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2015 staredg A G K | risi€ldf n@w recbrd imber of refugees gmbvides Europeareceiving
countries with majorchallenges: ghettos in thie | NE&ugdecountry” Sweden, followed by populist
movements as PEGIDA in Genyand the classic first asylum country Italy, violensesagainst asylum
seekers in Greece, refugee tents as untenadtminals intransitcountriessuchasTurkeyandSlovenia.

General policy questions, are followed by the ones of everyday urbaamliféhe new coexistence of majority

population and refugees dodn-door. Host societies often show stabilization of prejudices and reservations,

GKAOK NS KIFNRfe& oNR]1SYy 2y 020K aARSAaY | a NBFdaS:

communicaing are missing, there are hardly any opportunities to meet with locals (contact hypothesis). This

seriously hampers the social integration of refugees (2013 Federal Office for Migration and Refugees)
nourishesnew waves of ¥ 2 NB AhBsfilifid¥Iaad éaves the majority society unprepared for intercultural
coexistence in immigramsbcieties.

Educational institutions can take a key role in the tension between integration and separation of these two

social groups. Although the educational landscape of inclusion delsat@sing on (European Agency /
UNESCO) and the technical staff must relyeaching intercultural competencies to successfully work with

heterogeneous groups, stilie target group of refugees remaineft-out space. The new term "inclusive adult

education” (2012 Kil) tries to grab this gap and promotes a comprehensive caramiof adult education for
inclusion. This means the accessibility of educational opportunities for all people regardles3athtcity,
(...)social or economic conditions". Especially adult and elderly refugees experience the threat of social
exclsion.

OUTSIDHEN therefore is committed to qualify multipliers for the inclusion of refugees in adult education,

offering new opportunities of interacting and channels of communication between these groups aiming to

soften prejudices and to promote awaress and respect of multiple perspectives in todays” immigration
societies.

Tofulfil these aims and to ensure a high oriatibn towards the target groua profound need analysis was
required It is an attempt to give a coherent overview of the situatidrand for refugees in the participating

countries of the Erasmus+ project Goideln (OSI): Italy, Turkey, Sweden, Slovenia, Greece and Germany. It

supplies the basis for the Curriculumdacrucial information for the Snodules.

1 By using the word term receiving society ERitleln expresses herthe critique of the term host society. According to Van

| SFNJ Oomppy o GKS GSNY K2aid a20ASGe A& RSoldlofSs yI YSt:e

MPPY YppSE AY Y2NI O HAAHY HPI AY { dz8tudieyaBd Poliios:RGmaR DindéBdioSsyand
Research Perspectives. Wien: Facultas VerlagsBuchhandels AG. Nicholas Van Hear (1998). New Diasporas. The Mass

Exodus, Dispersal and Regrouping of Migrant Communities. London: Routledge.
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The analysis consist§ ® country reports, each consisting of a theoretical and an empirical part.
The theoretical part gives informati@bout:

the current situation of refuees (their origins and numbers)

the reactiors among the receiving societies

forms of discriminatia of refugees in these societies

overview andnformation on the legal status

overview of adult education in eadountry in relation to refugees

=a =4 -4 -8 9

In addition, each empirical panasinvestigatel, via interviewsthe situation, experiences and (political) view
of citizens, multipliers (our main target group) and refeg (our secondary target groufgeeAppendix6 for
an overview of the empical part of the need analyses.

Smilarities and differences found in the needs analysis:sum, all countries havead similar experiences. It is

a huge challenge to them to handle the huge influx or passing of refugees seeking help and shelter. The host
societies are divid between those who want to support and helgfugees and those perceiving them as
dangerous, dminal and potential terrorists. This in turn has led to the rise of right wing parties and other racist
movements. Different institutions take care of refugees who mostly take part in language courses. Most
refugees arrive from Syria, Iraq and Afghanist@reek still suffers economic crisis, which tightens the

situations of refugees. Turkey has a common border with Syria and hence much more refugees to take care c
In contrast, Italy and Slovenia received much less refugees. Germany and Sweden itdudedttrefugees in
Western Europe but changed their politicsstop the influx of people.

For this purpose, Odsideln develops a#nodule program for multipliers qualifying them for inclusive adult
education with refugees. The main structure for thaiting program is théollowing:

Inclusion of Refugees

Out-Side_In as a new target group into educational offers for adults
Goal Partner Consortium
developes

Trainings on

A. Self-Reflection on prejudices towards refugees
B. Innovative pedagogical material with a low-—language—barrier
Method using creative and artistic methods of communication for
Feedback working with multi---cultural target groups
// C. Strategies for the inclusion of refugees as a new target group

into offers for adult education
D. Knowledge on mechanisms of discrimination
E. How to teach about the refugee issue

1st Target v
- |
Group Adult_Educational Staff
Va 7!;ucationalrt‘r\¢;iinings & offer: N
Refugeés ) :
2nd Target (Minoritv) Participants in Local
educational cooperation
Group ol partners

(Majority Society)
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Following this structure, the Partners developed the curriculum. The purpose is to present a detailed vision of the
Out-Sideln-goals including the Bhodules, information about the needs analysis, further references and
explanationsn terms of adult education with refugees.

Additionally, it has théunction of a work documenthat canbe updated and improved continuously. With the
release of the OutSideln-Handbookand-Toolbox, the final products of the project are going to be published
during the summer of 2018. In the handbook, all modules and instructions will be included, while the toolbox will
contain all mandatory materials and additional infation about the exercises and activities.

The handbook and toolbox will be uploadaxd available for downloadn the OutSideln-Websitewww.out-side-
in.eu.

General Aims
Raisingawareness of adult educational staff:
1. Strengthening of the personal competences of multipliers in adult educatiornheir:

1 personal reflection on the deconstructi@nd breaking dowiof prejudices towards refugees

9 training in interactive competences thispecial emphasis on intercultural competence for their
vocational

environment that allows democratic and inclusiteaching of heterogenic groups

dealingwith minorities and majorities

showing successful teaching strategiexbysideringcurrent RaceClass and Gender issues
knowledgeabout institutional and interactional discrimination

=a =4 —a -9

2. Promoting the learring-to-teach competence of multipliers for adult education:

9 Teaching successfully key competencea asultiplierto heterogereoustarget groups, such as
intercultural competences

Whom the project addresses:

9 Multipliers for adult education
1 Vocational education and training professionals
1 Policy makers involved in vocational education and training

8
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a. Primary target groupMultipliers for adult education
b. { SO2yRIFNE {GFNBSG 3INRdZLIY wSTFdzaASSa 6aYAyY
c. Secondarytarget group:Citizens participating in offers of aduf RdzOl G A 2y ¢ &
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Regarding the targegroups the origin of the name of the project gets clear:

lloutll Ilsidél Illnll

Symbolic for refugees tha  Symbolic for multipliers that ~ Symbolic for adult citizens ¢

are excluded on offers of  are moving in theikey roleas GKS a2 OlIffSR

adult education. a teacher between inclusior  who enjoyaccesgo education.
and separation via educatior

OutSideL y @bal is to establish sustainable ways and methods for training multipliers in inclusive adult
education as it is up to the multipliers on the long run to waoslith the new method Therefore Out-Sideln
clearly focuses on the crucial role of multipliers that do represent the most important target group in the
context of inclusive aduleducation.
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2.2. Impact for the target groups inOut ~~ -Side-lmn

OVERALL GOALS:
Creating new roonfor encounters (Contact TheoAfpr amore pluralistic democratisociety.

SPECIFIC GOALS:

15t Target Group: Multipliers

1 Learn a differentiated handling with own puelices towards refugees (amitizens)
E Improvement on their intercultural competence with the focusrefugees

1 Learnto reacton stereotypingandexclusionswithin learnergroupsasaneducator
1 Widen their repertoire in creative teaching methods ftrengthening their inclusive competence
1 Get aware of their crucial role between segregation iactusion
1 Learnandapplystrategiesfor sustainableoutreachstrategiesfor refugees
an Target Groups: Refugees & Citizens

1 Improve their interculturatompetence
T Get prepared for a successful living togethemialticultural society
1 Get empowered taheir disadvantaged positigiiRefugees)

2 Brown, Rupert/ Heistone, Miles (2005): An integrative theory of intergroup contact. In: Advances in experimental social
psychology. Vol. 37,pp. 2§343. San Diego, CA: Elsevier Academic Press.
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New Concept of inclusive adult education with refugees and competencesfoltipliers

A. The Micrelevel of the class

Rersonal Competences

1. Background knowledgand self-reflection to the target groupgRefugees
Cognitive, affective level

J-eaching Competences

2. Instructions forfacilitatingnew anti-discriminative exercisefor learner groups includingfugees
Behavioural level

3. Facilitatinggroup reflectionsfor prejudice reduction and awarenefs ananti-discriminative
togetherness in learner groups includiefugees

Cognitive, affective level

4. Inclusive communication skills through innovatereativemethods

B. The Mesalevel of structural organizatiorof Education

5. Sustainableutreach strategiedor the target group of refugees

Principle 1

Micro-Level of teaching: High Participation of all learners in the course

TASK 1ACreation of an emotional relaxed group atmosphere as the basicqoadition for participation and
successful learning experiences of all participants.

Deconstructing and reducing prejudices and dynamics of discrimination between citizenssofctlésd
majority society and refugees on three levels:

1 Cognitive: background knowledge on refugees and recedaicigty
1 Affective:Selfreflection

T . SKIF@GA2dzNI Y 9ELISNASHDSENBAGK RADGSNEAGE YR af
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Multipliers gettrained in their intercultural competences especially for the target group of refugees.

TASK 1BYew methods include learners with different linguistic background into the communication of the
group and learning processes.

Excluding dynamics of communiiv@ gaps shall bevercomevia new methods for inclusive teaching and
learning.

9 The Supervisor has a special communicational competence for communie@tikigng ingroups with
refugees
1 Participants can communicate within the course veitith other

Multip liers strengthentheir communicational competences by learning nemxeative pedagogic methods
TASK 1Gtrengthening ofvarious positionswithin the multi-perceptivity of multicultural society.

The inclusion of targegroup-oriented learning goals serves to empowermenheferogeneoudearner groups
and raiseghe awareness omultiperspectivity

1 Refugees get strengthened in their knowledge on their political status and backgrounds, individual
chances of participation, reflecting tireown position and strengthened in their role of a disadvantaged
minority.

9 Citizens learn more on their awareneskrefugeesby new knowledge and new experiences in the
contact with refugees for getting preparetbr successful and peaceful togetherness ratent
multicultural society

Multipliers contribute to the strengthening of/arious positionswithin multicultural societyand raise
awareness on the multiplicity of perspectives amongst learners and mutualragfation.

Principle2

Meso-Level ofthe organisation of educational offers:

TASKInstitutions of Education in adult education open their educational offers for the new target group of
refugees

1 Multipliers and stakeholders of educational institutions hold a key role as they can create local structures
that make sustainable outreaestrategies of refugees possible (Funding, Cooperatior) efed can
contribute to a higher inclusion of left out et groups.

Multipliers know about sustainable outreacistrategies and local possibilities of funding regarding the target
group of refugees.

12
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The project OutSideln develops a wide range of innovative pedagogic methaggroaches andtrategies for
inclusive adult education, that trains the educational staff in its basic competences, especially in the social
competence, communicative and intercultural competences and provides concrete options of actions that
prepare foracquirement and sustainable inclusion of these new target groups.

Module 1 to 4 consist of concrete guidelines for preparations and instructions for trainings/educational offers,
group-reflections and communicational methods for professioh@hching/Learning competences in
heterogenic groups with refugees.

The Module B, ® Sustainable OutreacBtrategies foNJS F dz3e®vBsnuitipliers in adult education and key
staff in educational institutions

The OutSideln-Multiplier-Programqualifies multipliers of dult education forinclusion ofrefugeesandwill be
structuredin the following way:

A. Micro-level of Training

1. Background Knowledge and Sedflection for the targetgroup refugees (cognitive, affective)

2. ¢NJ Ay Ay3 { dLaSangddicadiTaggtheesslih l@aining groups with refugees (behavioural)
3. Performing groupreflections for deconstruction of prejlcks in groups with refugedsognitive, affective)
4. Inclusive communication skills through innovatoreative methods omoderation

o

. MesacLevel of Educational Organisation

5. Sustainable OutreacBtrategies for the target groups of Refugees

ADDRESSES

The modules addressdilstly to multipliers of adult educatioto selfreflect their prejudices and beliefs
regardirg the target group of refugeebut can easily bedoptedfor working with refugees themselves. Some
exercises, like the Betzavitaethod, addresses multipliers only. It is up to the multiplier willing to use the
exercises to decide which exercise suitstheshe target group and to his or hgroupof people in classlhe
modules and exercises can be used in alternate orders. It is not necessary to do them from mp8ule 1
Exercises can be left out.

13
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l. Phase: Edays intense Training in the 5 O@ideln-Modules

1 Day 1l:ntercultural games foadults to geto knoweach othet, clarifyingexpectations orthe training
with and without words, Testing Module 1, Feedback

Day 2:Getting to know and Testing Module 2, Feedback

Day 3:Getting to know and Testing Module 3, Feedback

Day 4:Getting to know and Testing Module 4 and 5, Feedback

Day 5:Practical application of the multipliers of the new learned exercises with collegiahgsion
afterwards, final Feedback

=A =4 =4 =1

Il. Phase: 2 days Feedback and Supervision, after 2 months

1 Here the multipliers will get special support in form of a feedback meeéfegringto the outreach
strategies for refugees and to give supervision/help dahed.

9 Critic and ideas for improvements, as stories of success will get colfeatedhe multipliers.The
outreachstrategies for including these new target groups are challenging and need in this period support
by supervision of experts

Il. Phase: Corept of accompaniment by Mentoring

1 Trainefexpert will accanpany multipliers in theiwork.

AIMS & EDUCATIONAL GGAL

By the end of the coursdearners $ould be able to:

 identifyo yR dzy RSNREUGI YRO RATT &dlifsytiralsodeNE LISOGA BSa o
1 supervise practicabercises for Inclusive Adult Education

1 supervise group reflections on prejudices

9 use Inclusive Communicational Competence through creative methods of moderation

1 identify and usesustainable OutreaciStrakgies for thetarget groups of efugees

14

- Erasmus+



L
7 Out-Side-In
[ ]
LIS

Section

Educational Goals

Content/ Topics

Module 1:

Perspectives  within  the
multicultural society

V  Raising Setiwareness of own
(misgperception of refugees

V  Raising awareness of different
truths within multicultural society
when recognising the eexistence
of different perspectives

V  Awareness and set&flection on
prejudices of refugees

V  Change of perspectives by own

experiences of exclusion (Betzavta

V  Definition of thestatus of a
"Refugee”

VvV Dynamics of gcrimination and
ways for more inclusive
communication

V  Ways on how to react on
classical stereotypes

V  Reflection & onclusion for
working as an adult educator in
heterogeneougroups with
refugees

Module 2:

Facilitatingpractical exercises
for Inclusive Adult Education

V  Be aware orthe behavioural
dimension for introducing muki
perceptivitywithin multicultural
societyfor both citizens and refugee

V  Becoming aware of exclusive group
dynamics as exclusion and
stigmatisation

V  Sociakepresertations:
Knowledge
Emotions
Behaviour
V  Approaching therness
Logocentric (distance)
Psychoanalytic (inner)
V  How to react in case apenly
aggressiver hiddendaily-life-
discrimination within the group

gathering
V  Group Theory
Module 3: V  Increased awareness about the V  Contact theory
respect of the human rights V  Circle ime method
e . principles V  Transcultural approach
Famhtgtmggroup reflections V  Improved transcultural competence V  Reflective practices and self
on prejudices Ay GKS NBtFrGAzya awareness about antias
V  Strengthened capability in exploiting education
humour, irony and games for: V  To be in the situation and act

0  coping with stereotypes
and prejudices (owns and
of learners)

o facilitating foreign
learners in acquiring basig
skills in literacy,
numeracy, social and civi
competences, cultural
expression

V  Improved educational competences
by blending different creativand
reflective practices, methods and
tools for an inclusive adult educatior]
approach

consistently, beause this
module is exploitable in different|
learning environments: formal,
non- formal and informal

V  Gamification and visualisation
works

Module 4:

Inclusive  Communicationa|
Competence

through creative methods of]
moderation

V  Qualification forthe inclusion of new
target group: refugees

V  Training methods beyond language
Scenaria no shared language in
course

V  Providing creative methods of
moderation and materials

V  Non-verbal methods

V  General awareness for body
language within the seminar

V  Methods br nonverbal support
within the whole seminar:
"Joining"the participants at the
start of a seminar (oriented on
the multicultural systemic
Practice, Schlippe/Hachimi 2004

V  Creative methods of group
moderation: presentation round,
presentation of the programme,

15
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facilitatingexercises and the
group (Phases of group
processes, Tasks, Possibilities,
Rules, Aims) and Feedback
Creative ways of communication
for the participants éwards the
educational trainer: traffic light
cards, walking in the room,
photo-story, minitheatre, music
etc.

Interactivecreative
communicational methods
applied inthe group of
participants for the group
exchange

groups of Refugees

Module 5: Be aware of Fist establishment of the contact
V  ways to reach the target group of with the target group of refugeeg
. refugees for the adult education:
Sustainable Outreach V  possibilities for Financial Support ways for contacting the target
Strategies for the target] V  local options for actions for group for adult education

sustainable outreacistrategies etc

possibilities and strategies for

localcooperationfor a successful
reaching of refugees

V  recommendationdor action for
local project work (Examples):
round-table with stakeholders

V  Sustinable Acquisition of
refugees

V'  Financial Support of the inclusio
of refugees into educational
offers for hstitutions of adult
education
overview on countnspecific
fundingpossibilities
international funding for
educational initiatives and
organisations etc.

ASSESSMENT OF LEARNOUTCOMES

The best assessment method for exersisea round discussion where everyone of the group will express
his/her impressions, and possible waysusé of these learning outcomes.

GUIDANCE ONCE THETAQGTESIS OVER

If we have a group of learners who are in permanent contact with the coordinatocould recommend them
to practice this methodology in everyday lifeaking care not to create entrenched perceptions of persons or
ideas- and to choose some of these experiences to come back to thra tea future group discussion.

16
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5.1. MODULE 1 i Perspectives withinthe  multicultural society

THEORETICAL BACKGRDU

The OUTSIDEHN-Needs analysis showed that teachers and multipliers for adult education as target group of this
module wish to gain more competences in the field of intercultural competences. German multipliers especially
asked for trainings with materiabncerning specific countries. Swedish multipliers pointed out that language and
culture would not be an obstacle for them, if they had the right attitude towards refudgasiersfor the Italian
multipliers for working with refugees are fear of diffe@$ > a G SNB2G&1LJSa | yR LINB2dzRA
YAYRY GLFT OddP8 RAFFSNBYyOSa NB SYLKIaAT SR ySalFirAgd
OF NNASNI GKFG A& RAFFAOAA G (G2 Sy i S NIstéad dsktétie and hoaaditBicR
and to approach cultural diversity as an asset withenormous potentialAlso for Slovenian multipliers it is crucial

to gain more knowledge about the culture of the participants and intercultural competences in geferatially
multipliers from lItaly, Slovenia and Turkey said that they would need better trained multipliers in general.

All'in all, it is evident that sefeflection and knowledge of the target group are preconditions for a successful
learning process ahthe involvement of all learners. Especially as a multiplier in adult education a high competenc
in selfreflection is needed.

Thus, module 1 of the OLHIDEN-Curriculum provides a training to enhance two competen&@st cognitive
competences, wlth means knowledge of terms, structural discrimination, ethnocentric bias in media and forms of
discrimination; secondly, affective competences that deal with the awareness an@féettion on prejudices, an
SESNODA&S | 02dzi 0SAyiahatObzizB HzNI Ay o dzf 6082y RaPKily3aS 2
experiences of exclusion. Eventually, multipliers will have the knowledge about guidelines for the work with target
groups and the ability to teach with and for refugees as well as dealing withoggeragwithin groups.

ADDRESSES

ThisModule addresses firstisnultipliers of adult educationto seltreflect their prejudices and beliefs

regarding the target group of refugees. Howewame of the exercises can be adoptedsily for working

with refugees themselvesSome other exercises, likge Betzavtamethod, addresasmultipliers only. It is up

to the multiplier willing to use the exercises to decide which exercise suits best to the target group and to his
or hergroup of people in class.

17
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AIMS & EDUCATIONADASLS

This module deals with . . .

raising seawareness obwn (mis)perception of refugees

raising awareness of different truths withmulticultural societywhen recognising the eexigence of
different perspectives

awareness and sef&flection on prejudices of refugees

change of perspectivdsy own experiences of exclusion

DURATION

Overall timeincludingbreaks: 57 hours

Exercise , Definition of the status "refugee"30-60 minutes

Exercise 2 TheRiverGame45-90 minutes

Exercise & 5 Famous Peopl80-45 minutes

Exercise 4 Argumentation againsSubversive CommunicatioB0-90 minutes

Exercise 5. SGT I GilY a¢ oo Sinwted £ dzy 0 S S N& ¢

Exercise @ Overall reflection30-60 minutes

REQUIREMENTS

A large room with chairs, but also space for the participants to move around is required. For implementing the
exercisesthe following material is needed:

White, blank paper/poster

coloured pencils/pens/crayons

approximately 50 pictures and images froewspapers, magazines, other media €imtet) about
images of refugees

White-/black-board + pens/chalk

poger-wall

handcrafting material such as scissors, coloured paper

18
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THEORETICAL BACKGRDU

As explained for each exercise.

CONTENT

TheModule lmt SNELISOGA@Sa ¢ A GKRA yintrdddcsSs pi6idzind badRgiziunt drewiddge #02 O A
the new group constellation of learners and gives guidelines foragéction of prejudices that do exist by the
absence of knowledge of different national hises. This shall be the first step towards an inclusive

competence of teaching.

Especially as a multiplier in adult education a high competence mnedl€tion is needed. The kegle of

being an initiator for teaching and learning processes is decghether existing group dynamics as exclusion
and stigmatization get ignored or deconstructed in a professional friendly way. The goal that is at stake here i
G2 NIrA&aS gl NBySadaa 2F O02yadAilddziA@dS 3ANRdzL) LINRPOSaa!
Also forsuccessful learning processes this is a crucial competence for a bigger success in learning for all
involved participants, as their general participation can augment. After all it is up to the emotional status
whether learning processes might be successfuiot and therefore a higher inclusion of everybody is a big
benefit within the group culture. Precondition for that is the competence ofadiic reflection and knowledge
about the target group of refugees.

Module 1 consists of five exercises andrap-up exercise at the end. Each exercise includes one of the named
educational goals specifically. Key aspect of this module is the processrefleeling, which is involved in
almost every activity. The wrayp-selfreflection at the end of this tiaing summarizes all reflections gathered

in the activities.

EXERCISECIDEFINITION OF THEASUS "REFUGEE"

Duration

30-60 minutes

Learning outcomes

Raising selwareness of owmis)perception of refugees.
Requirements

White, blank paper/postergoloured pencils/pens/crayons, approximately 50 pictures and images from
newspapers, magazines, other media (internet) about images of refugees.
19
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Methodology andguidance to proper performance

There are two versions of this activitg) and b). They diffen the way of performing. It is up to the facilitator
to choose one of the versions.

Warm-up activity

Seewarm up activity2 Name Game

Activity

a) Pictures and magazine are distributeltiover the room, participants walk around the room looking at the
pictures. Every participant picks two pictures. One that reflects his own image of a refugee and one that does
not.

Afterwards, the participants build groups discussing the chosen pifoflowing the questions:

- What is displayed?

- What is not displayed, what is missing?

- What are the differences between both pictures (of one participant)?
- For which target group are the pictures designed/created/displayed?
- Which effects are the pictures pposed to generate?

Reflectin

Discussion within the plenum focusing on possible alternatives in comparison to the pictures and images pick
by the participants: Would other pictures have other effects on people? What kind of individual pictures are
thereNE3F NRAY 3 NBFdASS&AK 2KIFdG Aa Y& 26y O00GKS LI NIAO
while discussing with the other participants about their images?

Tips for the trainers: Both pictures chosen by a participant need to be discussed Wwirgnoup/plenum to
show both views.

b) Painting/Drawingexercise for teachers/multipliers
Which images do | have in mind when | think of the term refugee?

Participants are asked to draw or paint an image or painting their self that comes to their headlsheiie
GKAY 1 | 02 o Fdzr8ed dr@ftédrto use symbols and drawings, coloured orcodured.

2 KSNBE R2 (KS AYI3Sa 27F «a N.Bjé’cﬂwél&&ﬁeé\ce@@m@liaa'rmﬁevK CNER"
source®

Participants are discussing themintings and images. They might find differences or even similarities to other
drawings. They figure out together as a group, why they choose specific symbols and drawings to display the
0 SNMWS fTudz3SS @
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Wrap-up activity
See exercise 6
Follow-up

Inputof OUTSIDEIN-¢ NI A Y SNJ 2y (GKS o6 O1l3INRPdzyRad 2F NBTFdZASS&«ké
trainer gives information about the results of the theoretical part of the GIDEN-Needs Analysis (Output 1)
including a research about the status quaefugees coming to the countries of all partner institutions. Also,
information on typical media strategies of criminalisation and victimisation, on access of learning possibilities
and the meaning of educational spaces for refugees will be provideccohdgart of the OU-BIDHN-Needs
Analysis involved an empirical part by questioning refugees and citizens on their feelings and prejudices agair
the other group. The results gathered will presented and discussed within the group.

References
Taken and dapted from

Wengzel, Floriaf2016): Islamsnund Muslimbilder in der Schuliaternes Praxishandbuch fir die
Lehrer_innenfortbildung; Assembled by Interaktive Werkstatt fiir die Lehrer_innenfortbildung / Padagogische
Erweiterung der Jungen Islam Konferen2324.
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EXERCISEC TK S iverwGl Y S ¢

Duration

4590 minutes depending on (a) the number of the players and groups and (b) the level of justification of each
character assessment

Learning outcomes

Raising awareness of different truths witi{immigration) society when recognising the-existence of
different perspectives.

Requirements

White-/black-board + pens/chalk

Methodology and giidance to proper performance

It is important to follow the instructions given irthe activity very strictly
Activity:

15 part:

The facilitator narrates the story of a female character and four male characters. Therefore, she or he paints a
drawing of a river plus sketches of the female character and two male characters on the left side of the river,
and two other male charactersahe right side(picture of the river attachedThe participants are asked to

give names to thé peopleinvolved in the story.

The plot of the story would be:

Lisa (other names possible) is deeply in love with Martin, a male person on the other side of the river. To cros
the river Lisa needs a boat. Thus, she asks Peter (man on the left side of the river) to help her across the rivel
with his boat. ButPeter @l 1 Sa [ Aal Qa NXIjdzSad o

She asks another male person on the left side of the river, Tom. Tom is willing to take her across the river, bu
requires from Lisa that she would have to spend the night with him at his house. Lisa is desperate, so she

I OO S LI éonditighy Q &

The next day, Tom is taking her across the river. Lisa is finally meeting up with Martin. After telling Martin
honestly about the night with Tom and her feelings, Martin reacts furiously and rejects her.

Lisa is hurt and deeply sorrowful. Shmt to the second male person on the right side of the river called
George. George is so angry about Martin rejecting Lisa that he goes up to Martin beating him upnmattin
go to the hospital and Lisa keeps being sad and is now full of regret.
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2" part:

The facilitator asks the participants to build groups. Within the groups, they are asked to discuss the story the!
just heard. After that, every group needs to come up with a list fraxm 3 naming on position 1 the person
with the worst behaviour in the story to position 5 the person with the least bad behaviour.

Following the discussion, every group is asked to describe and explain the decisions made about the lists.
3" part:
After this very important part of the game, the facilitator retells the story in another way:

Lisa is deeply in love with Martin, a man on the other side of the river. To cross the river Lisa needs a boat. Tt
she asks Peter (man on the left side of theri@r) t3SG KSNJ F ONRP&da GKS NAGSNI 4
request.

Additional information: Lisa is 14 years old, Martin is her pmts@msher at school. Peter is another teacher at
[Aal Qa d0K22f (y2¢6Ay3 |-téaehdzilo gtofebiboth®BHerk fyomany ¥ 2 NJ K S NJ
RAAIROI Vil IS 2NJ KIFENYs KS yS3ardisSa [Aal Qa 6AaKOD

She asks another man on the left side of the river, Tom. Tom is willing to take her across the river, but require
from Lisa that she would have to spend the night with hilf&tda K2 dzaAS® [ A&l A& RS3&LJS
condition.

|l RRAGAZ2YVIE AVFI2NNIEGAR2YY ¢2Y A& [ A aYob=taskdhklgraikichildioK S |
stay the night at his house spending a little more time together than thelusua

The next day, Tom is taking her across the river. Lisa is finally meeting up with Martin. After telling Martin
honestly about the night with Tom and her feelings, Martin reacts furious and rejects her.

Additional information: Martin rejects Lisa, becaushe is his student.

Lisa is hurt and deeply sorrowf@lo,she turns to the second man on the right side of the river, a man called
George. George is so angry about Martin rejecting Lisa that he goes up to Martin beating him upnattin
go to the hopital and Lisa is still sad and now full of regret.

Additional information: George is 16 years old and a dropout from Lisa's school. They are friends. George has
been diagnosed with several psychological problems that are expressed through extremeliyhablaviour.

Because of his violent behaviour he has been expelled twice from school and has stayed three months in a lo
juvenile reform school. He is always seeking causes for fight and, because of this, he is in the margins of his |

community.

Reflection:

Discussiormbout the reasons why participants chose different orders to determine the behaviour of the people
in the story. The participants are confronted with their beliefs and prejudices they might had before. The

G w A-DIS Wrévokes the sual ways people create opinions about a fact by reducing the information one
would need to have a clear opinion about an issue (e.g. about people, a situation etc.). It utilizes some
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theoretical approaches of the Social Psycholagg uses daily beliefsid stereotypego give proves that
people may create false opinions by true data. It creates an awareness relating to the media and the
construction of meaning in contemporary society.
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EXERCISEc3 famous people

Introduction/description

The participants are asked to name 5 different VIP's (People ot&Rigouor famous people) in nindistinct
categories This task needs to be built up like a quiz. In sgrallps they debate about the names mentioned.

As a final task, the debateded A y 3 ¢ A (i K \WHo Sas GhenSes fo e fgmbusdn due O A &ndé K &
Y2 NB22SNI kak & GKS 2L NIdzyAde G2 OKFy3aS 2dzNJ a20AS0

Duration
30-45 minutes
Learning outcomes

- Raising awareness of different truths within (immigration) society when redogrise ceexistence of
different perspectives:
- allAy3 GKS LI NIHAOALI yida NBFESOO dz2alRy aofAyR &Lk
- Discussing who is famous and which relation they have towards our society. Furthermore, which
responsibility and power goedong with being famous
- Being aware of positive and negative connotations of being famous concerning different cultural groups
- Reflecting upon borders concerning social mobility for some groups

Requirements
1 piece of paper and a pen for every participant
Methodology and giidance to proper performance

Depending on thenulticulturality and the consistency of your target groypu can either choose the
categories or mix them. They need to display relations of subordination and the relation between different
social groups concerning privileges.

Warm-up activity

Seewarm up activity DNR dzLJ RA &4 OdzaaAz2y aGao Kl i 2R2 eXKZdz FSSt O2YA
Activity

Everyone works for himsg20 minutes)

Using the game in form of a quiz, every participant is asked to fill in nine names of famous people they know,
into the following categories. Therefgrgou need to hand out the sheets providin every participant. For
this task,they have abouf0 secondsime for each category.
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The task is the following:
Please write down five famous people in every categoryingrapontaneously to your mind.
Categories:

5 famous people in general

5 famousmen

5 famous women

5 famous male or female Americans

5 famous Catholics

5 famous Muslims

5 famous people from Egypt

5 famous people of colour

5 famous people speaking the Russian language

©e Nk wbdPE

Working in small groups:

In small groups of 3 or 4 people the paipiants discuss their findingsloreover,they put a specific focus on
the following points:

- What did you recognize concerning your own choice?

- Why was it sometimes easier and sometimes harder to find five names?
- How much influence do the chosen peoplave?

- Who has got the opportunity to be famous in our society?

Reflection

The facilitator focusses on structural aspects of the task as well as consequences for everyday life. This timel
limited situation needs to be close to thé NJi A OA LI y & & @ SaniiRikidsddin ehid sk ¢an also be
referredtoash Y Tt dzSy G At Ay 2 dzNJ & 2nbtheddité e Brawi K tBe dbgied dof bekd (i A
known.

Questions concerning evaluation may be:

- Which types of people do we remember in situaisoof stress? (stereotypes etc.)

- 2KAOK 1AYR A7V oWaaunib@tya il & a

- Which consequences does this have for diversity and integration in our society?
- Which consequences does this have on structures of power?

- Which categories are positively and which are negatively connoted?

- Which image of refugees do the participants have in their minds?

- What do we need to change for having a different image of refugees in society?
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References
Taken and adapted from:

Bertelsmam Stiftung / Bertelsmann Forschungsgruppe Politik (H(2§02). Eine Welt der Vielfalt
Moderationshandbuch, in der Adaption von Regina Piontek, Susanne Ulrich, Angelika Weber, Florian Wenzel
und Czarina WilperGitersloh, p. 131ff.
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EXERCISECAWAYS ONMOW TO REACT ON CEKAL STEREOTY,RESSUMENTATION AGAINS G - | w
ROOM{ [ hD! b { ¢ k { | COMMUNICATIDN

Duration

60-90 minutes

Learning outcomes

Awareness and seteflection on prejudtes of refugees
Requirements

Paper, pens, postewall

Methodology and guidance to proper performance

Adaptable to several target groups and in the way groups are build depending on the number of participants.
Extendable to a longer duration concerning a more elaborate reflection and finding of strategies facing
subversiveargumentation.

Warm-up activity

If this is the first exercise please find and use suitable wapractivity from other part in the curriculum or use
other icebreakrs (easily fand on internet), see appendix 7

Activity

Thefacilitator asks the group togé an account of experiences they may hamdg A (0 K & 2 -1©dmt f SR
at23Fryaéd NBEXHNRAVED INBSRIZFNEY GKS DSNX¥YIyYy a{ilIYY(iAa
G2t R YSYy airadGiaAay3a G GKS ol Nisiba@ion andnWB ¥ES OO0 8 Bzli 6 LR §
arguments are often shallow, not based on facts, involving stereotypes and prejudices and are mostly
discriminating to other groups.

The participants tell about their experiences and start building categories.

In abrainstormng, i KS Y2ad 0O02YY2y | NHdzYSyda FyR &aft23Fya | NX
GSNNBENAREAGAEL YR gNAGGSY 2yi2 RAFFSNBY(G LplHHSE 2°
The facilitator divides the participants in groups. Théy ary 2 4 S A i K S $idgainsiotiecieddMateA y 3 é

facing them with given or researched fagtparticipants could collect data by researching/working on sources
(in this case: bigger timeslot needed). So, the group is being split int@pdocontrapeope.

The following open discussion concestsgans The pre and the contraparticipants for a slogan argue
creating a situation where both parties try to persuade the other. All other participants observe.
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Reflection
Discussinghe behaviour, dynamics of argumentation, effect on tpponents etc. of both parties.

- Who was more persuasive?
- WK2 | NBdzSR ao6SdGddSNEK
- Who was expressing what?
- Who operated more active?

Development of strategieso face subversive argumentation in the fuéu Possible strategies concerning
humour, funny contradictions brought by theerson body language, avoiding of disabuse, politeness, asking
the opponent questions calmly etc.

References
Taken and adapted from

Hufer, Klaud?eter(2007): Argumentationstraining gegen Stammtischparolenklaus Ahlheim (Hg.): Die
Gewalt des Vorurteils.ilie Textsammlung. Schwalbach/Ts.: Wochenschau Verlag (Reihe Politik und Bildung, E

44), S. 444449,
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EXERCISEGSDYNAMICS OF DISCRIMTION ANIWAYS FOR MORE INCIMESCOMMUNICATICBETZAV T4
9 - 9w/ L{O9Y pbtao@{&h]

Introduction/description

G. SGTF@d1ré¢ 61 SoNBg F2N) ali23SGKSNEOD Aa GKS 2NRAIAYI
5SY20NI O& FyR tSIOS Ay indSusdefkt in@udles 8 OnigiLle mEhedBcalyndg S A 3 ¢
didactic concept of civic education. In 1996, the program was adapted by European pedagogical institutes for

schools and institutions of adult education. Nowadays, Betzavta is a synonym for the innovatept of civic
education coming from Israel.

Duration

60-90 minutes

Learning outcomes

Change of perspectives by own experiences of exclusion:

- Reflection on different attitudes about majorities and minorities in multicultural societies. Experience
what it means to be separated/segregated

- Seeing and getting the meaning of the popular votes in multicultural societies

- Experience that you can also have a minority opinion within the majority

- Working out which consequences social pressure has withinone golp 2y SQa 246y 2 LJA

- Identifying how minorities behave in situations in which they are separated, as well as evolving empatt
for the problems they are facing

- Getting to know what fun it is to be part of a group, being able to use knmdes etc.

- Raisingqawareness for the use of power

- Getting to know which dependencies there ardween majorities and minorities

- wkA&AY3I o NBySaa O2yOSNYyAy3A ie#lBe diScBnyinatoOagairssty
minorities

- Experience that a separating behavi@an hurt minorities more than the majority thinks

Requirements

Handcrafting material such as scissors, coloured paper, pencils etc.

3 More information: http://www.adaminstitute.org.il/?page_id=1127&lang=en
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Methodology and giidance to proper performance

G¢KNBS @2t dzy (aSah MerEise foitwoNBore faSilRators and a various number of participants.
{AYyOS AG A& Fft +Fo2dzi GYANNBNRY3I YR AK26AyIEs (f
are free to adapt this method for their own use though.

Warm-up activity

If this is the first exercise please find and use suitable wapractivity from other part in the curriculum or use
other icebreakers (easily found on internet), see Appendix 6.

Activity

The facilitator asks three volunteer participatddeave the room. This group, as well as other small groups which
havebeenT2 NY SR AyaARS (KS NR2Y O6RSLISYRAYy3I 2F GKS yd
reasonable), receive material. With this, theseatethemselves a symbol which defism them as a group. The
facilitator explains that these small groups need to have further defining symbols which strengthen their grou
faith such as code words or specific gestures. Then, all the groups start discussing about a previously given tc
They need to use the code language they chose, all the time. After they started, the facilitator asks the thre
people which have left the room, to enter again and integrate into the working groups. When 20 minutes ar
over, this part needs to be closeddithe discussion to be started.

Guiding questions for the discussion
The facilitator asks the volunteers on:

- How every single person did behave?
- Howthe group did behave?

The facilitator asks the gop having stayed inside on:

- Howdid their group behave?
- Howthey felt?
- Whatwere their thoughts?

The facilitator asks everybody on:

- How they recognized their own group members and the others as single person or as groups with
diverse culturahabits?Whether they felt in the room as in a society with many diffaremall cultural
groups or as ontarge groupwith a majority and minorities?

- H¢ GKS NBtlLlGA2y KFa 0SSy o Siwhddydorifafiwhd eéadd dzR ¢
dominantandwho made the decisions/and who did ribt

- Howthey want to life together?
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This task could lead to a situation in which some members of the group feel hurt by the behaviour of others.
The facilitator is there to help in those situations without moralizing or evaluating the behaviour. He or she
helps te group to understand feelings which emerge from the relation between minority and majority and
disass them with the participants.

Some participants may have difficulties in uttering that they feel hurt. The facilitator again needs to help them
uttering what and how they feel. As a support, the facilitator needs to emphasize the dhma tdsk, when it is
finished.

It is important to maintain the balance between the feelings of some and the rational discussion about them. Ii
many cases the majorities tdrto hold the hurt ones, just because of empathy or out of a feeling of superiority.
Helping weaker participants out of a perspective of the equality of humankind is something new for many
participants. This point needs to be stressed.

Evaluation

The facitator summarizes the utterances of the participants. In multicultural societies with several minorities
there should be some values shared by everybody. These must furthermore be accepted by all. Popular votes
are not allowed, concerning these values.eAfstrengthening these, every cultural minority can live however it
wants to.

In multicultural societies, minority cultures don’t just have the right to exist, they have an urgent status as a
part of the civil contract, being the basis for the values stidng everybody. In multicultural democracies,
popular votes are either not valid at all or just under the circumstances that every group has thesaner

of representatives fodeciding The size of the group should rinfluencethe size of the dlegaton, which

could be sent.

References
Taken and adapted from

MaroshekKlarmann, Uki / Rabi, Sab@015): Mehr als eine Demokratie. Sieben verschiedene
Demokratieformen verstehen und erleberr 0 « 6 dzy ASyYy y I OMethdd&NI a. SGiT | @il &
Adapted bySusanndJlrich, Silvia Simbeck und Florian Wenzel. Bertelsmann Stiftung, Gutersloh.

http://www.dadalos-d.org/methoden/grundkurs 4/Betzavi®ethode.pdf
http://projekt -dimensionen.de/methodenbausteine/suche/drgeiwillige.html
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EXERCISEc6Wrap-up, reflection & conclusion for working an adult educator in heterogeneougroups
with refugees

Introduction/description

This exercise can be used as a wugpactivity after exercise 1 to 5. It is also easy adopted to use after each
separate activity. You may algxclude one or more activity.

Duration
30-60 minutes

Learning outcomes

All learning atcomes from he modules used
Requirements

None

Methodology and giidance to proper performance
Plenum, open discussion

Activity

Facilitator is giving open questions to the participants to have a wide scope of feedback and reflection
Questions could be thisllowing:

- How do | want to teach in groups with refugees? Which is my personal (legitimate) motivation? Or do
prefer not to work with more homogenous groups?

- Which new impacts did | discover so far from the exercises?

- Which guideline/additional aspects would we prefer to be followed on for working with refugees in
adult education?
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Warm-up activity 1¢ GroupR A & Odz®&A Ay R® &2dz FSSt O2YAy3a KSNIS (2RI ¢
Duration

10-15 minutes(depending on the number gfarticipants, the level of familiarisation of the group and the level
of personal engagement we want to achieve)

Outcomes

- Familiarisation of the group
- Activation of personal expression
- Awareness of the personal mood

Requirements
Room setting: flexible (clra in closed circle or in serircle)
Methodology and giidance to proper performance

Each participant comes into the training with a specific mood related to personal characteristics or/and some
exceptional events (like a fight in the office before thaining, a good or bad news about a friend, etc.). Some
people may feel enthusiasm while others are filled by stress and fear. It is useful for everyone to understand
what is affecting his/her mood and in which level. This expression enhances also thadgnaumic and
familiarization.

Activity

Pff GKS LIFNIOAOALIYGA FNB LXFOAY3I Ay | OANDESo ¢K
andgivesd YAy dziSa (2 S2PKATI NBEXOAYBYRDSEAYQE ol yi G2
mood. On the contrary, if something is very provocative for the interest of the group, the facilitator can ask for
more information/details. At the end of the circle, the facilitatmustexpresshis/her thoughts as well.
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Warm-up activity 2¢ Name Gamé

Duration

10-15 minutes(depending on the number of participants, the level of familiarisation of the group and the level
of personal engagement we want to achieve)

Outcomes

- toget our bodies mowig in space

- to provide atin and quick way to learn names

- tosynchronise and promote energy

- to support the participants to get to know each other

Requirements

None

Methodology and giidance to proper performance
See activity

Activity

1. Form acircle

2. Thefacilitator steps into the middle of the group and says his or her name accompanied by a full body
gesture.

3.1 ff LINIGAOALIyGA Ay (GKS 3AINRdzZLI adSLI Ayid2 GKS (
gesture.

4. The participant to the right of théacilitator steps into the middle of the circndsays his or her
name and makes a feitlody gesture; different to the one already made by the facilitat@mis is the
persorisown gesture.

5. Again,all participants in the group step into the circle simultaneously and repeat the name and
gesture.

6. The next person on the right enters the circle, says his or her name and makes a full body gesture. T
whole group follows by entering the circle and refieg the name and gesture.

7. Each member of the group is given the opportunity to enter the circle and say his or her name
accompanied by a gesture

4Taken fromhttp://www.epageflip.net/i/748584womernrwar-and-peace > for more information about the project
http://www.s mashingtimes.ie/womeswar-and-peace/
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8. The exercise is repeated two or three times with the speed of the actions increasing each time the
exercise ompletes a circleEach participant repeats his or her initigsture

9. When the facilitator feels that the groupas6 SO2YS O2YT2NIl I o6t S gAGK S@:
he or she then asks the group to enter the circle along with the individual whgirgdais or her
YIEYS YR YFE1AYy3 | 3Sa0dz2NB FyR F2NJ Fff GKS 3IANZ
or her gesture at the same time. At this point the participants are working simultaneously, stepping
into the circle in one unit to sagveryo/ S @aine and gesture one after the other

REFERENCES
All exercises:

Hufer, KlaudPeter(2007): Argumentationstraining gegen Stammtischparolen. In: Klaus Ahlheim (Hg.): Die
Gewalt des Vorurteils.iie Textsammlung. Schwalbach/Ts.: Wochenschau Verldge(Relitik und Bildung,
Bd. 44), S. 44449.

MaroshekKlarmann, Uki / Rabi, Sab@015): Mehr als eine Demokratie. Sieben verschiedene
Demokratieformen verstehen und erleberr 0 « 6 dzy 3Sy y I OMethd®d&NJ a. SGT | il &

Wenzel, Floriaf2016): Islammund Muslimbilder in der Schule. Internes Praxishandbuch fiir die
Lehrer_innenfortbildung; Assembled by Interaktive Werkstatt fir die Lehrer_innenfortbildung / Padagogische
Erweiterung der Jungen Islam Konferenz, 223 3235.

http://www.dadalos-d.org/methoden/grundkurs 4/Betzavidethode.pdf
http://projekt -dimensiona.de/methodenbausteine/suche/drdreiwillige.html

Bertelsmann Stiftung / Bertelsmann Forschungsgruppe Politik (K26§2) Eine Welt der Vielfalt
Moderationshandbuch, in der Adaption von Regina Piontek, Susanne Ulrich, Angelika Weber, Florian Wenze
und Czarina WilperGiterslohp. 131ff.
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GLOSSARY

Bar-room-slogans Way of communication used indhar-roomé-environment. Unconsidered thinking
about political issues without references to facts, led by emotions

oBetzavta (Hebrew forétogetherg) is the original name dahe handbook written by the¥Adam Institute
for Democracy and Peace in memory of Emil Greenairiderusalem. It includes a unique methodical
and didactic concept of civic educatfon

Prejudiceis an affective feeling toward a personagroup member based solely on their group membership.
The word is often used to refer to preconceived, usually unfavorable, feelings toward people or a person
because of theigender, beliefs values social classage disability, religion, sexuality raced ethnicity, language
nationality, beauty, occupation education criminality, sport team affiliationor other personal characteristics.
In this case, it refers to a positiee negative evaluation of another person based on their perceived group
membership’

Refugee as defined by UNH@Refugeeis, underthe termsof the Unitedb | i A1®51@oflventionRelating
to the Statusof Refugees,an individualwho, owingto a & ¢ Sduridedfear of being persecutedfor reasonsof
race,religion, nationality, membershipof a particular socialgroup or political opinion, is outsidethe country
of his nationalityand is unableor, owingto suchfear, is unwillingto availhimselfof the protection of that
country; or who, not havinga nationality and beingoutsidethe country of his former habitualresidenceasa
result of suchevents,is unableor, owingto suchfear, is unwillingto return to it.€

Soure: Conventionand Protocolrelatingto the statusof refugees: http://www.unhcr.org
[protect/PROTECTION/3b66¢c2aal0,mulf 14

Social Psychologthe scientific studyof how people'shoughts feelings andbehavioursare influenced by the
actual, imagined, or implied presence of others.

Subversive CommunicatioBubversiomefers to an attempt to transform the establishedcial orderand its

structures ofpower, authority, andhierarchy Subversive Communication in this context refers to the way of

F NBdzYSy Gl A2y G26FNRa LIS2LX S o60& dzaAy3d aidSNBzGeLISa:
roomaf 23Fyacood

Stereotypeis a simplified and standardizedreption or image held in common by members of the group.

Stereotypes can be held by both minority and majority groups towards each other, but since stereotypes ignore
individual variability, they are always a barrier to successfapration.

5 http://iwww.adaminstitute.org.il/?page_id=1127&lang=en
b References, e.g.: Allport (1954): The Nature of prejudice; Dovidio, Hewstone, Glick, Esses (ed.)
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5.2. MODULE 2 i Supervising practical  exercises for inclusive adult education

THEORETICAL BACKGRDU

According to the project Needs Analysis, the multipliers in all project countries need more knowledge of
methods, especially those not focusing on language. Germadtiptiers especially asked for material with no

use of language and trainings for multipliers to deal with conflicts. Participating multipliers in Sweden would
like to know various kinds of methods, such as interactive methods, ice breaking activieggdayoexercises

and interactive exercises in general. One crucial demand of Italian multipliers is methods for teaching cultural
mediation and to promote the changing of perspective. Adult educators from Slovenia said they would need
methods where partigiants can exchange their views and debate. Turkish multipliers pointed out their need
for art activities that do not need language.

All'in all, it becomes apparent that multipliers are in need for interactive methods that offer participants, both
refugeesand citizens, to reflect their own position and existing stereotypéerefore, Module 2 offers

exercises and methods to introduce meperceptivity for the participants, who are invited to reflect their own
position and to become aware of exclusive gralynamics. Furthermorehe content of the methods offar

new options for positive action in social togetherness. These methods are 4@t and aim to develop
competences that do not focus necessarily on language. Additionally, it provides mudtipileran overview

on how to react in case of operiggressive or hidden dailife discrimination.

ADDRESSES

All the exercises address moultipliers of Adult Educatior(primary targetgroup of OutSideln project).Some
(or part) of them coulaasilybe adapted by the multipliers in order to be used in mixed groupklearners

AIMS& EDUCATIONAL GOALS

This module deals with. .

- learning to control the way of constructiomdt 6 St A STa¢ 62LIiA2y > aG§SNB2i
etc) about the selfthe other, and the context

- learninghow to create a communication stratetyy increase the possibilities of a successful
communication

- learning to recognize and control emotions, especially in emotionally charged communication and
contexts

- further developnent of selfperception and selpresentation through body movement (choreography)

- change of perspectives by own experiences of exclusion
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DURATION

Overall time including breaks:&5 hours
Exercise &, Spare Wheel90-110 minutes

Exercise 2 Development of seHintroduction and selfperception through a personal
choreography90-110 minutes

Exercise & Emotionally Charged Communicati®0-120 minutes
Warmup activity -DNR2 dzLJ RA &4 O0dzaaA 2y GéKI G RB®D-2@nAndtesF SSt O2 YAy

Warmup activity 2¢ Dance warm ug Exploration of space, peoplenovements20-30
minutes

REQUIREMENTS

Number of participants: Q5 (lus 23 facilitators/trainers)
Size of room: appramately80-100 square meters
Room setting: flexible (chains closed circle, isemicircle and in open circle)

Equipment: A large board with markers (3 colours), audio system (or-posefred speaker with USB input
and a laptop

THEORETICAL BACKGRDU

As explained for each exercise.

CONTENT

¢KS a2Rdzf S H &{ dzZLISNBAAAY I LINI OGAOLFE 9ESNDAA&ASE TF2I
mostly oriented on théoehaviouraldimension for introducing muliLJS NOS LJG A @A 18X Ay BAUGAY
own position via actiofriented mehods, applicable in negonform linguistic groups and enhancing a mor
unbiased social togetherness.

The content of the exercises deals with the becoming aware of exclusive group dynamics as exclusion and
stigmatization (majorityminority) in the speciajroup composition of refugees and citizensas

representatives of the so called majority society and minority socieffering new options for action in the
social togetherness hyyroviding3 communicational suppostvia creative methods. In contrati the other
modules, module 2 introduces methods that are actimased and that create new learning experiences by
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active group processes in problesolving. Additionally it provides the multipliers with an overview on how to
react in case of openlgiggressive or hidderdaily-life-discriminaton within the groupgathering.

The module 2 consisteaf 3 exercises and 2 warm up sessions. The main objective of the module is to develop
the competence of the multipliers to effectively handle the three dimensifriseliefs: cognitive, emotional
andbehaviouraldimension. This goal will be achieved through experieiptiattical techniques and methods.

The exercise 1 (spare wheel) engages participants in a difficult communicative situation where is necessary tc
andysethe knowledge, feelings artskhavioursn order to increase the chances of success. The participants
challenge the improvisational practices we use in everyday ilifenost cases without success. Instead, it is
proposed a simple systemthatcanudldy (G KS aK2g£3X GoKIGET GoKEES AaBK:
communicative action. This system contributes to tleelopment of selperception €rucial characteristic of

every facilitator/trainer) and act as a guide for the change of dogmatic beliefs {eime énclusive Adult

Education). It is noteworthy that verbal communication is a precondition for this exercise. However, the
learning outcomes of the exercise 1 refer to the further development of verbal anevedrd communication

skills as well.

The «ercise 2 (development of setftroduction and selperception through a personal choreographyilizes

the fascination and the art of dance and movement in order to help us to know better ourselves. In our daily
life, we present ourselves in a standanénner using data and information that may cover aspects of ourselves
that - although hidden affect our seHpresentation and may play a crucial role on what other people believe
about us. To build trust within the group of learners, it is necessanyetatify those aspects of ourselvaad
consciously deal with them.

The exercise 3 (Emotionally Charged Communication) is a role play technique which needs the engagement
an experienced actor/actress.fimiliarizesus with the transferability of the entions (happiness, anger, fear,
sadness, surprise and disgust) and helps to control the emotions that affect communication and to limit the
emotional burden of the multipliers.

The exercises 1 and 2 are followed by 2 corresponding warm up exercisesetipaésented here

independently. All the exercises address to multipliers of Adult Education (primary target group Sid@unt
project). Some (or part) of them could easily adapted by the multipliers in order to be used in mixed learners
groups.
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EXERGE 1¢ SPARE WHEEL

Duration
90-120 minutes
Learning outcomes

- familiarization with the construction ofddiefs (social representations)

- competence to analysthe beliefs into knowledge, emotionsehaviour

- devdopment of communication skills

- recognition ofthe importance of preparation befe any communicative procedure
- better knowledge of emotional control

- promation of changing of perspective

- experiential knowledge of the creation of a secure cohfex exchange of views

- development of the cometence to eal with conflicts

Requirements

A room with chairs in sentiircle setting in front of a large board with markers, copies of the case study (1 per
participant).

Methodology and giidance to proper performance

Adaptedby training material of the \qLARE national seminar for Peer Coaches in Greece, that edited by
Andreas Almpanis (GARE project number: JUST/2011/FRAC/AG/2827)

Introduction

Racism, xenophobia and discrimination are concepts that describe perceptiomsg$emhdoehaviours

Although these words are known to most, idigficult to understand the essence of a concept that, & the

same time- perception, emotion andehaviour as it combines both a consolidated and instilled reflection
about the worldthat surrounds us, and its ability to changed and transformed continuously. Is that a problem?
Not particularly.

Beliefs = Social representations

Racism, xenophobia and discrimination are, or are caused by specific beliefs. For example, the sense of
superbrity felt by someone against someone because of different nationkiliral origin is part of the belief

that people and societies are separated in terms of higher and lower level. The fear for a stranger comes fror
a belief that says that if it is noké me it could threaten me. The discrimination of people or social groups
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arises from the belief that it is normal (or socially secure) some people to have access and others not, to soci
goods (for example: health, education, justice, citizenship, wdighity etc.).

What we call beliefs so far, is what the science of Social Psychology states as social representations. The so
representations theory emerged in the 194070 decade and is now considered an integral piece of
knowledge in Social Scienc&enerally, the theory of social representations starts with the assumption that
GKSNBE AayQd | az20Al t -ghehSmeron, 2viNdh tan Begodd perceivédBnliid Bainé v (i
manner by all people. The perception of people and their attitudeaals reality- and the facts which are
formed ¢ are mediated by their experiences and the social emment in which they live.

¢tKA&d YSItya (GKIFIG GKSNB AayQd | aAy3datS NBIFf Adndghe i K I
contrary- there are many realities as there are so many different interpretations of people. So, people's
perception of social reality is essentially for the interpretation of what they are experiencing.

With thisassumptionjt was immediately understood that the description of reality cannot be done using
objective conditions. Meaning, what | understand by seeing is not the same thing you understand. Since we
cannot discuss and analyse the millions of social realities,allséien found was the following. We no longer
speak of a reality but rather about several representations of redltiys was born the theory of social
representations.

Social Representations

A social representatidris always a representation of someowfo has something that is a subject (person,
group, institution) for an object (person, thing, event, idea, theory, etc.), "It is a-sogioitive structure, the
components of which are defined as a set of suggestions, reactions, and estimates anohistéyte what
Moscivici described as ‘world views' "(Patsmou, Mantoglou 1996, p. 25).

One of the most useful features of social representation is "objectification" (Papastamou, 1993), referring to
the procedure to handle a complex and abstract conagstigned with specific characteristics (for example
the concept of justice, education, inevlance or discrimination etc.).

Each social representation combines three dimensions, which when understood in the way in which they are
combined provide us with a methodological tool that can be used when trying to interpret the social world. In
the terminology of Moscovicil these dimensions are (a) the information, (b) attitude and (c) scope of
representation. The information (cognitive dimensjaefers to the cognitive part of the social representation.
It's what we know and relate, and what we know to be associated with the object. The attitude (emotional
dimension) refers to the emotional part of social representation, positive or negatdlimfewe have for its

object. The field (behavioural dimension) is the representation of all the information and attitudes, organized

71 Moscovici S., La Psychanalyse, son Image et son Publi@d&?idF1976, (first edition 1961).
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in such a way that shapes the assessment of suitabdiitable behaviour and thefere its approval or
rejection.

Let's bok at these dimensions in a simplified example concerning social representation, for example work: |
know that unemployment is very high and that the labour market is characterized by a special competition
among those who wish to find work (informatioh¥eel fear and insecurity that | may ultimately be unable to
find work neither in my occupation/specialization nor at the moment | need work (attitude). If | get a chance tc
work, even if it is not in my subject area or even with conditions that do rietfgane canpletely, | will do it
(scope).

All three dimensions of social representation play their role in the creation of world views. What | know
(information) makes me feel in such a way (attitude) andfivaurableor hostile social environment (spe) |
can act in this specific way. Similarly, my feelings about 6 something (attitude) may influence the type of
knowledge acquired (information) and thus the way to judge the appropriateness of the action in specific
environments (scope). Or again, thecgl conditions (field) are such that make me seem as inconsistent with
my feelings (attitude) and the knowledge (information) that | rhaye in relation to something.

Social Representationsithe service of selawareness

From the above, it is understa that if you explore the elements that make up the information, attitude and
scope of social representation, meaning the belief that | have for an object (event, idea, phenomenon, persor
group, etc.) | can achieve greater awareness of my beliefs osuhject. A first step in this investigation is to

try to give honest ansers to the following questions:

1. What | know about the object of belief?
2. How do | feel about the subject of belief?
3. What kinds obehaviourdo | choose dpending on the social context

This first step, apart from very good educational understanding and investigation of the function of social
representations it is a necessary step to obtain-katiwledge. To some it may sound funny that a method is
proposed to investigate our own bel as we may think that we know what, how and why the world views
us. Inreality, this is a largely¢ a modern fallacy. It is appropriate to say that seifareness is the first training
concept for professionals engaged in mobilizing groups (adultadrs; social workers, mediators, facilitators
etc.).

Furthermore, the development of sedfivareness level of participants is one of the stated objectives of the U
Care workshops. How else could we positively influence the beliefs of participants inviiaitkghops and the
general public, if we do not know what, how and why of our own beliefs concerning disatiom, racism and
xenophobia?
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Social representations as currency in the exchangegass of everyday communication

Social representations (or liefs) are essentially what we share in a communication (messages consisting of
knowledge, emotionghehaviouraintentions, etc.). The agreement or disagreement between the two patrties,
concernthe agreement or conflict of some of the dimensions of bébetthe purpose of communication (for
example: the disagreement on the issue of equal rights for immigrants and natives may be due to different
information and / or emotional and / dsehaviouralintentions). The issue here is that very few people
investgate in a communicative situation the beliefs (both their own beldfsut thediscussion, and the

party's beliefs about the object of belief) meaning that they do not control what has been exchanged. When
we leave things to chance, disagreement or cahfliver any issue may seem as unmanageable, meaning that
we may feel that we do not have many chances to converge with our interlocutor. But if we consciously
explore the three dimensions of beliefs about the subject matter (both our own belief and &iNdt 2 O dzii 2 |
we will see that in fact, most times, a great source of disagreement is like a smalt eminor variation in
cognitive or emotional obehaviouralcomponents of belief (for example, the negative attitude of some of our
fellow human being$ace when immigrants obtain the same rights as natives, may be due to lack of
information concerning a detail of the migratory phenomenon or, even, the inadequacy of the social
environment- field - where this belief is expressed).

Generally, the contrabf the three dimensions of social representations is the basic tool to influence beliefs.
With the conscious application of investigating the dimensions of belief we increase the chances that we can
convince our audience, meaning to pass massage with or terms we want.

If we understand this well so far, then we need to complicate things a bit more. Apart from our belief and
conviction of an object significant rolén the process of social influence is played by the beliefs of the people
for the persa or group that expresses this belief (and vice versa, meaning the belief transmitter of the
message for the receiver). This means that we are much more receptive to the messages we receive from ar
person or group with high social prestige (accordingupaiteria), even when we disagree. For example, it is
unlikely to accept a positive influence on a subject by a person we dislike with all our heart (for this reason, in
many cases when a communications@éff yGa (2 6 S| 1 Sdim to hitilGepérdomiy andk S &
prestige of that person that spreadts- i KA &4 Aad OF f{)SR alLAaeOK2tAal GA2YE

So,we see thato pass a message effectively:

- We need to explore our beifs in relation to this message

- We need to explore our beliefs about the receiver of thessage (for exantg: the public)
- We need to investigate the beliefs of the receiver for ud #ra transmitting the message
- We need to investigate the beliefs of the receiver oatthkame subject of the message

It seems like climbing a mountain, butiti Y @dibécome familiar with these steps and begin to apply them
in our everyday communication, we will see that from a certain point on, we will be converted to external
observers of our communication statements and we can adjust parameters thahomtiwe did not consider
they would play a role in social influence.
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What we really need to be careful of is the intention of the receiver to receive the message. If someone
R2SayQi gyl G2 O02YYdzyAOFGS 6SAGKSSI S50k NBE Y KBk 4
allow a positive interaction) the message (and our effort to communicate) is gone. In such wases there

Aay Qi  LRAAGADS Iolinkygsage B gbit MaNRVEr béek &présFed S A JS NJ

Social representations ag tool for social influence

We have already seen that beliefs (or social representations) can help a lot in situations where we want to
socially influence recipients of our messages. Apart from exploring the belief that it is necessary to know how
close orhow far we ae from the message receivewhat else could be necessary to kntmbe able to create

a strategy of social influencéat will have the best results?

At this point you should imagine beliefs as large bags that are composed of smalleftithgswvay, we can
talk about:

- Main beliefs(or core social representation)
- Individual beliefs (oregional data representation)

To better understand this distinctiorand how social influence workswe will use an example. Suppose that
the main is my bkef that | am against war. This main belief is composed of dozens of other individual beliefs;
for example: war creates misery, it affects mostly civilians, it operates for the benefit of the powerful, it is a
political tool, it reproduces violence, itdaces the value of human life and dignity, it can be avoigsdg

reason, etc. Each individual belief candmalysedn additional individual beliefs, for example the individual
belief "war creates misery" may be composed of other beliefs such astibgesnfrastructure, it creates

victims, it increases insecurity, etc.

What we need to retain from this separation between main and-selef is that we can never influence
socially when we aim directly towards the main belief. The chances of effeotiiad mfluence are increased
when we «beat» individual beliefs. Then the receiver of the message will understand that the bases of the
main belief are «leaking» and maybe they will need to redefine parts or even the entire niigiin be

Conclusion

The theay of social representations and social influence helps us to know what we're going to face in the
overall OutSideln project. To reduce feelings of racism, xenophobia and discrimination of participants in our
actions and the public to which these actioml be addresed, we will attempt to change or challenge fixed

and preexisting beliefs. This process is very difficult to bring the desired results. The reason for this difficulty |
alsoanalysedn the theory of social representations.

Because, in facthe theory of social representations primarily refers to a conceptual system of classification,
categorization and decoding the myriad and complex components of social everyday life of every human beir
To have a conviction for subject A, is a wayoking at the world through point A (event, idea, institution,

45

- Erasmus+



L
7 Out-Side-In
[ ]
LIS

etc.). When | have the belief that discrimination is needed in society, | have a particular way | see society anc
interpret the various social situations.

To change therefore a belief is notsya Not because people do not want to hear an alternative perspective or
because they are bored or because they underestimate the value of this perspective or because they are
narrow-minded and racists. But because, in order to challenge thadiefs,they need to destroy many of their
certainties, for example they should "dismantle" point by point the unique world decoding system they have
handy. This function is very paihfiWe should bear this in mind.

A tip then. We're not going to offend the beliedggthe world, neither seeking full shift of these to celebrate

the success of our cause nor expect spectacular results. But we strongly support an alternate reality to show
the world that the "objective" reality in which they believe and that does not s&efit inside of anything
different, is the source of racism, xenophobia and discrimination.

Warm-up activity

Before the implementation of the exercisitis better to prepare the group for communication through a short
group discussion (please see Warm up exercise 1)

Activity
A case study that challenges and makes us rethimlusual ways of communicatiowe usually:

- 52y Qlendaghl NJ

- 52y Q0 FSsroug YLI (Ke

- 52y Q0 Fal F2NIAYTF2NNVIOGAZ2Y

- Say what we want to say regardless of the parado is in front of us
- Use our stereotypes

- BHc.

This educational tool can inspire us to create a valuable communication strategy in order to influesrsem p
or/and a groupof people.

Implementation:

We start by sharing a text with a case study to all the participants and we §ivaiutes to read itarefully
without interaction. The case study:

Scenario:

You are working in a big organization. One day you are going to¥fte, very nicelylressed, for a very
important meeting. When you are entering the yard you see Mr Paul who is very angry wihilegte change
the wheel of his car in a way that seems very dangerous to himself (he is located under the careghich
not so well immobilized).
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,2dz 1y29¢ GKIG aNJtlhdAg Aa g2NJAy3a F2N aSOSNrt &St
know him wellg you speak to each other raretybut you know that he is irritable. You have heard that the
board of he organization has several times dealt with his aggressive attitude feinmportant reason

towards other employees of the same organization. You have heard that sometimes he even used physical
violence agairtshem. Also, you have heard that he has pimsly been hospitalized in psychiatric clinics for
short peaiods.

The aim:

To stopMr Paul to continue what he is doiggchanging the wheel of his car in that walyecauset is alnmost
sure that he will get hurt.

Limitations:

. 2 dz Qelpyii@ b change the wheel (remember, you have a very important meeting in 5 minutes and you
mustgo there nicely dressed).

. 2dz OFyQi &l KSfLI FNRY 20KSNJ LIS2LX S 6F2N SEIF YLIX
., 2dz Ol y inifollowlyou fr aKother wrk.
,2dz R2y Qi KI @S Sy2dzaK (GAYSO®

NOTEYoumustthink how you will succeed through communication

When the reading session is overq3ninutes) the facilitatorasksthe participants to respond with some
clever idea®n how we should approach tdr Paul(the steps of communication) in order to convince him
that he should stopvhat he is doing.

The facilitator can open dialoguewith the participants and; at the same timeg write on the board their
ARSIFa oO0fA1SY aL ¢2dAZ RROBSEt{ KAYRIKHEKGEGGIKS OR NI A K dzN
Y2NYAY3IQ YR L gAff ada3asSaid I+ aK2NI oNBF]l 2F KAA
ONXzOKEZ aGaL gAft 2FFSNI Y& KSELI G2 OKI yiandlvioldSryts KS S
openadialogeg A G K KAYéX SGO0®

During this brainstorming session, the facilitator should motivate the people to say anything (even stupid
ARSIF&U0 YR NBYAYR GKSY GKFIG ¢S R2yQlU &S Sfvetiors aA
that can increase our chances to achieve our goal. So, if the participants agree, for example, that one idea is
perfect for starting the communication witklr Paul, the facilitatomustnote this on the board (by placing the
number 1 next tothe written idea).
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When the brainstorming is over (35 minutes for a group of 15 participants) the board will be filled with
written ideas.

The facilitator is checking each idea by playing the roMrdPaul (fretful and with no desire foravilized
dialogue), like this:

- Do you think I am stupid and not know how to change a @#$%&@ wheel? Do you think you are
smarter?2d O2 NNBaLR2yRAY3I 2y 4L ¢2dzZ R (Stf KAY GKI G
KAYaSt T¢ | yR IlgthchangekS HKBESHEYARKE A0

- INB @&2dz f2al @2dz2NJ YAYRK 52y Qi 2802 NSSaIL2 ¥y A Y
alF e W3I22R Y2NYAYER2ZNYRONSIGRt 2T akAASAEANL ¢ ARSI

- 52y Q0 @2dz aSS L Y o0dzaeK L KIodE2 NN aiLE2YYSR AFy2aNJ 28
help and when he comes | will ség$ ( NHzi K¢ ARSI 0 X

- 900X

Slowlyslowly, the participants understand that this procedure is a dead end, without solution. But, why we are
so sure that none of them could say something restthart and effective?

I LISNE2Y dzadz f finkentighdf&u@othied pers@Ko@rimunicéteS They believe that if they want
to pass a message to one person they hesteto speak. Without thinking what kind of messages we express
GKSY 6S INB y20G OFNBTFdA FyR 0O02yalOAizzdza | o62dzi GKS
FNB d0dzLIAREY aL 1y2¢ ewa2NB (KAy3I&a¢r aR2 Ad ftA1S L

If Mr Paul has no intentioto communicate with us each attempt will be a failure. The message will hit a wall.
So,first we have to check the intention &fir Paul. HowActually,there is no specific technique or method

that could guarantee succeskyingto attract the interes2 ¥ | LISNE2Y ¢AG0K | a3I22R
322R FT2NJ I adlNI® IS YIe albe GKIFIG aGKAAE Aa y20 |
behaviour this reaction oMr Paul shows that he is quite open to communication. There is intention to
communicate. IMrt | dzf R2Say Qi NBFOG Fd FftzX OKBY t4lSdzaX 2RI
me?lsaidW3I22R Y2NYyAy3IQ (2 @& 2 dze the pbdsibildies afSupazSy OS 02 dzf R

NOTEThe facilitator should repeat that what wae trying to do, is to increase the possibilities of a successful
communication and not toffer a single total solution.

When we have succeeded to activate the intention to communicateshvegildstart to check the beliefs that
playa role in this situaon, like:

- Whatdo we believe abouMr Paul?
- Whatdo we believe about the situation?
- Whatdo we believe about ourselves?

The first 2 questions are somehow covered by the scenario of the case study. The third question usually
R2Say Qi I Ol dzx deBervésKltSough ithhsSaygiiedt ingortakice in the communicative procedure.
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We mustunderstand that what we are exchanging in a communicative procedure is our beliefs about the
object andsubjects of the communication.

Moreover:

- WhatdoesMr Paulbeliewe about us?
- WhatdoesMr Pad believeabout the situation?
- WhatdoesMr Paulbelieveabout himself?

So, we should try to verify the above beligiorder toincrease the possibilities of a successful communication.
For example, if | believe thdr Paul is a crazy man and he is threatened by his fault then my attitude and the
messages will correspond to what | believe, and this will be an offensive action against him.

Also, according to the analysis of beliefs (please see the part: Methodologymlahce to proper
performance, of this exercise), a belief is divided into:

1 The canitive dimension (what | know)
1 The enotional dimension (what | feel)
1 Thebehaviouradimension (what | do)

When we want to check our belief ftr Paul(for example) we hee to check:

- What | knowaboutMr Paul? (®, | know that he is irritabland he is working as a guard).

- What | feelaboutMr Paul? (Mstly fear, because | have heard that the board of the organization has
several times dealt with his aggressive attituderon-important reason towards other employees of
the same organization. | have heard that sometimes he even used physical violence against them. Als
| have heard that he has previously been hospitalized in psy@h@inics for short periods).

- Whatldo?6! Oldzr ff&x L R2yQd fA1S G2 o0S Sy3alFr3aSR Ay
threaten my success in my forthcoming very important meeting, | will try to conWtideaul to stop
what he is doing).

Similarly, we coulgroceed with otler beliefs:

- 2KFG L 1(y2¢ Fo2dzi GKS aAiddz GA2yK o!'Y L &2 &dzN.
startingto adviceMr PauP).

- What | feel about the situation? (Is my fear understandabl®byaul? Does he know that | think that
he is undeml dangerous situation?)

When we are questioning like that we easily understand that we have engaged in a difficult communicative
situation without ensuring that we have the answers. Our communicative gjyas@ould be formetb fill the
cognitive gaps. When we have information for all the dimensions, themustry to change the action d¥ir
Paul.
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How is it possible?

According to the theory of beliefs, the cognitive, emotional aetiaviouraldimensions are interconnected.

When a new cognitive element comes, the emotions and the actions can change. Also, if an emotion has bee
created because of a situation, the perceptivity (lower accessibility to cognitive elements) andliting of

actionis affected.

CKA& lylfeara O2dzZ R 0SS O2yidl OGSR Ay NBISNES | a o
because we know tha¥ir Paul is aggressive (what | know) and this makes us feel afraid (what | feel). The
facilitator could poinbout that in real life, most of the people would have Mt Paul to get hurt. Not because

they are bad people but becauser actions usually are based in few information and no awarenksaro
stereotypes and emotions.

In conclusion
Toincrease the poskilities of successfidlommunication we have to check:

1. The intenton of the person to communicate
2. The important beliefs about the persons and the situation

In our dalily life, situations like the scenariohf Paul are giving us-4 seconds timéo form acommunicative
a0NI GS3ed ¢KIFIGQa oKeé ¢S dzadz tte AYLINRZAAS YR (K
and the important beliefs, we have already formed a strategy that could apply to everyday life arasetite
possibility of succss.

Assessment of learning outcomes

The best assessment method for this exercise is a rdéabig discussion where everyone of the group will
express his/her impressions, and possible wayssioig these learning outcomes.

Guidance once the activity is ove

If we have a group of learners who are in permanent contact with the coordinator, we could recommend them
to practice this methodology in everyday lifeaking care not to create entrenched perceptions of persons or
ideas- and to choose some of thesageriences to come back to the t@an a future group discussion.

The learners must be aware that this method is particularly effedtiviecreasing the chancesf a successful
communication process. What we understand by a person or/and a situatiomiis @ many factors thaare
not always in front of us.
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EXERCISEGZDEVELOPMENT OF SPRESENTATION ANDFEERCEPTION THROUGIPERSONAL
CHOREOGRAPHY

Duration
90¢ 110
Learning outcomes

- Familiarisation with our own body and movements

- High level ofntrospection

- Awareness of how we usually present ourselves and how we could present ourselves in order to be
more precise

- Awareness of what really matters for us and the other people

Requirements

A spacious roonfapprodmately80-100 square meters) without chairs and carpets and an audio systea (or
selfpowered speaker with USIBput and a laptop).

Methodology andguidance to proper performance

Usually we present ourselves on a typical way. Somehow, we have learnt to poesselves using specific
elements (name, professional status, education) and we feel secure about it without any second thought. But,
how much crucial information we leave outside of our geHsentation? Is, for example, our name,

professional status etcwhat a person needs to know about us every timemest present ourselves or there

are other elemets more suitable for each case?

This exercise tries to connect the conscious and the unconscious part of outsdhadiss us to create an
alternative wg of selfpresentation based on deeperawareness of ourselves.

It is necessary to be implement@ua relaxed environment, actively developed by the facilitator. The directions
to the participants should be provided with a calm voice and by repeating where is necessary.

Warm-up activity
Please see the warm up activity 2: Dance warng &xploration & space, peopleand movements
Activity

The main objective is to redefine the way we know and we choose to present ourselves, through ideas and
tools of contemporary dance art. No previous dance experigsiceeded by the participantd.he experience
of dance coursessiideal for the facilitator(s).
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Presenting myself in a circle

Right after the warm up activity (please see below: Warm up activig@ce warm ugpoody movement), the
facilitator asks the group to relax amake places in an open circle.

Then, everyone has to present himself in any way he wants, to indicate what he/she considers important to
him/her. At the same time, the facilitator asks from everyone else to attend the presentation of the other
participants carefully. When all the peoptethe circle have done with their sgifesentations, the facilitator
asks the first one to mimic the previous one and then to present him#adronce moretill the circle ends as
well.

Aims:

- the participants get to know each other

- for a while,we becone the person next to us

- we can see how we are lookingttoe others, werecognize our style (confidence, embarrassment,
formality), the stance of our body and our miemwvements, the expression otir face (smiling,
grimacing)

- we break the ice as the mimiprocedure; usually¢ is fun and creates a pleasant atmosphere to
continue withthe next steps of the exercise

Creating a personal choreography as alternative selfpresentation

The facilitator asks the group to spread around the robt®/She askeachparticipantto open his/her arms
from side to side to define an own space, so to create a sphere that surrounds him/hersfiégiba askso
trust him, to close their eyes and follow his words without thinking, without worrying about anything and
without interrupting for any reason.

Ideally, background music can be used in a low volume.
1. Directions(by the facilitator)

- Trytorelax and clear outyour ming,2 y Qi Ol NB | 62dzi &a2dzyRa GKFd O
other people in this room. You are alone. In case you are more comfortable by sitting down or leaning
on the wall, please do it.

- Use your imagination and leave the room. Choose a place youtargot... it can be somewhere near
or far away, can be a beach or even a room, a place you know, you've been there, or a place that you
create right now in your mind.

- Imagine this place in detail. The material, twdours the temperature, the wind, th@ossible sounds
or/and melodies. Observe every detail and decide where you are in this place, your position.

- Imagine one more person with you in this place, real or imaginary, to whom you want to tell something
whatever may it is.
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Imagine this person witklou and place him/her somewhere in the context you imagim,so close to

you.

Try to come back and imagine the place in more detail, together with you two inside.

Think what you want to say to this person.

Think it very carefully, try to find the spéc words you use.

Say it to him/her from a distance, without real sound. Imagine tieshe must hear what you say.

Say it again. Try to remember thatdtperson is quite far from you.

Try to say whayou want by using fewer words.

Keep just the wordghat are essential foyour message (3 or 4 maximum).

Try to show these words from a distance. Use your liodsay what you want to say.

Initially you can imagine the moves you want to do, as if you observegifaoing it from a distance.
Repeat the sae moves, as many times it needed to decabout the most suitable set.

Consider every detail of your moves. The position of the hands, the feet, the head. If they are quick or
slow moves, if they are ige or small movements and why.

When you have alregddecided about the optimum sequence of movements, start to repeat it trying

to pass the message to the person you haireyourimaginationg in front of you.

Do it many times, as slowly you want, trying to place your body irgdritage you created prawusly.

You can still change the words/movements if you want, if this makes you more comfortable and secure
about the transmission of your message.

Repeat the moves as many timesyouwend SO2 YS &2YSGKAy3 O2YLX SGST ¢
natural for youMake it so familiar to you as your name is.

When everything is ok, imagine for a last time this place. We are leaving now. Please decide if the
person you imagine will come with you or he/she will stay there. This place will continue ttoexést

able tocome over and over again.

Before you leave this place, k®another time your movements.

Very nice!ll You have just created your first choreodmapgNow you can open your eyes.

2. Composition

The facilitatorshouldwait for a whileto calm down the participants. Then he/she asks the participants to
remember the way (words, movements, feelings, etc.) theym@éented at the start of the exercise. Then,
they are asked to combine the way they were presented with their own choreogrdiey. are asked to keep
the name and 3 words and to combine them with their movements.

3. Presentation

Having this new combination, every member of the group should present her/himself. The rest of the group is
repeating the choreography and the words.
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Results:

Each participant creates a very personal choreography, not by mimicking a professional dancer/trainel
but by an endoscopic procedure which aims toalesome feelings and thoughts.

Each one can create an imaginary place where she/he canafoddegen she/he needs to be there (for
example, to calm, to think what is more importastg.).

The comparison of the two different modes of presentation is possible to create thoughts about the
way | know someone (for example: how many elements are diyeghese two ways of presentation,
how many elementare needed to create an image for the other people, how these elements are
related to the general overview | have for this persett,).

The realisation that art in practice could be a useful tool winehcan incorporate in our daily life,
communicating with other people without the usual and formal way of communication.

A chance to look inside and acquire a better knowledge of ourselvesav@aiéness!

Assessment of learning outcomes

A groupdiscussionwhere a feedback from all the participants will be asked, could give a precise kind of
assessment of this exercise. People usuadiyt to share theiexperiences after this exercise.

References

Method originally @velopedby DespoinaBounitsi member ofSynergy of Music Theatr&reece
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EXERCISEGGEMOTIONALLY CHARGEDMMUNICATION

Duration
90¢ 120
Learning outcomes

- Recognition of emotions that affect communication

- Managing of a emotionally charged communication

- Knowledge about the transferability of the emotions

- Capability to neutralize the emotions that affect the communication
- Capabilitynot to be affeded by the emotions obther people

Requirements
Room setting: flexible f@irs in semtircle and two chairs on the diameter of the seticle)
Methodology and giidance to proper performance

ladadh tfezr ¢S R2y Qi LI @& FddSydAazy (2 GKS SyY2G4Az2ya |
accepted limits. Anger, fear, saelss, abhorrence, surprise and happiness are the 6 basic emotions and affect
our body function and emotional balance through the brain limbic system in less tB@6 Seconds. Faster

than logic!

2 Kl G ¢S dzkaaw i that entbys @ré transferred. When we are facing an angry man, our brain
system is focusing on this incentive and responds accordingly and automatically: we are experiencing anger ¢
well. Our heart starts beating faster aiming to prepare ouryofmt the possibility of a fight. The human body
responds automatically and correspondingly to all the types of the basic emotions. It is a mechanism of surviv
LG KSfLISR GKS KdzYly (AYR (2 02YYdzyAOF (S iSebbedsydK S
manage it. But it is verynportant to try.

A multiplier willsurelybe engaged irthe emotionaly charged conditions. He/she will fatrécky situations

relying on logic to communicate something while the emotional part of the communicatievails. Somehow,
she/hemustknow howthis mechanism works.

Finally the knowledge and skills regarding the managing of emotions is crucial in order to be avoided the
intense emotional charge, carried on his/her personal life. A multiplier should kieawnto neutralize his/her
professional environmenb live a balaned professional/personal life.

NOTEIn this exercisethe participation of an actor is a prerequisitéVe need an experienced actor/actress
who knows how to act and improvise as angryaafy sad, disgusted, surprised, and happy. He/she will act as a
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refugee interviewed by the multiplier. Each participant has 3 minutes in order to get as mughatitm about
the below issues:

Name

Family situation

Education and work experience
Way of coning in the county

What do youwant to do in the future

= =4 4 -4

The actor/actress will change his/her emotion, name and personal story of the character for each participant,
without expressly defining the emotion he/she chooses each time (for each4imae specific emotion, not

more or/and mix of emotions). He/she will give information only when the behaviour of the multiplier is
reasonable. She/he has to try to limit the words of the communication as if she/he has limited vocabulary. If a
multiplier tries to physically contact, thetor has to respond negatively.

Usually, very small number of participants succeeds to get information ab8ubgics at maximum. This is not
bad. The duration of 3 minutes is extremely short. But, on the other hand, #ie autput of this exercise is
not the awareness of the difficulty to communicate with an emotional refugee. The main aim is to feel the
participants the transmission of the basic emotion, to try to recognize the type of the emotion and to
understand thait needs effort to neutralise an emotionally charged communication.

Warm-up activity
Seewarm up activity ID NP dzLJ R AGKO dda dRA22 y@ 26dz FSSt O2YAy3d KSNB G2F
Activity

The actor/actress is seating ome of the two chairs in the middle of the semiide. Each participant gets the
directions by the facilitator.

Directions:

In a3-minute communication try to get as much information by the rgée regarding the below topics:

1 Name

T Family situation

1 Education and work experience
1 Way of coming in the country

T Whathe/shewant to do in the future

Each participant starts the exercise. The facilitator keeps the time and notes about the possible emotion of the
actor/actress and of some remarkable highlights of the communication. When the time is over, thetéacilita
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stops the interaction and calls the next participant (preferably, implement a lottery game before, in order to ge
the sequence of the participants; who will be 1st, 2nd etc.). No comisnare allowed at this moment.

When all the participants have fatied their task make B5-minute break andhen come back in the circle.

Ask each participant to recognize the emotion affected hisBarinute session and describe how she/he felt.

Let other participants to make comments (if they like) about each sesgmgrto focus on the uncomfortable

and embarrassed instances and make the participants speak about them. When the assessment segsion is 0
take some time to say that:

\%
\%
\%

The emotions are not easily recognizable every time

The emotions are transferable

What we are experiencing as an uncomfortable situation is the blurring of thealggic of ourbrain
when an emotioraffectsus

The most effective way to decline the consequences of an emotion is to rizedgand stop
reproducing it

We have to try nbto respond according to the emotion that is in front of us (believe it, even in a happy
communication there are high possibilities to miss important information because afahieision of
the logical part)

Thisexerciseg I 4y Qi A y (i Sy R &periehice biJa diffichltyedmymaniciitighst fos
understanding the influence of the emotions in our daily life

Assessment of learning outcomes

A group discussion where a feedback from all the participants will be asked, could give a precise kind of
assesment of this exercise. People want usually after this exercise to share their experience.
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References
W. Gerrod ParrottEmotion in Social Pslyology, Psychology Press, 2001

Wikipedia / Limbic Systemitps://en.wikipedia.org/wiki/Limbic_system
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Warm-up activity 1¢ GroupRA & O dzavkix 2y R @& 2dz FSSt O2YAy3d KSNIS G2RI &
Duration

10-15 minutes(depending on the number of participants, the levefarhiliarisation of the group and the level
of personal engagement we want to achieve)

Outcomes

- Familiarisation of the group
- Adivation of personal expression
- Awareness of the personal mood

Requirements
Room setting: flexible (chairs in closed circle aamicircle)
Methodology and giidance to proper performance

Each participant comes into the training with a specific mood related to personal characteristics or/and some
exceptional events (like a fight in the office before the training, a good or bad abaut a friend, etc.). Some
people may feel enthusiasm while others are filled by stress and fear. It is useful for everyone to understand
what is affecting his/her mood and in which level. This expression enhances also the group dynamic and
familiarizaton.

Activity

Pff GKS LIFNIOAOALIYGA FNB LXFOAY3I Ay | OANDESo ¢K
andgivesd YAydziSa (G2 SIFEOK LINIAOALIYI® LGQA 21 AT &
mood. On the contray, if something is very provocative for the interest of the group, the facilitator can ask for

more information/details. At the end of the circle, the facilitator has to express his/her thoughts as well.

Warm-up activity 2¢ Dance warm upg exploration ofspace, people, movements

Duration
20¢30 minutes
Outcomes

- Warming up of the body, preparation for further physical exercise
- Waking upand energising of participants
- Conscious using of eye contact
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- Better perception of space limitations and grocgpexisting in a specific field
Requirements

Abig room approximately80-100 square meters) without chairs and carpets and an audio systems@lf
powered speaker with USiBput and a laptop).

Methodology and giidance to proper performance

An easy bueffective warm up exercisevhich utilizes the techniques and characteristics of dance art, is usually
ideal when the group of the participants needs to be familiarized eétth other and to be activated.

This warm up activity has to be always the firattpf the exercise Z0evelopment of selintroduction and
selfperception through a personal choreography). It can be also the warm up activity for any exercise that
needs physical and body activity.

. STF2NB GKS FANRG AYLIE SYSyidlidAazy 2F GKA&a SESNDAAS:.
have any previous thee experience.

Activity
Movement in the space
The participants move in the roomandffo2 4 G KS FI OAf Al G2NXR& 3IdA RIF yOSY

- Movein the room freely

- Try to not make noise when you are walking a&nidk consciously your walking

- Try to not leave free space among you. If gee one please try to cover it

- Avoid to walk in circle

- Create some interesting patly walkingthrough the otherparticipants

- Look deeply into peopfe & 8 &ré passing nednyyou Continue to look into the eyes and greet
people you meet in any way you want

- YSSL) GKS S@&sS O2yidlF oG FyR alreée aGaKStft2¢é¢ gAUGK &2dz

- Start to follow someone without any previous amgenent between you and her/him

- Start to move in between of two people in the room, without any previous arrangement between you
and them.

- To understand better the dynamic created incmm where the group is moving
- To remembe the importance of eye coatt
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Create movement

1. Group is constantly walking in the room while the facilitator asks to stop when someone stops and
starts when one starts. After threlur times, the group wilnove in a perfect coordination.

2. Then, the one who make the first movemgrndomly), makes a characteristic move (for example,
raises his/her hands, jumps, making a turn etc.). The group starts to move by repeating this specific,
characteristic moveent and then continue walking.

3. Then, the one who make the first movement (ranaly), makes a characteristic type of movement (like
swimming, climbing, crawling, jumping around, etc.) and continaegalk like that.

4. All the participants find a different kind of walk/movement. When the facilitator claps his/her hands
the participantdry to change their walkhovement.After 6-10 repeats, althe participants will have
formed their own specific type of walk/movement. The facilitator asks to observe clyréfelway the
other walk/move.

5. When the facilitator claps her/his hands tparticipants start to mimic the type of walk/move of one
other participant without previous arrangement.

The group continues as long the facilitator continues to clap her/his hands.

Aims:

- Body warming up

- Developmen of group trust and confidence

- Thegroup is organized, coordinated, synchized and starts to share ideas
- Fun atmosphere

- Activationof the imagination, spontaneous creation of movement

Assessment of learning outcomes

A group discussion where a feedback from all the participants wikked, could give a precise kind of
assessment of this warm up activity.
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THEORETICAL BACKGRDU

Inthism2 Rdzt S 6S LINRLIR2AS | aNBFt SOUA 2 ycoflifioh idrigge S fruitfal y
educational relationship in a multicultural context, consistently with the Needs Anadaizedamong the
GNFAYSNAR YR (GKS a20Alf g2N]JSNBR 2F (GKS LI NIYySNEQ

As we ardocusedon how to engge these particularly vulnerable learners in lifelong learning opportunities, in

a framework ofa hostile public opinion against refugees and asylum seekers, we aim at strengthening

GNI AYSNEKkaz2OAFt g2NJSNEQ Y26t h&qéhtity ayido irdpovelibe i Sy O
quality of a more inclusive education for a more inclusive life.

With Module3a CI OAf A G GAyYy 3 DNEP dzidd> NBices Suibites yofils tife gap LNdBIe dzR A
education that consists in educational work with intercultural grogpgcialisinghe setting for refugees.

SelfReflection forms a central part in the learning process and represents an irreplaceable element for a
democratic togethernesdn pedagogical approaches and material of civic education, Didactics of Democracies
and the Intercultural Pedagogy there exist various guidelines for the deconstruction of prejudiceBiéanti
CSOT 1 @ghlrz a9AyS 28t id RSN #AAS B NG NRPRDYS N [2y38 gMmte ! M
in general all methods rely fully and exclusively on language as the only medium of communication and there
for presupposes a homogenous linguistic group.

With that pre-condition a linguistic inclusion of hvntegrated social groups with a foreign language is
impossible and therefore these methods do not meet the needs and challenges of the nowadl&galtural
society They are not realizable with multicultural groups that do not share one and the sagaige.

The OutSideln-Consortium wants to prove that challenge and try to fill this existing gap in the educational
landscape. For this aim, special learning methods shatl@atloped for the Supervision of group reflections

for multicultural and linguistically neoonform language groups. This is a especially difficult challenge and
probably reaches earlier its limits than only langud#gsed methods of reflection. But siiliis the goal of

inclusion to try to make the feeling of success in educational processes also accessible for disadvantaged gro
of learners.

ADDRESSES

The addresses of this module are bddlilitators/teachers/trainers and learners
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AIMS & EDUCADNAL GOALS

Toformulate (and apply) the appropriate use of the new tools/exercises in the design (and implementation) of
guidance and training sessions with refugees/asylum seekers and in blended groups of learners, trainers anc
social workers will impree

T

CONTENT

The knowledge of:

- the international, European and national bodies and laws ruling the income of asylum seekers

- 0KS YAINIGA2Y NRdziSas Fft26a FyR F2NOSR YAINI
- other countries, cultures and languages

The abilityto:

- reflect and deconstruct own stereotypes and prejudices

- conduct interviews forcol@ G A y 3 i Kbidgrdplds N/ S N& Q

- identify unexpressed needs, attitudes or orientations

- FaasSaasz O2YLI NB | yR gresgin heihdNgod pracdsS f ST NY SNE Q
- exploit different tools/exercises in differetdarning environments

For facilitators/teachers/trainers the key concepts and knowledge embedded in this module are:

Stereotypes and prejudices

Contact theory

Circle Time method

Transcultural approacand Biography Work

Reflective practices and selfvareness about antiias education

To be in the situation and act consistently, because this module is exploitable indifferent learning
environments: formal, nofiormal and informal

Gamification and visuaiation works, exploiting creative methods to support the key skills acquiring by
the adult learners

Reflective practice on human rights application for an inclusive education (the renewed Millennium
Development Goals and Human Rights Declaration)

While forthe leaners, the key knowledge related to this module and the development of specific contents is
Ot2asSfte tAY|1SR (2 GKS aGftSINYyAy3a SYy@ANRYYSyGé @KSI

A deeper knowledge of the receiving societynfial laws, culture and life styles
Mutual learning of different languages
Guided verbalisation in the national language of the receiving country
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- The cultural heritage and the sogmlitical situations of different countries around the world and in
the reeiving one
DURATION

Overall tme including breaks: 8 hours

Exercise td ¢ KS t @ NI} &3héurs2 ¥ | | G S
Exercise26d ¢ KS ! Gf 1 & 2 RhotrdzNJ LINS2dzRA 0S4 ¢
Exercise 84 ¢ KS Ly G SNODdBhoaaNI £ ¢2Yo02f 1 €

REQUIREMENTS

For the train thell NJ- A sgsSidhEatarge room with chairs or cushions in circle is needed. The implementation
of each exercise needs theNA y § SR 021k 2F (KS aO2NB AYI3ISeY

A ¥ 4 A x

1 Forthe Practic@om >ThetPyramid of Hate > ¢ A G K GKS aSt SOGSR 1jdzSadA:
1 For the Practic@oH >ThedAtlas of our prejudices = (G KS 9 !worldyhaépe 2 NJ (G K S

In this last exercise some consumables are needed, like: a box with coloured pencils, magazine, glue and
scissors for collage, and for each exercise a printed copy of the maps.

Some chairs and tablesuld be useful for working with collage or drawing, depending on the learning
environments the setting can be very flexible for the application of these exercises.

For the Practicéo 3, dThe OutSideln Tombol& @umbers and cards of a common bingo gaarg] the
Ge¢lFofS 2F GKS Ly:dSNDdzZ GdzNI £ a SOuESidégla BomioPodieK As itls & 6
board game, tables and chairs are needed as well a free wall where to hang the Tombola Poster.

~ D Ziggual
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TIPS FOR TRAINERS

For preparingvell for exercises that fit for the inclusive educational work with refugees, it is-aqrdition
to:

- Get to know about the common prejudices amongst both sides (refugee versus citizen | citizen versus
refugee), as these present obstacles in the learpirmgesses and need to be deconstructed. Some of
these examples can be found in the Research Report ofS@latin project that will be included as
training materials.

- Beinthe situation and opentotiiey 2 ¥ 2 6 A y 3¢ @
- Feel to be part of the group shariegnotions angerceptions.

- Be aware of the opportunity to increase the mutual knowledge that improves the awareness about
the common values as humaeings.
- .8 AYy@2t SR Ay 3ALYSa |yR @GAradzrftAraliArAzy 2N} a:z

- DuringtheANR dzZLJAQ NBFf SOGA2y adl3Sa Al Aa OSNEBE AYLR
their own experiences, avoiding and stopping any form of interpretations of what other people intend
to say.

GLOSSARY

Circle Time

¢t KS &/ ANDEt S ¢ areased us&mainly i friSigfy schgolsiay teaching strategy, but it can be widely
applicable within different age groups of people and in different learning and organisational contexts. It
consists of sitting in a circle, discussing on a topic, taking tiarspeak through simple rules, e.g.: usually the
possession of a circulated object serves as a sign of whose turn it is to speak. In adult education we name thi
F LILINBF OK & [ SFENYAy3 [/ ANDE Saés | KA 3risdp dorkh Thé godld O
is to build, share, and express knowledge though a process of open dialogue and deep reflection around issu
or problems with a focus on a shared outcome. A learning circle is not a community of practice, or professione
learning butcan be a strategy used by either.

Gamificationis the use of game design elements in fgame contexts. Broadly defined, is the process of
defining the elements which comprise games that make those games fun and motivate players to continue
playing, andising those same elements in a ngame context to influence behavior. In educational contexts,
examples of desired student behavior which gamification can potentially influence include attending class,
focusing on meaningful learning tasks, and taking il G A S ® 002y adzZ §SR 2y HT(K
https://en.wikipedia.org/wiki/Gamification_of learning
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Interculturalism, Multiculturalism and Transculturalism

Multiculturalism refers tahe coexistence of different cultures and ethnic groups living in the receiving state. It
also refers to the theoretical approaches towards those cultures and ethnic groups, and to the policy strategi
regarding the management of those cultures and et dzLJA o[ dzZl OAS8Y mMdbdddhL & { 2
2008) claim that multiculturalism is a term, which does not emphasize the dialogue between cultures and pref
to use the term interculturalism instead, they claim that the concept emphasizes ifiaudialogue more,
however, there are authors (as, e. g. of critical multiculturalism, such as Peter McLaren) who claim th
multiculturalism also emphasizes intercultural dialogue and contact between cultures and they do not percei\
the terms intercd  dzNJ f A &Y YR Ydzf GAOdzt GdzNF t AaY & RAFTFSN
term, which started to develop in the nineties and describes the reality of transcultural phenomena, when th
cultures became more mixed due to cheaper trafijtobalization, the emergence of social networks etc.,
therefore cultures became more hybrid (for more see Glick Schiller, Basch;®&anton 1992:-2; 1995: 48).
Instead of theterm transculturalism sometimes the word transculturality is usB@nscilturality is, in the first
place, a consequence of thener differentiation and complexity of modern culturdhese encompassas |
explained before a number of ways of life and cultures, which are also interconnected or coexist with one
another. Theconcept of single cultures is not valid anymore, because most of the cultures in the world are i
contact with other cultures, cultures that do not have a contact with other cultures are very rare. The olc
homogenizing and separatist idea of cultures haghermore been surpassed througtultures' external
networking Cultures today are extremely interconnected and entangled with each other. Lifestyles no longe
end at the borders of national cultures, but go beyond these, and are found in the same wthgfircultures.
[Source by Natalija Vrecet for the Slovenian Migration Institute, Research Centre of the Slovenian Academy o
Sciences and Aits

Reflective practicas the ability to reflect on an action, which refers to thprocess of continuous #&ning.
According to one definition it involves "paying critical attention to the practical values and theories which inforn
everyday actions, by examining practice reflectively and refleévaty ! 1 Se& NI A2y S F2I
experiencealone does not necessarily lead to learning; deliberate reflection on experience is essential. Reflecti
practice can be an important tool in practibased professional learning settings, where people learn from their
own professional experiences, rath#ran from formal learning or knowledge transfer. It may be the most
important source of personal professional development and improvement. It is also an important way to brin
together theory and practice; through reflection a person is able to see dmad farms of thought and theory
within the context of his or her work. A person who reflects throughout his or her practice is not just looking bac
on past actions and events, but it is taking a conscious look at emotions, experiences, actions, arssespoh
using that information to add to his or her existing knowledge base and reach a higher level of understandin
[Sourcehttps://en.wikipedia.org/wiki/Reflective _practiceconsuted on the 1 September 1p

8 Bolton, Gillie (2010) [2001]. Reflective practice: writing and professional developnitmd(8Los AngelesSage
Publications p xix
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Trainers Against Prejudice (TAP) is a gragts organization created by and for: Educators, Students, Parents
and Concerned Citizens. They work througé thitical exploration and analysis of films, television and other
media fttp://www.teachersagainstprejudice.org/index2.php?p=index

Tsvetkov, Y123 OSROPIHdlivega b yBHaA{ @aFENBABEIISas¢s | {! o8
SRAGAZ2YSY o6& w/{ [AONR { LY aArflyz2z al!idtlyidS RSA L

Online Learning Circle Modélitps://sites.goayle.com/site/onlinelearningcircles/Home

Riel, Margaret (2014). The Learning Circle Model: Collaborative Knowledge B&igipgrdine University.

https:// sites.google.com/site/onlinelearningcircles/Home/learnicigclesdefined
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EXERCISEGITHE PYRAMID OF HATE

Duration

60-90 minutesin group session

30-45 minutes individual session

¢KS RdzNI GA2Y 2F | GOANDES GAYSé 2nydmbériaidéaindiszsadalO RS
G2N] SNE aK2dzZ R -©2 didsiNJ2 S NIWSWI @8 PDIAYI GS GKS 29S|
Learning outcomes

Raising awarenesdaut all forms of potential discriminationanalyzingand reflecting about all stages lived
by the human community in the recent history

Requirements

I LINAYGSR O2Lk 2F GKS ate@NIYAR 2F 11GS¢3x 6A0GK (K
biographical storytelling.

Methodology and giidance to proper performance

Ly GKS 3INRdzL) daSaarzyax | FGSNI RSEAGSNAYy3a (GKS O2Lk
a2YS GAYS F2NIAYGINRRAzOAY3I GKS dté&@Nl YARéE | yR GKS
NEFOGA2ya 2F (GKS { 2FFTNJASNERIO ARSI B 440 WKS SR yRZINMO 2
t @8N YARY (2 KIFI@S | LRaAGAGBS LINRPaLISOG 2F 2dzNJ RSy?2
FANRG adGlF3Sas GKS &tkidz G§A2y OFy 2yfteée 3IS0H 62NREGE

z A

All these stimuli can be usedd® y 3 (i K Of raasSa (2 RSSLISYy &aLISOAFTAO
Activity

PaAy3d GKS Gte@NYXYYAR 2F 1 1FGS¢ gAGK GNIAYSNHE YR &2
participants, asking them to reflect about, e.g.:

What emotions andhoughts came up in the reading of the Pyramid?

Do you have angnemories(direct or indirect) about genocides?

Did you experience (directly or indirectly) any of the conditions described in the Pyramid?

In which of these stages do you think we are curnghitling in our society?

In which of these stages do you think to have the power to intervene, individually and collectively?

o~ wDN e

The last two questions (n°4 and n°5) could be appropriate also to be posed to learners (refugees and receivi
A20ASGA&meR). | RdzZ G £ S
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pathway of the 1° and 2° hostirgnters This can also be possible in other countries.

The process applied in some hostoentersfor taking in charge the refugees from a legal point of view, with
welfare and psychological supports, is carried on by a team of professionals (legal operators, social care give

psychologists). This pathwayoigyanizedn at least 3 stages addressed to:

1. Provide the legal advice support service

2. Colkct the personal histories
3. Prepare the candidates to the legal commission auditing and interview. Roleplaying and simulation of

the interview,

Pilot test in Larissa, Greece.
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