of the New Right.

- Rejection of democratic principles (anliberalism, antipluralism, minority rights) The
liberal, pluralistic concept of a deocracy with minority protection and equal rights is con-
structed as a threat to a "natural” society characterized by a fundamental and "natural” in-
equality of people.

- Anti-Socialism Socialist aspirations that ultimately promote the support and emancipatio
of the socially disadvantaged are strongly opposed because they undermine the "natural”
inequality of people.

- Authoritarianism: Authoritarian concepts of power are called for as an alternative to lib-
eral and pluralistic democratic rule, expressed indieenand for a strong state with a
strong "leader" and the undermining of parliamentary control. Often, these authoritarian
approaches are referred to as "true democracy.” Direct democratic procedures such as ref-
erendums can be a popular and constitutiopd#igitimate political strategy because they
reflect the will of "the people.They also disguise antidemocratic purposes (democratic
mimicry).

- Stereotypical construction of the "enemy" and scapegoaihe strong "wdeeling" inevi-
tably leads to demarcatimofrom "the other" group, which serves as a basically interchange-
able scapegoat and is portrayed as the cause of various social problems, e.g. Jewish people,
asylum seekers, people of color, feminists &tiais results in the formation of conspiracy
myths.

- Recourse to tradition and a nationalizing approach to histofjhe sense of belonging to
an ethnically homogeneous "people" is constructed as historical continuity and serves as a
model of orientation and identity. Selected parts of a national histoeyusmed to confirm
this identity. Other parts are denied or reinterpreted to correspond to the "only true his-
torical truth" (historical revisionism) (e.g. Holocaust denial and relativization).

It is crucial to understand that rigiwing extremism is not @gid and unchanging phenomenon. The
key theoretical factors and political demands listed above may be more or less significant in reality.
This means that not all seven aspects have to be fulfilled for there to be talk ofaightextremism.
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The Germarextremism researchers Quent and Schulz speak of-vighg extremism as an organized
phenomenon that describes various forms of action and organization based on ideologies of inequality.
According to them, rightving extremists pursue the goal of achigyisupremacy in politics and cul-

ture. This goal is based on racism or nationalism. The subordination, suppression or even elimination
of other ethnic, (suBcultural or political phenomena is included, intended or at least accepted.

Furthermore, the modul@ddresses the historical components of the phenomenon of wighg ex-
tremism and its particularities, such as symbolic worlds.

Module 2- Antisemitism

In the 1870s, the term antisemitism was introduced to describe the -shemominational" hatred of
Jewsand Judaism, which spread very quickly. This psesgtntific nonsense became respectable

even among European intellectuals, leading to the general use of this illogical term, which never de-
noted hatred of "Semites" (e.g. Arabs) but only of Jews. Howdlretbacklash against Jewish inte-
gration occurred much earlier. It began in the Hellenistic era, when the Jewish diaspora emerged as a
distinct group and claimed intellectual supremacy over the polytheistic majority, arousing hostility in
Greek and Latititerature. We can call this pr€hristian antisemitism, which provided fertile ground

for the further negation of Judaism by Christians. The most obvious form of early antisemitism was
the expulsion of the Jewish population from certain medieval Eurogeantries. Later, Martin Lu-

ther repeated all the medieval myths and made his Protestant followers even more suspicious of
Jews than of Catholics. The Nazis later adopted all the negativéeamish stereotypes, but there

was still no way even fully asslated or baptized Jews could escape the death sentence. Since 1965,
Christianity no longer supports antisemitism, nor do most official state institutions, but antisemitism
has not lost its power, nor did it disappear with the Holocaust. The legacy ofityaatid prejudice

against Jews remains a reality, especially given the increasing number and severe nature of attacks.
The 2018 FRA survey found that 89% of Jews from 12 EU countries believe that antisemitism has in-
creased in their country over the pastchde, while 85% consider it a serious problem. Contempo-

rary antisemitism often takes tacit and coded forms, making it a complex phenomenon that changes
over time. Antisemitism is often treated as an isolated problem, implying that it is a problem of Jew-
ish communities, when in fact it does not need a Jewish community to spread. Like all forms of ideo-
logies of inequality, antisemitism has a profound impact on society as a whole and undermines dem-
ocratic values and human rights. Social media and other tigités provide platforms for the free

and anonymous dissemination of ai@emitic speech. These mechanisms and the lack of effective
countermeasures leave room for likeinded individuals to promote and amplify their harmful mes-
sages. Righwing extremismmis based on the concept that there are different groups that occupy dif-
ferent, naturally given positions in a hierarchical world, e.g.-d@ws are higher in this hierarchy

than Jews. Antisemitism is also adopted by a number of Westefleffaactivists whose antisemitic

ideas include Jewish bankers allegedly creating an unjust and manipulated economic system that tar-
gets the poor and disadvantaged.

Module 3- Racism
Whether as a conception of power theory or as an analysis of inequality: as alvthgssocial sci-
ences, the term "racism" is subject to a wide variety of definitional approaches and attempts. While































