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1.  INTRODUCTION  

SUMMARY OF THE OUT-SIDE IN PROJECT 

2015 started ǿƛǘƘ ŀ άƎƭƻōŀƭέ Ŏrisis of a new record number of refugees and provides European receiving 

countries1
 
with major challenges: ghettos in the ƭŀǊƎŜǎǘ άrefugee country" Sweden, followed by populist 

movements as PEGIDA in Germany and the classic first asylum country Italy, violence rises against asylum 

seekers in Greece, refugee tents as untenable terminals in transit countries such as Turkey and Slovenia. 

General policy questions, are followed by the ones of everyday urban life and the new coexistence of majority 

population and refugees door-to-door. Host societies often show stabilization of prejudices and reservations, 

ǿƘƛŎƘ ŀǊŜ ƘŀǊŘƭȅ ōǊƻƪŜƴ ƻƴ ōƻǘƘ ǎƛŘŜǎΥ ŀǎ ǊŜŦǳƎŜŜǎΩ ǎƻŎƛŀƭ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŀƴŘ ǿŀȅǎ ƻŦ 

communicating are missing, there are hardly any opportunities to meet with locals (contact hypothesis). This 

seriously hampers the social integration of refugees (2013 Federal Office for Migration and Refugees), 

nourishes new waves of "ŦƻǊŜƛƎƴŜǊΩǎ hostilities" and leaves the majority society unprepared for intercultural 

coexistence in immigrant societies. 

Educational institutions can take a key role in the tension between integration and separation of these two 

social groups. Although the educational landscape of inclusion debates is running on (European Agency / 

UNESCO) and the technical staff must rely on teaching intercultural competencies to successfully work with 

heterogeneous groups, still the target group of refugees remain a left-out space. The new term "inclusive adult- 

education" (2012 Kil) tries to grab this gap and promotes a comprehensive commitment of adult education for 

inclusion. This means the accessibility of educational opportunities for all people regardless of "(...) ethnicity, 

(...) social or economic conditions". Especially adult and elderly refugees experience the threat of social 

exclusion. 

OUT-SIDE-IN therefore is committed to qualify multipliers for the inclusion of refugees in adult education, 

offering new opportunities of interacting and channels of communication between these groups aiming to 

soften prejudices and to promote awareness and respect of multiple perspectives in todays´ immigration 

societies. 

To fulfil these aims and to ensure a high orientation towards the target group, a profound need analysis was 

required. It is an attempt to give a coherent overview of the situation of and for refugees in the participating 

countries of the Erasmus+ project Out-Side-In (OSI): Italy, Turkey, Sweden, Slovenia, Greece and Germany. It 

supplies the basis for the Curriculum and crucial information for the 5 modules.  

                                                           

1  By using the word term receiving society Out-Side-In expresses here the critique of the term host society. According to Van 
IŜŀǊ όмффуύΣ ǘƘŜ ǘŜǊƳ Ƙƻǎǘ ǎƻŎƛŜǘȅ ƛǎ ŘŜōŀǘŀōƭŜΣ ƴŀƳŜƭȅΣ άƛǘ ǎǳƎƎŜǎǘǎ ŀ ǿŜƭŎƻƳŜ ǘƘŀǘ ƛǎ ƴƻǘ ŀƭǿŀȅǎ ǇǊŜǎŜƴǘέ ό±ŀƴ IŜŀǊ 
мффуΥррΣ ƛƴ YƻǊŀŏ нллнΥ нфΣ ƛƴ {ǳǎŀƴƴŜ .ƛƴŘŜǊΣ WŜƭŜƴŀ ¢ƻǑƛŏ όŜŘΦύ όнллнύΣ wŜŦǳƎŜŜ Studies and Politics: Human Dimensions and 
Research Perspectives. Wien: Facultas Verlags- und Buchhandels AG. Nicholas Van Hear (1998). New Diasporas. The Mass 
Exodus, Dispersal and Regrouping of Migrant Communities. London: Routledge. 
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The analysis consists of 6 country reports, each consisting of a theoretical and an empirical part. 

The theoretical part gives information about: 

¶ the current situation of refugees (their origins and numbers) 

¶ the reactions among the receiving societies 

¶ forms of discrimination of refugees in these societies 

¶ overview and information on the legal status 

¶ overview of adult education in each country in relation to refugees 
 
In addition, each empirical part was investigated, via interviews, the situation, experiences and (political) views 
of citizens, multipliers (our main target group) and refugees (our secondary target group). See Appendix 6 for 
an overview of the empirical part of the need analyses. 
 
Similarities and differences found in the needs analysis: In sum, all countries have had similar experiences. It is 
a huge challenge to them to handle the huge influx or passing of refugees seeking help and shelter. The host 
societies are divided between those who want to support and help refugees and those perceiving them as 
dangerous, criminal and potential terrorists. This in turn has led to the rise of right wing parties and other racist 
movements. Different institutions take care of refugees who mostly take part in language courses. Most 
refugees arrive from Syria, Iraq and Afghanistan. Greek still suffers economic crisis, which tightens the 
situations of refugees. Turkey has a common border with Syria and hence much more refugees to take care of. 
In contrast, Italy and Slovenia received much less refugees. Germany and Sweden included the most refugees in 
Western Europe but changed their politics to stop the influx of people. 
For this purpose, Out-Side-In develops a 5-module program for multipliers qualifying them for inclusive adult 
education with refugees. The main structure for the training program is the following: 
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Following this structure, the Partners developed the curriculum. The purpose is to present a detailed vision of the 

Out-Side-In-goals including the 5 modules, information about the needs analysis, further references and 

explanations in terms of adult education with refugees.  

Additionally, it has the function of a work document that can be updated and improved continuously. With the 

release of the Out-Side-In-Handbook and -Toolbox, the final products of the project are going to be published 

during the summer of 2018. In the handbook, all modules and instructions will be included, while the toolbox will 

contain all mandatory materials and additional information about the exercises and activities. 

The handbook and toolbox will be uploaded and available for download on the Out-Side-In-Website www.out-side-

in.eu. 

 

¢I9 twhW9/¢Ω{ h.W9/¢L±9{Χ 

General Aims 

Raising awareness of adult educational staff: 

1. Strengthening of the personal competences of multipliers in adult education in their: 

¶ personal reflection on the deconstruction and breaking down of prejudices towards refugees 

¶ training in interactive competences with special emphasis on intercultural competence for their 
vocational 

¶ environment that allows democratic and inclusive teaching of heterogenic groups 

¶ dealing with minorities and majorities 

¶ showing successful teaching strategies by considering current Race, Class and Gender issues 

¶ knowledge about institutional and interactional discrimination 
 

2. Promoting the learning-to-teach competence of multipliers for adult education:  

¶ Teaching successfully key competences as a multiplier to heterogeneous target groups, such as 

intercultural competences 

 

Whom the project addresses: 

¶ Multipliers for adult education 

¶ Vocational education and training professionals 

¶ Policy makers involved in vocational education and training 

  

http://www.out-side-in.eu/
http://www.out-side-in.eu/
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2.  Target g roup s and Impact  

 

2.1.   Target groups in Out -Side -In  

 

a. Primary target group: Multipliers for adult education 
b. {ŜŎƻƴŘŀǊȅ ǘŀǊƎŜǘ ƎǊƻǳǇΥ wŜŦǳƎŜŜǎ όάƳƛƴƻǊƛǘȅέύ 
c. Secondary target group: Citizens participating in offers of adult ŜŘǳŎŀǘƛƻƴ όǎƻ ŎŀƭƭŜŘ άƳŀƧƻǊƛǘȅ ǎƻŎƛŜǘȅέύ 

 
 

Regarding the target groups the origin of the name of the project gets clear: 

 
 
 
 
 

 

 

 

 

 

Out-Side-LƴΩǎ goal is to establish sustainable ways and methods for training multipliers in inclusive adult 

education, as it is up to the multipliers on the long run to work with the new method. Therefore, Out-Side-In 

clearly focuses on the crucial role of multipliers that do represent the most important target group in the 

context of inclusive adult education. 

 

  

"Out" 

 

Symbolic for refugees that 

are excluded on offers of 

adult education. 

"Side" 

 

Symbolic for multipliers that 

are moving in their key role as 

a teacher between inclusion 

and separation via education. 

              "In" 

 

Symbolic for adult citizens of 

ǘƘŜ ǎƻ ŎŀƭƭŜŘ αƳŀƧƻǊƛǘȅ ǎƻŎƛŜǘȅάΣ 

who enjoy access to education. 
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2.2.   Impact for the target groups in Out -Side -In   

OVERALL GOALS:  

Creating new room for encounters (Contact Theory)2 for a more pluralistic democratic society. 

SPECIFIC GOALS: 
 

1
st 

Target Group: Multipliers 

¶ Learn a differentiated handling with own prejudices towards refugees (and citizens) 
Ĕ Improvement on their intercultural competence with the focus on refugees 

¶ Learn to react on stereotyping and exclusions within learner groups as an educator 

¶ Widen their repertoire in creative teaching methods for strengthening their inclusive competence 

¶ Get aware of their crucial role between segregation and inclusion 

¶ Learn and apply strategies for sustainable outreach-strategies for refugees 

2
nd 

Target Groups: Refugees & Citizens 

¶ Improve their intercultural competence 

¶ Get prepared for a successful living together in multicultural society 

¶ Get empowered to their disadvantaged position (Refugees) 
  

                                                           
2 Brown, Rupert/ Hewstone, Miles (2005): An integrative theory of intergroup contact. In: Advances in experimental social 
psychology. Vol. 37,pp. 255ς343. San Diego, CA: Elsevier Academic Press. 
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Principle 1 

Micro-Level of teaching: High Participation of all learners in the course 

 

 

 

 

3.  Principles of inclusive Adult Education  

New Concept of inclusive adult education with refugees and competences for multipliers 

 
A. The Micro-level of the class  

---------------------------------- Personal Competences----------------------------------- 

1. Background knowledge and self-reflection to the target group Refugees 

Cognitive, affective level 
---------------------------------- Teaching Competences----------------------------------- 

2. Instructions for facilitating new anti-discriminative exercises for learner groups including refugees 
Behavioural level 

 

3. Facilitating group reflections for prejudice reduction and awareness for an anti-discriminative 
togetherness in learner groups including refugees 

Cognitive, affective level 
 

4. Inclusive communication skills through innovative creative methods 
 

 
B. The Meso-level of structural organization of Education:  

5. Sustainable outreach strategies for the target group of refugees 
 
 
 

 

 

TASK 1A: Creation of an emotional relaxed group atmosphere as the basic pre-condition for participation and  

successful learning experiences of all participants. 

Deconstructing and reducing prejudices and dynamics of discrimination between citizens of the so-called 

majority society and refugees on three levels: 

¶ Cognitive: background knowledge on refugees and receiving society 

¶ Affective: Self-reflection 

¶ .ŜƘŀǾƛƻǳǊŀƭΥ 9ȄǇŜǊƛŜƴŎŜǎ ǿƛǘƘ ŘƛǾŜǊǎƛǘȅ ŀƴŘ άǘƘŜ ƻǘƘŜǊέ 
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Multipliers get trained in their intercultural competences especially for the target group of refugees.  

TASK 1B: New methods include learners with different linguistic background into the communication of the 

group and learning processes. 

Excluding dynamics of communicative gaps shall be overcome via new methods for inclusive teaching and 

learning. 

¶ The Supervisor has a special communicational competence for communicating working in groups with 

refugees 

¶ Participants can communicate within the course with each other 

Multip liers strengthen their communicational competences by learning new creative pedagogic methods. 

TASK 1C: Strengthening of various positions within the multi-perceptivity of multicultural society. 

The inclusion of target-group-oriented learning goals serves to empowerment of heterogeneous learner groups 

and raises the awareness of multiperspectivity. 

¶ Refugees get strengthened in their knowledge on their political status and backgrounds, individual 

chances of participation, reflecting their own position and strengthened in their role of a disadvantaged 

minority. 

¶ Citizens learn more on their awareness of refugees by new knowledge and new experiences in the 

contact with refugees for getting prepared for successful and peaceful togetherness in recent 

multicultural society. 

Multipliers contribute to the strengthening of various positions within multicultural society and raise 

awareness on the multiplicity of perspectives amongst learners and mutual appreciation. 

 

TASK: Institutions of Education in adult education open their educational offers for the new target group of 

refugees. 

¶ Multipliers and stakeholders of educational institutions hold a key role as they can create local structures 

that make sustainable outreach-strategies of refugees possible (Funding, Cooperation etc.) and can 

contribute to a higher inclusion of left out target groups. 

Multipliers know about sustainable outreach-strategies and local possibilities of funding regarding the target 

group of refugees. 

  

Principle 2 

Meso-Level of the organisation of educational offers: 

 

Outreach-Strategies in adult education for refugees 
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4.  The curriculum in short  

The project Out-Side-In develops a wide range of innovative pedagogic methods, approaches and strategies for 

inclusive adult education, that trains the educational staff in its basic competences, especially in the social 

competence, communicative and intercultural competences and provides concrete options of actions that 

prepare for acquirement and sustainable inclusion of these new target groups. 

Module 1 to 4 consist of concrete guidelines for preparations and instructions for trainings/educational offers, 

group-reflections and communicational methods for professional Teaching-/Learning competences in 

heterogenic groups with refugees. 

The Module B, 5Φ αSustainable Outreach-Strategies for ǊŜŦǳƎŜŜǎά serves multipliers in adult education and key 

staff in educational institutions. 

The Out-Side-In-Multiplier-Program qualifies multipliers of adult education for inclusion of refugees and will be 

structured in the following way:  

A. Micro-level of Training:  

1. Background Knowledge and Self-reflection for the target-group refugees (cognitive, affective)  

2. ¢ǊŀƛƴƛƴƎ {ǳǇŜǊǾƛǎƛƻƴ ŦƻǊ άƭŜǎǎέ-prejudiced Togetherness in learning groups with refugees (behavioural)  

3. Performing group-reflections for deconstruction of prejudices in groups with refugees (cognitive, affective)  

4. Inclusive communication skills through innovative creative methods of moderation 

B. Meso-Level of Educational Organisation 

5.  Sustainable Outreach-Strategies for the target groups of Refugees 

 

 

ADDRESSES 

The modules addressed firstly to multipliers of adult education to self-reflect their prejudices and beliefs 

regarding the target group of refugees, but can easily be adopted for working with refugees themselves. Some 

exercises, like the Betzavta-method, addresses multipliers only. It is up to the multiplier willing to use the 

exercises to decide which exercise suits best to the target group and to his or her group of people in class. The 

modules and exercises can be used in alternate orders. It is not necessary to do them from module 1 ς 5. 

Exercises can be left out.   
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THE TRAINING PROGRAM IS DESIGNED IN FOLLOWING STRUCTURE: 

I. Phase: 5-days intense Training in the 5 Out-Side-In-Modules 

¶ Day 1: Intercultural games for adults to get to know each other+, clarifying expectations on the training 

with and without words, Testing Module 1, Feedback 

¶ Day 2: Getting to know and Testing Module 2, Feedback 

¶ Day 3: Getting to know and Testing Module 3, Feedback 

¶ Day 4: Getting to know and Testing Module 4 and 5, Feedback 

¶ Day 5: Practical application of the multipliers of the new learned exercises with collegial supervision 

afterwards, final Feedback 

II. Phase: 2 days Feedback and Supervision, after 2 months 

¶ Here the multipliers will get special support in form of a feedback meeting referring to the outreach-

strategies for refugees and to give supervision/help if needed. 

¶ Critic and ideas for improvements, as stories of success will get collected from the multipliers. The 

outreach-strategies for including these new target groups are challenging and need in this period support 

by supervision of experts. 

III. Phase: Concept of accompaniment by Mentoring 

¶ Trainer/expert will accompany multipliers in their work. 

 

 

5.  Syllabus  

AIMS & EDUCATIONAL GOALS 

By the end of the course, learners should be able to: 

¶ identify όŀƴŘ ǳƴŘŜǊǎǘŀƴŘύ ŘƛŦŦŜǊŜƴǘ αtŜǊǎǇŜŎǘƛǾŜǎ ǿƛǘƘƛƴ ǘƘŜ multicultural societyέ  

¶ supervise practical exercises for Inclusive Adult Education  

¶ supervise group reflections on prejudices 

¶ use Inclusive Communicational Competence through creative methods of moderation  

¶ identify and use sustainable Outreach-Strategies for the target groups of refugees 
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Section  Educational Goals 

 

Content / Topics 

 

Module 1: 
 
 Perspectives within the 
multicultural society  

V Raising Self-awareness of own 
(miss)perception of refugees 

V Raising awareness of different 
truths within multicultural society 
when recognising the co-existence 
of different perspectives 

V Awareness and self-reflection on 
prejudices of refugees 

V Change of perspectives by own  

experiences of exclusion (Betzavta) 

V Definition of the status of a 
"Refugee" 

V Dynamics of discrimination and 
ways for more inclusive 
communication 

V Ways on how to react on 
classical stereotypes 

V Reflection & conclusion for 
working as an adult educator in 
heterogeneous groups with 
refugees 

Module 2:  
 
Facilitating practical exercises 
for Inclusive Adult Education  

V Be aware on the behavioural 
dimension for introducing multi-
perceptivity within multicultural 
society for both citizens and refugees 

V Becoming aware of exclusive group 
dynamics as exclusion and 
stigmatisation 

 

 

 

V Social representations: 
Knowledge 
Emotions 
Behaviour 

V Approaching otherness: 
Logocentric (distance) 
Psychoanalytic (inner) 

V How to react in case of openly 
aggressive or hidden-daily-life-
discrimination within the group-
gathering 

V Group Theory 

Module 3:  
 
Facilitating group reflections 
on prejudices  
 
 

V Increased awareness about the 
respect of the human rights 
principles 

V Improved transcultural competence 
ƛƴ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ǘƘŜ άhǘƘŜǊέ 

V Strengthened capability in exploiting 
humour, irony and games for: 

o coping with stereotypes 
and prejudices (owns and 
of learners) 

o facilitating foreign 
learners in acquiring basic 
skills in literacy, 
numeracy, social and civic 
competences, cultural 
expression 

V Improved educational competences 
by blending different creative and 
reflective practices, methods and 
tools for an inclusive adult education 
approach 

V Contact theory 
V Circle time method 
V Transcultural approach 
V Reflective practices and self-

awareness about anti-bias 
education 

V To be in the situation and act 
consistently, because this 
module is exploitable in different 
learning environments: formal, 
non- formal and informal 

V Gamification and visualisation 
works 

 

 

 

 

 

Module 4:  
 
Inclusive Communicational 
Competence  
through creative methods of 
moderation  
 
 

V Qualification for the inclusion of new 
target group: refugees 

V Training methods beyond language. 
Scenario: no shared language in 
course 

V Providing creative methods of 
moderation and materials 

V Non-verbal methods 

V General awareness for body 
language within the seminar  

V Methods for non-verbal support 
within the whole seminar: 
"Joining" the participants at the 
start of a seminar (oriented on 
the multicultural systemic 
Practice, Schlippe/Hachimi 2004)  

V Creative methods of group 
moderation: presentation round, 
presentation of the programme, 
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facilitating exercises and the 
group (Phases of group 
processes, Tasks, Possibilities, 
Rules, Aims) and Feedback  

V Creative ways of communication 
for the participants towards the 
educational trainer: traffic light 
cards, walking in the room, 
photo-story, mini-theatre, music 
etc.  

V Interactive creative 
communicational methods 
applied in the group of 
participants for the group 
exchange  

Module 5:  
 
Sustainable Outreach-
Strategies for the target 
groups of Refugees  

Be aware of 
V ways to reach the target group of 

refugees 
V possibilities for Financial Support 
V local options for actions for 

sustainable outreach-strategies etc. 

 

V Fist establishment of the contact 
with the target group of refugees 
for the adult education:  

V ways for contacting the target 
group for adult education 

V possibilities and strategies for 
local cooperation for a successful 
reaching of refugees 

V  recommendations for action for 
local project work (Examples): 
round-table with stakeholders 

V Sustainable Acquisition of 
refugees 

V Financial Support of the inclusion 
of refugees into educational 
offers for institutions of adult 
education 

V overview on country-specific 
funding possibilities 

V international funding for 
educational initiatives and 
organisations etc. 

 

ASSESSMENT OF LEARNING OUTCOMES 

The best assessment method for exercises is a round discussion where everyone of the group will express 

his/her impressions, and possible ways of use of these learning outcomes. 

GUIDANCE ONCE THE ACTIVITIES IS OVER 

If we have a group of learners who are in permanent contact with the coordinator, we could recommend them 

to practice this methodology in everyday life - taking care not to create entrenched perceptions of persons or 

ideas - and to choose some of these experiences to come back to the team in a future group discussion. 
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5.1.  MODULE 1 ï Pers pectives within the multicultural society  

THEORETICAL BACKGROUND 

The OUT-SIDE-IN-Needs analysis showed that teachers and multipliers for adult education as target group of this 

module wish to gain more competences in the field of intercultural competences. German multipliers especially 

asked for trainings with material concerning specific countries. Swedish multipliers pointed out that language and 

culture would not be an obstacle for them, if they had the right attitude towards refugees. Barriers for the Italian 

multipliers for working with refugees are fear of differenŎŜΣ ǎǘŜǊŜƻǘȅǇŜǎ ŀƴŘ ǇǊŜƧǳŘƛŎŜǎ ǘƘŀǘ ŜȄƛǎǘ ƛƴ ŜǾŜǊȅƻƴŜΩǎ 

ƳƛƴŘΥ άLŦ ώΦΦΦϐ ŘƛŦŦŜǊŜƴŎŜǎ ŀǊŜ ŜƳǇƘŀǎƛȊŜŘ ƴŜƎŀǘƛǾŜƭȅ ōȅ ǎƻŎƛŜǘȅΣ ǘƘŜ ǊŜŎƛǇƛŜƴǘ Ƙŀǎ ŀ ƴŜƎŀǘƛǾŜ ƛƳǇŀŎǘΣ ŎǊŜŀǘƛƴƎ ŀ 

ōŀǊǊƛŜǊ ǘƘŀǘ ƛǎ ŘƛŦŦƛŎǳƭǘ ǘƻ ŜƴǘŜǊΦέ ¢ƘŜȅ ǿƛǎƘŜŘ ǘƻ ŎƻƴŎŜƛǾŜ ƛŘŜƴǘƛǘȅ ŀǎ άŜȄǇŜǊƛŜƴŎŜέ instead as static and monolithic 

and to approach cultural diversity as an asset with an enormous potential. Also for Slovenian multipliers it is crucial 

to gain more knowledge about the culture of the participants and intercultural competences in general. Especially 

multipliers from Italy, Slovenia and Turkey said that they would need better trained multipliers in general.  

All in all, it is evident that self-reflection and knowledge of the target group are preconditions for a successful 

learning process and the involvement of all learners. Especially as a multiplier in adult education a high competence 

in self-reflection is needed.  

Thus, module 1 of the OUT-SIDE-IN-Curriculum provides a training to enhance two competences: First, cognitive 

competences, which means knowledge of terms, structural discrimination, ethnocentric bias in media and forms of 

discrimination; secondly, affective competences that deal with the awareness and self-reflection on prejudices, an 

ŜȄŜǊŎƛǎŜ ŀōƻǳǘ ōŜƛƴƎ ŎŀǳƎƘǘ ƛƴ ƻƴŜΩǎ ƻǿƴ άƴŀǘional-ŎǳƭǘǳǊŀƭ ōǳōōƭŜέ ŀƴŘ ŎƘŀƴƎŜ ƻŦ ǇŜǊǎǇŜŎǘƛǾŜǎ ōȅ ƻǿƴ 

experiences of exclusion. Eventually, multipliers will have the knowledge about guidelines for the work with target 

groups and the ability to teach with and for refugees as well as dealing with stereotyping within groups. 

 

ADDRESSES 

This Module addresses firstly multipliers of adult education to self-reflect their prejudices and beliefs 

regarding the target group of refugees. However, some of the exercises can be adopted easily for working 

with refugees themselves. Some other exercises, like the Betzavta-method, addresses multipliers only. It is up 

to the multiplier willing to use the exercises to decide which exercise suits best to the target group and to his 

or her group of people in class. 
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AIMS & EDUCATIONAL GOALS 

This module deals with . . .  

- raising self-awareness of own (mis)perception of refugees 

- raising awareness of different truths within multicultural society when recognising the co-existence of 

different perspectives 

- awareness and self-reflection on prejudices of refugees 

- change of perspectives by own experiences of exclusion 

DURATION  

Overall time including breaks: 5-7 hours 

Exercise 1 ς Definition of the status "refugee" 30-60 minutes 

Exercise 2 ς The River-Game 45-90 minutes 

Exercise 3 ς 5 Famous People 30-45 minutes 

Exercise 4 ς Argumentation against Subversive Communication 60-90 minutes 

Exercise 5 ς .ŜǘȊŀǾǘŀΥ ά¢ƘǊŜŜ ±ƻƭǳƴǘŜŜǊǎέ 60-90 minutes 

Exercise 6 ς Overall reflection 30-60 minutes 

REQUIREMENTS 

A large room with chairs, but also space for the participants to move around is required. For implementing the 

exercises, the following material is needed: 

- White, blank paper/poster 

- coloured pencils/pens/crayons 

- approximately 50 pictures and images from newspapers, magazines, other media (internet) about 

images of refugees 

- White-/black-board + pens/chalk 

- poster-wall 

- handcrafting material such as scissors, coloured paper  



 

19 

 

THEORETICAL BACKGROUND 

As explained for each exercise. 

CONTENT 

The Module 1 αtŜǊǎǇŜŎǘƛǾŜǎ ǿƛǘƘƛƴ ǘƘŜ ƳǳƭǘƛŎǳƭǘǳǊŀƭ ǎƻŎƛŜǘȅέ introduces profound background knowledge to 

the new group constellation of learners and gives guidelines for self-reflection of prejudices that do exist by the 

absence of knowledge of different national histories. This shall be the first step towards an inclusive 

competence of teaching.  

Especially as a multiplier in adult education a high competence in self-reflection is needed. The key-role of 

being an initiator for teaching and learning processes is decisive whether existing group dynamics as exclusion 

and stigmatization get ignored or deconstructed in a professional friendly way. The goal that is at stake here is 

ǘƻ ǊŀƛǎŜ ŀǿŀǊŜƴŜǎǎ ƻŦ ŎƻƴǎǘƛǘǳǘƛǾŜ ƎǊƻǳǇ ǇǊƻŎŜǎǎŜǎ ƻŦ ǘƘŜ ά²Ŝέ ǘƻǿŀǊŘǎ ά¢ƘŜ hǘƘŜǊǎέΦ  

Also for successful learning processes this is a crucial competence for a bigger success in learning for all 

involved participants, as their general participation can augment. After all it is up to the emotional status 

whether learning processes might be successful or not and therefore a higher inclusion of everybody is a big 

benefit within the group culture. Precondition for that is the competence of self-critic reflection and knowledge 

about the target group of refugees.  

Module 1 consists of five exercises and a wrap-up exercise at the end. Each exercise includes one of the named 

educational goals specifically. Key aspect of this module is the process of self-reflecting, which is involved in 

almost every activity. The wrap-up-self-reflection at the end of this training summarizes all reflections gathered 

in the activities.   

 

 

 

EXERCISE 1 ς DEFINITION OF THE STATUS "REFUGEE" 

Duration 

30-60 minutes 

Learning outcomes 

Raising self-awareness of own (mis)perception of refugees. 

Requirements 

White, blank paper/poster; coloured pencils/pens/crayons, approximately 50 pictures and images from 

newspapers, magazines, other media (internet) about images of refugees. 
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Methodology and guidance to proper performance 

There are two versions of this activity - a) and b). They differ in the way of performing. It is up to the facilitator 

to choose one of the versions. 

Warm-up activity 

See warm up activity 2 άName Game 

Activity 

a) Pictures and magazine are distributed all over the room, participants walk around the room looking at the 

pictures. Every participant picks two pictures. One that reflects his own image of a refugee and one that does 

not. 

Afterwards, the participants build groups discussing the chosen pictures following the questions: 

- What is displayed? 

- What is not displayed, what is missing? 

- What are the differences between both pictures (of one participant)? 

- For which target group are the pictures designed/created/displayed? 

- Which effects are the pictures supposed to generate? 

Reflection 

Discussion within the plenum focusing on possible alternatives in comparison to the pictures and images picked 

by the participants: Would other pictures have other effects on people? What kind of individual pictures are 

there ǊŜƎŀǊŘƛƴƎ ǊŜŦǳƎŜŜǎΚ ²Ƙŀǘ ƛǎ Ƴȅ ƻǿƴ όǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘΩǎύ ƛƳŀƎŜ ƻŦ ŀ ǊŜŦǳƎŜŜ ŀƴŘ ŘƛŘ ǘƘƛǎ ƛƳŀƎŜ ŎƘŀƴƎŜ 

while discussing with the other participants about their images? 

Tips for the trainers: Both pictures chosen by a participant need to be discussed within the group/plenum to 

show both views. 

b) Painting/Drawing-Exercise for teachers/multipliers 

Which images do I have in mind when I think of the term refugee? 

Participants are asked to draw or paint an image or painting their self that comes to their heads when they 

ǘƘƛƴƪ ŀōƻǳǘ ǘƘŜ ǘŜǊƳ αǊŜŦǳƎŜŜ ά. They are free to use symbols and drawings, coloured or non-coloured. 

²ƘŜǊŜ Řƻ ǘƘŜ ƛƳŀƎŜǎ ƻŦ άǊŜŦǳƎŜŜǎέ ŎƻƳŜ ŦǊƻƳΚ CǊƻƳ ƻǿƴ subjective experiences, only media or other 

sources? 

Participants are discussing their paintings and images. They might find differences or even similarities to other 

drawings. They figure out together as a group, why they choose specific symbols and drawings to display the 

ǘŜǊƳ αǊŜŦǳƎŜŜ ά. 



 

21 

 

Wrap-up activity 

See exercise 6 

Follow-up 

Input of OUT-SIDE-IN-¢ǊŀƛƴŜǊ ƻƴ ǘƘŜ ōŀŎƪƎǊƻǳƴŘǎ ƻŦ ǊŜŦǳƎŜŜǎκέƴŜǿ ŎƛǘƛȊŜƴǎέ ƛƴ ǘƘŜƛǊ ǇŀǊǘƛŎǳƭŀǊ ŎƻǳƴǘǊȅΥ ¢ƘŜ 

trainer gives information about the results of the theoretical part of the OUT-SIDE-IN-Needs Analysis (Output 1) 

including a research about the status quo of refugees coming to the countries of all partner institutions. Also, 

information on typical media strategies of criminalisation and victimisation, on access of learning possibilities 

and the meaning of educational spaces for refugees will be provided. A second part of the OUT-SIDE-IN-Needs 

Analysis involved an empirical part by questioning refugees and citizens on their feelings and prejudices against 

the other group. The results gathered will presented and discussed within the group. 

References 

Taken and adapted from 

Wenzel, Florian (2016): Islam- und Muslimbilder in der Schule. Internes Praxishandbuch für die 

Lehrer_innenfortbildung; Assembled by Interaktive Werkstatt für die Lehrer_innenfortbildung / Pädagogische 

Erweiterung der Jungen Islam Konferenz, S. 23-24. 
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EXERCISE 2 ς TƘŜ άwiver GŀƳŜέ 

Duration 

45-90 minutes depending on (a) the number of the players and groups and (b) the level of justification of each 

character assessment 

Learning outcomes 

Raising awareness of different truths within (immigration) society when recognising the co-existence of 

different perspectives. 

Requirements 

White-/black-board + pens/chalk 

Methodology and guidance to proper performance 

It is important to follow the instructions given in the activity very strictly!  

Activity: 

1st part: 

The facilitator narrates the story of a female character and four male characters. Therefore, she or he paints a 

drawing of a river plus sketches of the female character and two male characters on the left side of the river, 

and two other male characters on the right side. (picture of the river attached) The participants are asked to 

give names to the 5 people involved in the story. 

 

The plot of the story would be: 

Lisa (other names possible) is deeply in love with Martin, a male person on the other side of the river. To cross 

the river Lisa needs a boat. Thus, she asks Peter (man on the left side of the river) to help her across the river 

with his boat. But Peter neƎŀǘŜǎ [ƛǎŀΩǎ ǊŜǉǳŜǎǘΦ 

She asks another male person on the left side of the river, Tom. Tom is willing to take her across the river, but 

requires from Lisa that she would have to spend the night with him at his house. Lisa is desperate, so she 

ŀŎŎŜǇǘǎ ¢ƻƳΩǎ condition. 

The next day, Tom is taking her across the river. Lisa is finally meeting up with Martin. After telling Martin 

honestly about the night with Tom and her feelings, Martin reacts furiously and rejects her. 

Lisa is hurt and deeply sorrowful. She turns to the second male person on the right side of the river called 

George. George is so angry about Martin rejecting Lisa that he goes up to Martin beating him up. Martin must 

go to the hospital and Lisa keeps being sad and is now full of regret. 
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2nd part: 

The facilitator asks the participants to build groups. Within the groups, they are asked to discuss the story they 

just heard. After that, every group needs to come up with a list from 1 to 5 naming on position 1 the person 

with the worst behaviour in the story to position 5 the person with the least bad behaviour. 

Following the discussion, every group is asked to describe and explain the decisions made about the lists. 

3rd part: 

After this very important part of the game, the facilitator retells the story in another way: 

Lisa is deeply in love with Martin, a man on the other side of the river. To cross the river Lisa needs a boat. Thus, 

she asks Peter (man on the left side of the river) tƻ ƎŜǘ ƘŜǊ ŀŎǊƻǎǎ ǘƘŜ ǊƛǾŜǊ ǿƛǘƘ Ƙƛǎ ōƻŀǘΦ .ǳǘ tŜǘŜǊ ƴŜƎŀǘŜǎ [ƛǎŀΩǎ 

request. 

Additional information: Lisa is 14 years old, Martin is her physics-teacher at school. Peter is another teacher at 

[ƛǎŀΩǎ ǎŎƘƻƻƭ ƪƴƻǿƛƴƎ ŀōƻǳǘ ƘŜǊ ŦŜŜƭƛƴƎǎ ŦƻǊ ƘŜǊ ǇƘȅǎƛŎǎ-teacher. To protect both of them from any 

ŘƛǎŀŘǾŀƴǘŀƎŜ ƻǊ ƘŀǊƳΣ ƘŜ ƴŜƎŀǘŜǎ [ƛǎŀΩǎ ǿƛǎƘΦ 

She asks another man on the left side of the river, Tom. Tom is willing to take her across the river, but requires 

from Lisa that she would have to spend the night with him at Ƙƛǎ ƘƻǳǎŜΦ [ƛǎŀ ƛǎ ŘŜǎǇŜǊŀǘŜΣ ǎƻ ǎƘŜ ŀŎŎŜǇǘǎ ¢ƻƳΩǎ 

condition. 

!ŘŘƛǘƛƻƴŀƭ ƛƴŦƻǊƳŀǘƛƻƴΥ ¢ƻƳ ƛǎ [ƛǎŀΩǎ ƎǊŀƴŘŦŀǘƘŜǊΣ ǿƘƻ ƛǎ ƭƻƴŜƭȅ ŀŦǘŜǊ Ƙƛǎ ǿƛŦŜ ŘƛŜŘΦ So, he asks his grandchild to 

stay the night at his house spending a little more time together than the usual. 

The next day, Tom is taking her across the river. Lisa is finally meeting up with Martin. After telling Martin 

honestly about the night with Tom and her feelings, Martin reacts furious and rejects her. 

Additional information: Martin rejects Lisa, because she is his student. 

Lisa is hurt and deeply sorrowful. So, she turns to the second man on the right side of the river, a man called 

George. George is so angry about Martin rejecting Lisa that he goes up to Martin beating him up. Martin must 

go to the hospital and Lisa is still sad and now full of regret. 

Additional information: George is 16 years old and a dropout from Lisa's school. They are friends. George has 

been diagnosed with several psychological problems that are expressed through extremely violent behaviour. 

Because of his violent behaviour he has been expelled twice from school and has stayed three months in a local 

juvenile reform school. He is always seeking causes for fight and, because of this, he is in the margins of his local 

community. 

Reflection: 

Discussion about the reasons why participants chose different orders to determine the behaviour of the people 

in the story. The participants are confronted with their beliefs and prejudices they might had before. The 

άwƛǾŜǊ-DŀƳŜέ provokes the usual ways people create opinions about a fact by reducing the information one 

would need to have a clear opinion about an issue (e.g. about people, a situation etc.). It utilizes some 
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theoretical approaches of the Social Psychology and uses daily beliefs and stereotypes to give proves that 

people may create false opinions by true data. It creates an awareness relating to the media and the 

construction of meaning in contemporary society.  
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EXERCISE 3 ς 5 famous people 

Introduction/description 

The participants are asked to name 5 different VIP´s (People of Reputation or famous people) in nine distinct 

categories. This task needs to be built up like a quiz. In small groups, they debate about the names mentioned. 

As a final task, the debate is deaƭƛƴƎ ǿƛǘƘ ǘƘŜ ǉǳŜǎǘƛƻƴΥ άWho has chances to get famous in our ǎƻŎƛŜǘȅΚ ά and 

ƳƻǊŜƻǾŜǊ ά²Ƙƻ Ƙŀǎ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŎƘŀƴƎŜ ƻǳǊ ǎƻŎƛŜǘȅΚά 

Duration 

30-45 minutes 

Learning outcomes 

- Raising awareness of different truths within (immigration) society when recognising the co-existence of 

different perspectives: 

- aŀƪƛƴƎ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ǊŜŦƭŜŎǘ ǳǇƻƴ άōƭƛƴŘ ǎǇƻǘǎέ ƛƴ ǘƘŜƛǊ ƻǿƴ ŎǳƭǘǳǊŀƭ ōŀŎƪƎǊƻǳƴŘ 

- Discussing who is famous and which relation they have towards our society. Furthermore, which 

responsibility and power goes along with being famous 

- Being aware of positive and negative connotations of being famous concerning different cultural groups 

- Reflecting upon borders concerning social mobility for some groups 

Requirements 

1 piece of paper and a pen for every participant 

Methodology and guidance to proper performance 

Depending on the multiculturality and the consistency of your target group you can either choose the 

categories or mix them. They need to display relations of subordination and the relation between different 

social groups concerning privileges. 

Warm-up activity 

See warm up activity 1 DǊƻǳǇ ŘƛǎŎǳǎǎƛƻƴ άǿƘŀǘ Řƻ ȅƻǳ ŦŜŜƭ ŎƻƳƛƴƎ ƘŜǊŜ ǘƻŘŀȅΚέ 

Activity 

Everyone works for himself (20 minutes) 

Using the game in form of a quiz, every participant is asked to fill in nine names of famous people they know, 

into the following categories. Therefore, you need to hand out the sheets provided for every participant. For 

this task, they have about 90 seconds time for each category.   
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The task is the following:  

Please write down five famous people in every category coming spontaneously to your mind. 

Categories: 

1. 5 famous people in general 

2. 5 famous men 

3. 5 famous women 

4. 5 famous male or female Americans 

5. 5 famous Catholics 

6. 5 famous Muslims 

7. 5 famous people from Egypt 

8. 5 famous people of colour 

9. 5 famous people speaking the Russian language 

Working in small groups:  

In small groups of 3 or 4 people the participants discuss their findings. Moreover, they put a specific focus on 

the following points: 

- What did you recognize concerning your own choice? 

- Why was it sometimes easier and sometimes harder to find five names? 

- How much influence do the chosen people have? 

- Who has got the opportunity to be famous in our society? 

Reflection 

The facilitator focusses on structural aspects of the task as well as consequences for everyday life. This timely-

limited situation needs to be close to the pŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜŀƭƛǘȅΦ ¢ƘŜ ǘŜǊƳ άfamousά used in this task can also be 

referred to as άƛƴŦƭǳŜƴǘƛŀƭ ƛƴ ƻǳǊ ǎƻŎƛŜǘȅάΣ ǘƘŜ ǊŜǎǘǊƛŎǘƛƻƴ ƭƛƴŜ ŘƻŜǎ not need to be drawn at the degree of being 

known. 

Questions concerning evaluation may be: 

- Which types of people do we remember in situations of stress? (stereotypes etc.) 

- ²ƘƛŎƘ ƪƛƴŘ ƻŦ ǇŜƻǇƭŜ ǎǘŀȅ άƛƴǾƛǎƛōƭŜά in our society? 

- Which consequences does this have for diversity and integration in our society? 

- Which consequences does this have on structures of power? 

- Which categories are positively and which are negatively connoted? 

- Which image of refugees do the participants have in their minds? 

- What do we need to change for having a different image of refugees in society? 
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References 

Taken and adapted from: 

Bertelsmann Stiftung / Bertelsmann Forschungsgruppe Politik (Hrsg.) (2002). Eine Welt der Vielfalt 

Moderationshandbuch, in der Adaption von Regina Piontek, Susanne Ulrich, Angelika Weber, Florian Wenzel 

und Czarina Wilpert. Gütersloh, p. 131ff.  
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EXERCISE 4 ς WAYS ON HOW TO REACT ON CLASSICAL STEREOTYPES, ARGUMENTATION AGAINS¢ ά.!w-

ROOM-{[hD!b{έκ{¦.±9w{L±9 COMMUNICATION 

Duration 

60-90 minutes 

Learning outcomes 

Awareness and self-reflection on prejudices of refugees 

Requirements 

Paper, pens, poster-wall 

Methodology and guidance to proper performance 

Adaptable to several target groups and in the way groups are build depending on the number of participants. 

Extendable to a longer duration concerning a more elaborate reflection and finding of strategies facing 

subversive argumentation. 

Warm-up activity 

If this is the first exercise please find and use suitable warm-up activity from other part in the curriculum or use 

other icebreakers (easily found on internet), see appendix 7. 

Activity 

The facilitator asks the group to give an account of experiences they may have had ǿƛǘƘ ǎƻ ŎŀƭƭŜŘ άōŀǊ-room-

ǎƭƻƎŀƴǎέ ǊŜƎŀǊŘƛƴƎ ǊŜŦǳƎŜŜǎ ς ǘǊŀƴǎƭŀǘŜŘ ŦǊƻƳ ǘƘŜ DŜǊƳŀƴ ά{ǘŀƳƳǘƛǎŎƘǇŀǊƻƭŜƴέ ƳŜŀƴƛƴƎ ŀǊƎǳƳŜƴǘŀǘƛƻƴǎ ōȅ 

άƻƭŘ ƳŜƴ ǎƛǘǘƛƴƎ ŀǘ ǘƘŜ ōŀǊ ŎƻƳǇƭŀƛƴƛƴƎ ŀōƻǳǘ ǇƻƭƛǘƛŎǎ όŜΦƎΦ ǊŜŦǳƎŜŜ-situation) in a non-ǊŜŦƭŜŎǘŜŘ ǿŀȅέΦ ¢ƘƻǎŜ 

arguments are often shallow, not based on facts, involving stereotypes and prejudices and are mostly 

discriminating to other groups. 

The participants tell about their experiences and start building categories. 

In a brainstorming, ǘƘŜ Ƴƻǎǘ ŎƻƳƳƻƴ ŀǊƎǳƳŜƴǘǎ ŀƴŘ ǎƭƻƎŀƴǎ ŀǊŜ ōŜƛƴƎ ŎƻƭƭŜŎǘŜŘ όŜΦƎΦ άŀƭƭ ǊŜŦǳƎŜŜǎ ŀǊŜ 

ǘŜǊǊƻǊƛǎǘǎέύ ŀƴŘ ǿǊƛǘǘŜƴ ƻƴǘƻ ŘƛŦŦŜǊŜƴǘ ǇƛŜŎŜǎ ƻŦ ǇŀǇŜǊΦ ¢ƘƻǎŜ ǇǊƻǾƛŘŜ ǘƘŜ ōŀǎƛǎ ŦƻǊ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǊƻƭŜ-plays. 

The facilitator divides the participants in groups. They arŜ ƴƻǿ ŜƛǘƘŜǊ άǎǳǇǇƻǊǘƛƴƎέ slogans collected or are 

facing them with given or researched facts ς participants could collect data by researching/working on sources 

(in this case: bigger timeslot needed). So, the group is being split into pro- and contra-people.  

The following open discussion concerns slogans. The pro- and the contra-participants for a slogan argue 

creating a situation where both parties try to persuade the other. All other participants observe. 
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Reflection 

Discussing the behaviour, dynamics of argumentation, effect on the opponents etc. of both parties. 

- Who was more persuasive? 

- WƘƻ ŀǊƎǳŜŘ άōŜǘǘŜǊέΚ 

- Who was expressing what? 

- Who operated more active? 

Development of strategies to face subversive argumentation in the future. Possible strategies concerning 

humour, funny contradictions brought by the person, body language, avoiding of disabuse, politeness, asking 

the opponent questions calmly etc. 

 

 

References 

Taken and adapted from: 

Hufer, Klaus-Peter (2007): Argumentationstraining gegen Stammtischparolen. In: Klaus Ahlheim (Hg.): Die 

Gewalt des Vorurteils. Eine Textsammlung. Schwalbach/Ts.: Wochenschau Verlag (Reihe Politik und Bildung, Bd. 

44), S. 441-449.  
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EXERCISE 5 ς DYNAMICS OF DISCRIMINATION AND WAYS FOR MORE INCLUSIVE COMMUNICATION BETZAVTA-

9·9w/L{9Υ ά¢Iw99 ±h[¦b¢99w{έ 

Introduction/description 

ά.ŜǘȊŀǾǘŀέ όIŜōǊŜǿ ŦƻǊ άǘƻƎŜǘƘŜǊέύ ƛǎ ǘƘŜ ƻǊƛƎƛƴŀƭ ƴŀƳŜ ƻŦ ŀ ƘŀƴŘōƻƻƪ ǿǊƛǘǘŜƴ ōȅ ǘƘŜ ά!ŘŀƳ LƴǎǘƛǘǳǘŜ ŦƻǊ 

5ŜƳƻŎǊŀŎȅ ŀƴŘ tŜŀŎŜ ƛƴ ƳŜƳƻǊȅ ƻŦ 9Ƴƛƭ DǊŜŜƴȊǿŜƛƎέ in Jerusalem3. It includes a unique methodical and 

didactic concept of civic education. In 1996, the program was adapted by European pedagogical institutes for 

schools and institutions of adult education. Nowadays, Betzavta is a synonym for the innovative concept of civic 

education coming from Israel. 

Duration 

60-90 minutes 

Learning outcomes 

Change of perspectives by own experiences of exclusion: 

- Reflection on different attitudes about majorities and minorities in multicultural societies. Experience 

what it means to be separated/segregated 

- Seeing and getting the meaning of the popular votes in multicultural societies 

- Experience that you can also have a minority opinion within the majority 

- Working out which consequences social pressure has within one group ƻƴ ƻƴŜΩǎ ƻǿƴ ƻǇƛƴƛƻƴ 

- Identifying how minorities behave in situations in which they are separated, as well as evolving empathy 

for the problems they are facing 

- Getting to know what fun it is to be part of a group, being able to use known codes etc. 

- Raising awareness for the use of power 

- Getting to know which dependencies there are between majorities and minorities 

- wŀƛǎƛƴƎ ŀǿŀǊŜƴŜǎǎ ŎƻƴŎŜǊƴƛƴƎ ǘƘŜ ŎƻƴƴŜŎǘƛƻƴ ōŜǘǿŜŜƴ άǇƭŀȅŜŘέ ŀƴŘ real-life discrimination against 

minorities 

- Experience that a separating behaviour can hurt minorities more than the majority thinks 

Requirements 

Handcrafting material such as scissors, coloured paper, pencils etc. 

 

 

                                                           
3 More information: http://www.adaminstitute.org.il/?page_id=1127&lang=en 
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Methodology and guidance to proper performance 

ά¢ƘǊŜŜ ǾƻƭǳƴǘŜŜǊǎέ ƛǎ ŎǊŜŀǘŜŘ as an exercise for two or more facilitators and a various number of participants. 

{ƛƴŎŜ ƛǘ ƛǎ ŀƭƭ ŀōƻǳǘ άƳƛǊǊƻǊƛƴƎ ŀƴŘ ǎƘƻǿƛƴƎέΣ ǘƘŜ ǘŀǎƪ ŦƻǊ Ƨǳǎǘ ƻƴŜ ŦŀŎƛƭƛǘŀǘƻǊ ǿƻǳƭŘ ōŜ ǾŜǊȅ ŀƳōƛǘƛƻǳǎΦ aǳƭǘƛǇƭƛŜǊǎ 

are free to adapt this method for their own use though. 

Warm-up activity 

If this is the first exercise please find and use suitable warm-up activity from other part in the curriculum or use 

other icebreakers (easily found on internet), see Appendix 6. 

Activity 

The facilitator asks three volunteer participants to leave the room. This group, as well as other small groups which 

have been ŦƻǊƳŜŘ ƛƴǎƛŘŜ ǘƘŜ ǊƻƻƳ όŘŜǇŜƴŘƛƴƎ ƻŦ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎΣ ƻƴŜ άƛƴƴŜǊέ ƎǊƻǳǇέ ǎƘƻǳƭŘ ōŜ 

reasonable), receive material. With this, they create themselves a symbol which defines them as a group. The 

facilitator explains that these small groups need to have further defining symbols which strengthen their group 

faith such as code words or specific gestures. Then, all the groups start discussing about a previously given topic. 

They need to use the code language they chose, all the time. After they started, the facilitator asks the three 

people which have left the room, to enter again and integrate into the working groups. When 20 minutes are 

over, this part needs to be closed and the discussion to be started. 

Guiding questions for the discussion 

The facilitator asks the volunteers on: 

- How every single person did behave? 

- How the group did behave? 

The facilitator asks the group having stayed inside on: 

- How did their group behave? 

- How they felt? 

- What were their thoughts? 

The facilitator asks everybody on: 

- How they recognized their own group members and the others as single person or as groups with 

diverse cultural habits? Whether they felt in the room as in a society with many different small cultural 

groups or as one large group with a majority and minorities? 

- Hƻǿ ǘƘŜ ǊŜƭŀǘƛƻƴ Ƙŀǎ ōŜŜƴ ōŜǘǿŜŜƴ ǘƘŜ άŜȄŎƭǳŘŜŘέ ŀƴŘ ǘƘŜ ǊŜǎǘΚ On who was dominant, who became 

dominant and who made the decisions/and who did not? 

- How they want to life together? 
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This task could lead to a situation in which some members of the group feel hurt by the behaviour of others. 

The facilitator is there to help in those situations without moralizing or evaluating the behaviour. He or she 

helps the group to understand feelings which emerge from the relation between minority and majority and 

discuss them with the participants. 

Some participants may have difficulties in uttering that they feel hurt. The facilitator again needs to help them 

uttering what and how they feel. As a support, the facilitator needs to emphasize the aim of the task, when it is 

finished. 

It is important to maintain the balance between the feelings of some and the rational discussion about them. In 

many cases the majorities tend to hold the hurt ones, just because of empathy or out of a feeling of superiority. 

Helping weaker participants out of a perspective of the equality of humankind is something new for many 

participants. This point needs to be stressed. 

Evaluation 

The facilitator summarizes the utterances of the participants. In multicultural societies with several minorities 

there should be some values shared by everybody. These must furthermore be accepted by all. Popular votes 

are not allowed, concerning these values. After strengthening these, every cultural minority can live however it 

wants to. 

In multicultural societies, minority cultures don´t just have the right to exist, they have an urgent status as a 

part of the civil contract, being the basis for the values shared by everybody. In multicultural democracies, 

popular votes are either not valid at all or just under the circumstances that every group has the same number 

of representatives for deciding. The size of the group should not influence the size of the delegation, which 

could be sent. 

References 

Taken and adapted from: 

Maroshek-Klarmann, Uki / Rabi, Saber (2015): Mehr als eine Demokratie. Sieben verschiedene 

Demokratieformen verstehen und erleben ς то «ōǳƴƎŜƴ ƴŀŎƘ ŘŜǊ α.ŜǘȊŀǾǘŀά-Methode.  

Adapted by Susanne Ulrich, Silvia Simbeck und Florian Wenzel. Bertelsmann Stiftung, Gütersloh. 

http://www.dadalos-d.org/methoden/grundkurs_4/Betzavta-Methode.pdf 

http://projekt -dimensionen.de/methodenbausteine/suche/drei-freiwillige.html 

  

http://www.dadalos-d.org/methoden/grundkurs_4/Betzavta-Methode.pdf
http://projekt-dimensionen.de/methodenbausteine/suche/drei-freiwillige.html
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EXERCISE 6 ς Wrap-up, reflection & conclusion for working as an adult educator in heterogeneous groups 

with refugees 

Introduction/description 

This exercise can be used as a wrap-up activity after exercise 1 to 5. It is also easy adopted to use after each 

separate activity. You may also exclude one or more activity. 

Duration 

30-60 minutes 

Learning outcomes 

All learning outcomes from the modules used 

Requirements 

None 

Methodology and guidance to proper performance 

Plenum, open discussion 

Activity 

Facilitator is giving open questions to the participants to have a wide scope of feedback and reflection. 

Questions could be the following: 

- How do I want to teach in groups with refugees? Which is my personal (legitimate) motivation? Or do I 

prefer not to work with more homogenous groups?  

- Which new impacts did I discover so far from the exercises?  

- Which guideline/additional aspects would we prefer to be followed on for working with refugees in 

adult education?  
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Warm-up activity 1 ς Group ŘƛǎŎǳǎǎƛƻƴ άǿƘŀǘ Řƻ ȅƻǳ ŦŜŜƭ ŎƻƳƛƴƎ ƘŜǊŜ ǘƻŘŀȅΚέ 

Duration 

10-15 minutes (depending on the number of participants, the level of familiarisation of the group and the level 

of personal engagement we want to achieve) 

Outcomes 

- Familiarisation of the group 

- Activation of personal expression 

- Awareness of the personal mood 

Requirements 

Room setting: flexible (chairs in closed circle or in semi-circle) 

Methodology and guidance to proper performance 

Each participant comes into the training with a specific mood related to personal characteristics or/and some 

exceptional events (like a fight in the office before the training, a good or bad news about a friend, etc.). Some 

people may feel enthusiasm while others are filled by stress and fear. It is useful for everyone to understand 

what is affecting his/her mood and in which level. This expression enhances also the group dynamic and 

familiarization. 

Activity 

!ƭƭ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀǊŜ ǇƭŀŎƛƴƎ ƛƴ ŀ ŎƛǊŎƭŜΦ ¢ƘŜ ŦŀŎƛƭƛǘŀǘƻǊ ŀǎƪǎ ŜǾŜǊȅƻƴŜ άǿƘŀǘ Řƻ ȅƻǳ ŦŜŜƭ ŎƻƳƛƴƎ ƘŜǊŜ ǘƻŘŀȅΚέ 

and gives 2-о ƳƛƴǳǘŜǎ ǘƻ ŜŀŎƘ ǇŀǊǘƛŎƛǇŀƴǘΦ LǘΩǎ ƻƪ ƛŦ ǎƻƳŜƻƴŜ ŘƻŜǎƴΩǘ ǿŀƴǘ ǘƻ ǊŜŦŜǊ ƛƴ ŘŜǘŀƛƭ ŀōƻǳǘ ƘŜǊκƘƛǎ 

mood. On the contrary, if something is very provocative for the interest of the group, the facilitator can ask for 

more information/details. At the end of the circle, the facilitator must express his/her thoughts as well. 
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Warm-up activity 2 ς Name Game4 

Duration 

10-15 minutes (depending on the number of participants, the level of familiarisation of the group and the level 

of personal engagement we want to achieve) 

Outcomes 

- to get our bodies moving in space 

- to provide a fun and quick way to learn names 

- to synchronise and promote energy 

- to support the participants to get to know each other 

Requirements 

None 

Methodology and guidance to proper performance 

See activity 

Activity 

1. Form a circle. 

2. The facilitator steps into the middle of the group and says his or her name accompanied by a full body 

gesture. 

3. !ƭƭ ǇŀǊǘƛŎƛǇŀƴǘǎ ƛƴ ǘƘŜ ƎǊƻǳǇ ǎǘŜǇ ƛƴǘƻ ǘƘŜ ŎƛǊŎƭŜ ǎƛƳǳƭǘŀƴŜƻǳǎƭȅ ŀƴŘ ǊŜǇŜŀǘ ǘƘŜ ŦŀŎƛƭƛǘŀǘƻǊΩǎ ƴŀƳŜ ŀƴŘ 

gesture. 

4. The participant to the right of the facilitator steps into the middle of the circle and says his or her 

name and makes a full-body gesture ς different to the one already made by the facilitator. This is the 

persońs own gesture. 

5. Again, all participants in the group step into the circle simultaneously and repeat the name and 

gesture. 

6. The next person on the right enters the circle, says his or her name and makes a full body gesture. The 

whole group follows by entering the circle and repeating the name and gesture. 

7. Each member of the group is given the opportunity to enter the circle and say his or her name 

accompanied by a gesture. 

                                                           
4 Taken from http://www.epageflip.net/i/748584-women-war-and-peace  > for more information about the project  

http://www.smashingtimes.ie/women-war-and-peace/ 

http://www.epageflip.net/i/748584-women-war-and-peace
http://www.smashingtimes.ie/women-war-and-peace/
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8. The exercise is repeated two or three times with the speed of the actions increasing each time the 

exercise completes a circle. Each participant repeats his or her initial gesture. 

9. When the facilitator feels that the group has ōŜŎƻƳŜ ŎƻƳŦƻǊǘŀōƭŜ ǿƛǘƘ ŜǾŜǊȅƻƴŜΩǎ ƴŀƳŜ ŀƴŘ ƎŜǎǘǳǊŜΣ 

he or she then asks the group to enter the circle along with the individual who is saying his or her 

ƴŀƳŜ ŀƴŘ ƳŀƪƛƴƎ ŀ ƎŜǎǘǳǊŜ ŀƴŘ ŦƻǊ ŀƭƭ ǘƘŜ ƎǊƻǳǇ ǘƻ ŜƴǘŜǊ ŀƴŘ ǎǘŀǘŜ ǘƘŜ ǇŜǊǎƻƴΩǎ ƴŀƳŜ ŀƴŘ ƳŀƪŜ Ƙƛǎ 

or her gesture at the same time. At this point the participants are working simultaneously, stepping 

into the circle in one unit to say everyoƴŜΩǎ name and gesture one after the other. 

 

 

REFERENCES 

All exercises: 

Hufer, Klaus-Peter (2007): Argumentationstraining gegen Stammtischparolen. In: Klaus Ahlheim (Hg.): Die 

Gewalt des Vorurteils. Eine Textsammlung. Schwalbach/Ts.: Wochenschau Verlag (Reihe Politik und Bildung, 

Bd. 44), S. 441-449. 

Maroshek-Klarmann, Uki / Rabi, Saber (2015): Mehr als eine Demokratie. Sieben verschiedene 

Demokratieformen verstehen und erleben ς то «ōǳƴƎŜƴ ƴŀŎƘ ŘŜǊ α.ŜǘȊŀǾǘŀά-Methode. 

Wenzel, Florian (2016): Islam- und Muslimbilder in der Schule. Internes Praxishandbuch für die 

Lehrer_innenfortbildung; Assembled by Interaktive Werkstatt für die Lehrer_innenfortbildung / Pädagogische 

Erweiterung der Jungen Islam Konferenz, S. 23-24 & 32-35. 

http://www.dadalos-d.org/methoden/grundkurs_4/Betzavta-Methode.pdf 

http://projekt -dimensionen.de/methodenbausteine/suche/drei-freiwillige.html 

Bertelsmann Stiftung / Bertelsmann Forschungsgruppe Politik (Hrsg.) (2002). Eine Welt der Vielfalt  

Moderationshandbuch, in der Adaption von Regina Piontek, Susanne Ulrich, Angelika Weber, Florian Wenzel 

und Czarina Wilpert. Gütersloh, p. 131ff.  

http://www.dadalos-d.org/methoden/grundkurs_4/Betzavta-Methode.pdf
http://projekt-dimensionen.de/methodenbausteine/suche/drei-freiwillige.html
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GLOSSARY 

Bar-room-slogans Way of communication used in a άbar-roomέ-environment. Unconsidered thinking 

about political issues without references to facts, led by emotions 

άBetzavtaέ (Hebrew for άtogetherέ) is the original name of the handbook written by the άAdam Institute 

for Democracy and Peace in memory of Emil Greenzweigέ in Jerusalem. It includes a unique methodical 

and didactic concept of civic education5.  

Prejudice is an affective feeling toward a person or a group member based solely on their group membership. 

The word is often used to refer to preconceived, usually unfavorable, feelings toward people or a person 

because of their gender, beliefs, values, social class, age, disability, religion, sexuality, race/ethnicity, language, 

nationality, beauty, occupation, education, criminality, sport team affiliation or other personal characteristics. 

In this case, it refers to a positive or negative evaluation of another person based on their perceived group 

membership.6 

Refugee as defined by UNHCR A refugee is, under the terms of the United bŀǘƛƻƴǎΩ 1951 Convention Relating 

to the Status of Refugees, an individual who, owing to a άǿŜƭƭ-founded fear of being persecuted for reasons of 

race, religion, nationality, membership of a particular social group or political opinion, is outside the country 

of his nationality and is unable or, owing to such fear, is unwilling to avail himself of the protection of that 

country; or who, not having a nationality and being outside the country of his former habitual residence as a 

result of such events, is unable or, owing to such fear, is unwilling to return to it.έ 

Source: Convention and Protocol relating to the status of refugees:  http://www.unhcr.org 

/protect/PROTECTION/3b66c2aa10.pdf, p. 14 

Social Psychology the scientific study of how people's thoughts, feelings, and behaviours are influenced by the 

actual, imagined, or implied presence of others. 

Subversive Communication Subversion refers to an attempt to transform the established social order and its 

structures of power, authority, and hierarchy. Subversive Communication in this context refers to the way of 

ŀǊƎǳƳŜƴǘŀǘƛƻƴ ǘƻǿŀǊŘǎ ǇŜƻǇƭŜ ōȅ ǳǎƛƴƎ ǎǘŜǊŜƻǘȅǇŜǎΣ ǇǊŜƧǳŘƛŎŜǎ ŀƴŘ ǳƴŎƻƴǎƛŘŜǊŜŘ άƪƴƻǿƭŜŘƎŜέΦ όǎŜŜ άōŀǊ-

room-ǎƭƻƎŀƴǎέύΦ 

Stereotype is a simplified and standardized conception or image held in common by members of the group. 

Stereotypes can be held by both minority and majority groups towards each other, but since stereotypes ignore 

individual variability, they are always a barrier to successful integration. 

  

                                                           
5 http://www.adaminstitute.org.il/?page_id=1127&lang=en 

6 References, e.g.: Allport (1954): The Nature of prejudice; Dovidio, Hewstone, Glick, Esses (ed.)  

https://en.wikipedia.org/wiki/Gender
https://en.wikipedia.org/wiki/Belief
https://en.wikipedia.org/wiki/Value_(personal_and_cultural)
https://en.wikipedia.org/wiki/Social_class
https://en.wikipedia.org/wiki/Ageing
https://en.wikipedia.org/wiki/Disability
https://en.wikipedia.org/wiki/Religion
https://en.wikipedia.org/wiki/Sexual_orientation
https://en.wikipedia.org/wiki/Race_(human_classification)
https://en.wikipedia.org/wiki/Ethnicity
https://en.wikipedia.org/wiki/Language
https://en.wikipedia.org/wiki/Nationality
https://en.wikipedia.org/wiki/Beauty
https://en.wikipedia.org/wiki/Job
https://en.wikipedia.org/wiki/Education
https://en.wikipedia.org/wiki/Criminality
https://en.wikipedia.org/wiki/Fan_loyalty
http://www.unhcr.org/
https://en.wikipedia.org/wiki/Science
https://en.wikipedia.org/wiki/Thought
https://en.wikipedia.org/wiki/Feeling
https://en.wikipedia.org/wiki/Behavior
https://en.wikipedia.org/wiki/Social_order
https://en.wikipedia.org/wiki/Power_(philosophy)
https://en.wikipedia.org/wiki/Authority
https://en.wikipedia.org/wiki/Hierarchy
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5.2.  MODULE 2 ï Supervising practical exercises  for inclusive adult education  

THEORETICAL BACKGROUND 

According to the project Needs Analysis, the multipliers in all project countries need more knowledge of 

methods, especially those not focusing on language. German multipliers especially asked for material with no 

use of language and trainings for multipliers to deal with conflicts. Participating multipliers in Sweden would 

like to know various kinds of methods, such as interactive methods, ice breaking activities, role play exercises 

and interactive exercises in general. One crucial demand of Italian multipliers is methods for teaching cultural 

mediation and to promote the changing of perspective. Adult educators from Slovenia said they would need 

methods where participants can exchange their views and debate. Turkish multipliers pointed out their need 

for art activities that do not need language. 

All in all, it becomes apparent that multipliers are in need for interactive methods that offer participants, both 

refugees and citizens, to reflect their own position and existing stereotypes. Therefore, Module 2 offers 

exercises and methods to introduce multi-perceptivity for the participants, who are invited to reflect their own 

position and to become aware of exclusive group dynamics. Furthermore, the content of the methods offers 

new options for positive action in social togetherness. These methods are action-based and aim to develop 

competences that do not focus necessarily on language. Additionally, it provides multipliers with an overview 

on how to react in case of openly-aggressive or hidden daily-life discrimination. 

ADDRESSES  

All the exercises address to multipliers of Adult Education (primary target group of Out-Side-In project). Some 

(or part) of them could easily be adapted by the multipliers in order to be used in mixed groups of learners. 

AIMS & EDUCATIONAL GOALS 

This module deals with . . .  

- learning to control the way of construction on άōŜƭƛŜŦǎέ όƻǇǘƛƻƴΣ ǎǘŜǊŜƻǘȅǇŜǎΣ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴǎΣ ƛŘŜŀǎ 

etc) about the self, the other, and the context 

- learning how to create a communication strategy to increase the possibilities of a successful 

communication 

- learning to recognize and control emotions, especially in emotionally charged communication and 

contexts 

- further development of self-perception and self-presentation through body movement (choreography)  

- change of perspectives by own experiences of exclusion  
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DURATION  

Overall time including breaks: 5-6,5 hours 

Exercise 1 ς Spare Wheel: 90-110 minutes 

Exercise 2 - Development of self-introduction and self-perception through a personal 

  choreography 90-110 minutes 

Exercise 3 ς Emotionally Charged Communication 90-120 minutes 

Warm-up activity 1 - DǊƻǳǇ ŘƛǎŎǳǎǎƛƻƴ άǿƘŀǘ Řƻ ȅƻǳ ŦŜŜƭ ŎƻƳƛƴƎ ƘŜǊŜ ǘƻŘŀȅΚέ 10-20 minutes 

Warm-up activity 2 ς Dance warm up ς Exploration of space, people, movements 20-30  

       minutes 

REQUIREMENTS 

Number of participants: 10-15 (plus 2-3 facilitators/trainers) 

Size of room: approximately 80-100 square meters 

Room setting: flexible (chairs in closed circle, in semi-circle and in open circle) 

Equipment: A large board with markers (3 colours), audio system (or a self-powered speaker with   USB input 

and a laptop 

THEORETICAL BACKGROUND 

As explained for each exercise. 

CONTENT 

¢ƘŜ aƻŘǳƭŜ н ά{ǳǇŜǊǾƛǎƛƴƎ ǇǊŀŎǘƛŎŀƭ 9ȄŜǊŎƛǎŜǎ ŦƻǊ LƴŎƭǳǎƛǾŜ !Řǳƭǘ 9ŘǳŎŀǘƛƻƴέ ŘŜǾŜƭƻǇǎ ŀ ƴǳƳōŜǊ ƻŦ ŜȄŜǊŎƛǎŜǎ 

mostly oriented on the behavioural dimension for introducing multi-ǇŜǊŎŜǇǘƛǾƛǘȅΣ ƛƴǾƛǘƛƴƎ ǘƻ ǊŜŦƭŜŎǘƛƻƴ ƻŦ ƻƴŜΩǎ 

own position via action-oriented methods, applicable in non-conform linguistic groups and enhancing a more 

unbiased social togetherness. 

The content of the exercises deals with the becoming aware of exclusive group dynamics as exclusion and 

stigmatization (majority-minority) in the special group composition of refugees and citizens , - as 

representatives of the so called majority society and minority society,- offering new options for action in the 

social togetherness by providing 3 communicational supports via creative methods. In contrast to the other 

modules, module 2 introduces methods that are action-based and that create new learning experiences by 
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active group processes in problem-solving. Additionally it provides the multipliers with an overview on how to 

react in case of openly-aggressive or hidden-daily-life-discrimination within the group-gathering. 

The module 2 consisted of 3 exercises and 2 warm up sessions. The main objective of the module is to develop 

the competence of the multipliers to effectively handle the three dimensions of beliefs: cognitive, emotional 

and behavioural dimension. This goal will be achieved through experiential-practical techniques and methods. 

The exercise 1 (spare wheel) engages participants in a difficult communicative situation where is necessary to 

analyse the knowledge, feelings and behaviours in order to increase the chances of success. The participants 

challenge the improvisational practices we use in everyday life - in most cases without success. Instead, it is 

proposed a simple system that can unloŎƪ ǘƘŜ άƘƻǿέΣ άǿƘŀǘέΣ άǿƘȅέΣ άǿƘƻέ ŀƴŘ ϦŦƻǊ ǿƘƻƳϦ ƻŦ ŜŀŎƘ 

communicative action. This system contributes to the development of self-perception (crucial characteristic of 

every facilitator/trainer) and act as a guide for the change of dogmatic beliefs (aim of the Inclusive Adult 

Education). It is noteworthy that verbal communication is a precondition for this exercise. However, the 

learning outcomes of the exercise 1 refer to the further development of verbal and non-verbal communication 

skills as well. 

The exercise 2 (development of self-introduction and self-perception through a personal choreography) utilizes 

the fascination and the art of dance and movement in order to help us to know better ourselves. In our daily 

life, we present ourselves in a standard manner using data and information that may cover aspects of ourselves 

that - although hidden - affect our self-presentation and may play a crucial role on what other people believe 

about us. To build trust within the group of learners, it is necessary to identify those aspects of ourselves and 

consciously deal with them. 

The exercise 3 (Emotionally Charged Communication) is a role play technique which needs the engagement of 

an experienced actor/actress. It familiarizes us with the transferability of the emotions (happiness, anger, fear, 

sadness, surprise and disgust) and helps to control the emotions that affect communication and to limit the 

emotional burden of the multipliers. 

The exercises 1 and 2 are followed by 2 corresponding warm up exercises that are presented here 

independently. All the exercises address to multipliers of Adult Education (primary target group of Out-Side-In 

project). Some (or part) of them could easily adapted by the multipliers in order to be used in mixed learners 

groups. 
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EXERCISE 1 ς SPARE WHEEL  

Duration 

90-120 minutes 

Learning outcomes 

- familiarization with the construction of beliefs (social representations) 

- competence to analyse the beliefs into knowledge, emotions, behaviour 

- development of communication skills 

- recognition of the importance of preparation before any communicative procedure 

- better knowledge of emotional control 

- promotion of changing of perspective 

- experiential knowledge of the creation of a secure context for exchange of views 

- development of the competence to deal with conflicts 

 

Requirements 

A room with chairs in semi-circle setting in front of a large board with markers, copies of the case study (1 per 

participant). 

Methodology and guidance to proper performance 

Adapted by training material of the U-CARE national seminar for Peer Coaches in Greece, that edited by 

Andreas Almpanis (U-CARE project number: JUST/2011/FRAC/AG/2827) 

Introduction 

Racism, xenophobia and discrimination are concepts that describe perceptions, feelings and behaviours. 

Although these words are known to most, it is difficult to understand the essence of a concept that is ς at the 

same time - perception, emotion and behaviour, as it combines both a consolidated and instilled reflection 

about the world that surrounds us, and its ability to changed and transformed continuously. Is that a problem? 

Not particularly. 

Beliefs = Social representations 

Racism, xenophobia and discrimination are, or are caused by specific beliefs. For example, the sense of 

superiority felt by someone against someone because of different national-cultural origin is part of the belief 

that people and societies are separated in terms of higher and lower level. The fear for a stranger comes from 

a belief that says that if it is not like me it could threaten me. The discrimination of people or social groups 
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arises from the belief that it is normal (or socially secure) some people to have access and others not, to social 

goods (for example: health, education, justice, citizenship, work, dignity etc.). 

What we call beliefs so far, is what the science of Social Psychology states as social representations. The social 

representations theory emerged in the 1960-1970 decade and is now considered an integral piece of 

knowledge in Social Sciences. Generally, the theory of social representations starts with the assumption that 

ǘƘŜǊŜ ƛǎƴΩǘ ŀ ǎƻŎƛŀƭ ŜǾŜƴǘ ƻǊ ŀ ǎƻŎƛŀƭ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ-phenomenon, which can become perceived in the same 

manner by all people. The perception of people and their attitude towards reality - and the facts which are 

formed ς are mediated by their experiences and the social environment in which they live. 

¢Ƙƛǎ ƳŜŀƴǎ ǘƘŀǘ ǘƘŜǊŜ ƛǎƴΩǘ ŀ ǎƛƴƎƭŜ ǊŜŀƭƛǘȅ ǘƘŀǘ Ŏŀƴ ōŜ ŘŜǎŎǊƛōŜŘ ƻōƧŜŎǘƛǾŜƭȅ ŀƴŘ ǊŜŦƭŜŎǘ ŀƭƭ ǇŜƻǇƭŜΣ ōǳǘ - on the 

contrary - there are many realities as there are so many different interpretations of people. So, people's 

perception of social reality is essentially for the interpretation of what they are experiencing.  

With this assumption, it was immediately understood that the description of reality cannot be done using 

objective conditions. Meaning, what I understand by seeing is not the same thing you understand. Since we 

cannot discuss and analyse the millions of social realities, the solution found was the following. We no longer 

speak of a reality but rather about several representations of reality. Thus, was born the theory of social 

representations. 

Social Representations 

A social representation7 is always a representation of someone who has something that is a subject (person, 

group, institution) for an object (person, thing, event, idea, theory, etc.), "It is a socio-cognitive structure, the 

components of which are defined as a set of suggestions, reactions, and estimates and they constitute what 

Moscivici described as 'world views' "(Papastamou, Mantoglou 1996, p. 25). 

One of the most useful features of social representation is "objectification" (Papastamou, 1993), referring to 

the procedure to handle a complex and abstract concept designed with specific characteristics (for example 

the concept of justice, education, intolerance or discrimination etc.). 

Each social representation combines three dimensions, which when understood in the way in which they are 

combined, provide us with a methodological tool that can be used when trying to interpret the social world. In 

the terminology of Moscovici1 these dimensions are (a) the information, (b) attitude and (c) scope of 

representation. The information (cognitive dimension) refers to the cognitive part of the social representation. 

It's what we know and relate, and what we know to be associated with the object. The attitude (emotional 

dimension) refers to the emotional part of social representation, positive or negative feeling we have for its 

object. The field (behavioural dimension) is the representation of all the information and attitudes, organized 

                                                           
7 1 Moscovici S., La Psychanalyse, son Image et son Public, PUF, Paris, 1976, (first edition 1961). 
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in such a way that shapes the assessment of suitable-unsuitable behaviour and therefore its approval or 

rejection. 

Let's look at these dimensions in a simplified example concerning social representation, for example work: I 

know that unemployment is very high and that the labour market is characterized by a special competition 

among those who wish to find work (information). I feel fear and insecurity that I may ultimately be unable to 

find work neither in my occupation/specialization nor at the moment I need work (attitude). If I get a chance to 

work, even if it is not in my subject area or even with conditions that do not satisfy me completely, I will do it 

(scope). 

All three dimensions of social representation play their role in the creation of world views. What I know 

(information) makes me feel in such a way (attitude) and in a favourable or hostile social environment (scope) I 

can act in this specific way. Similarly, my feelings about 6 something (attitude) may influence the type of 

knowledge acquired (information) and thus the way to judge the appropriateness of the action in specific 

environments (scope). Or again, the social conditions (field) are such that make me seem as inconsistent with 

my feelings (attitude) and the knowledge (information) that I may have in relation to something. 

Social Representations in the service of self-awareness 

From the above, it is understood that if you explore the elements that make up the information, attitude and 

scope of social representation, meaning the belief that I have for an object (event, idea, phenomenon, person, 

group, etc.) I can achieve greater awareness of my beliefs on this subject. A first step in this investigation is to 

try to give honest answers to the following questions: 

1. What I know about the object of belief? 

2. How do I feel about the subject of belief? 

3. What kinds of behaviour do I choose depending on the social context? 

This first step, apart from very good educational understanding and investigation of the function of social 

representations it is a necessary step to obtain self-knowledge. To some it may sound funny that a method is 

proposed to investigate our own beliefs, as we may think that we know what, how and why the world views 

us. In reality, this is a - largely ς a modern fallacy. It is appropriate to say that self-awareness is the first training 

concept for professionals engaged in mobilizing groups (adult educators, social workers, mediators, facilitators 

etc.). 

Furthermore, the development of self-awareness level of participants is one of the stated objectives of the U-

Care workshops. How else could we positively influence the beliefs of participants in future workshops and the 

general public, if we do not know what, how and why of our own beliefs concerning discrimination, racism and 

xenophobia? 
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Social representations as currency in the exchange process of everyday communication 

Social representations (or beliefs) are essentially what we share in a communication (messages consisting of 

knowledge, emotions, behavioural intentions, etc.). The agreement or disagreement between the two parties, 

concern the agreement or conflict of some of the dimensions of belief for the purpose of communication (for 

example: the disagreement on the issue of equal rights for immigrants and natives may be due to different 

information and / or emotional and / or behavioural intentions). The issue here is that very few people 

investigate in a communicative situation the beliefs (both their own beliefs about the discussion, and the 

party's beliefs about the object of belief) meaning that they do not control what has been exchanged. When 

we leave things to chance, disagreement or conflict over any issue may seem as unmanageable, meaning that 

we may feel that we do not have many chances to converge with our interlocutor. But if we consciously 

explore the three dimensions of beliefs about the subject matter (both our own belief and our intŜǊƭƻŎǳǘƻǊΩǎύ 

we will see that in fact, most times, a great source of disagreement is like a small or - on - minor variation in 

cognitive or emotional or behavioural components of belief (for example, the negative attitude of some of our 

fellow human beings face when immigrants obtain the same rights as natives, may be due to lack of 

information concerning a detail of the migratory phenomenon or, even, the inadequacy of the social 

environment - field - where this belief is expressed). 

Generally, the control of the three dimensions of social representations is the basic tool to influence beliefs. 

With the conscious application of investigating the dimensions of belief we increase the chances that we can 

convince our audience, meaning to pass our message with our terms we want. 

If we understand this well so far, then we need to complicate things a bit more. Apart from our belief and 

conviction of an object, a significant role in the process of social influence is played by the beliefs of the people 

for the person or group that expresses this belief (and vice versa, meaning the belief transmitter of the 

message for the receiver). This means that we are much more receptive to the messages we receive from any 

person or group with high social prestige (according to our criteria), even when we disagree. For example, it is 

unlikely to accept a positive influence on a subject by a person we dislike with all our heart (for this reason, in 

many cases when a communication staff ǿŀƴǘǎ ǘƻ ǿŜŀƪŜƴ ŀ ƳŜǎǎŀƎŜ ǘƘŜȅ άaim to hitέ the personality and 

prestige of that person that spreads it - ǘƘƛǎ ƛǎ ŎŀƭƭŜŘ άǇǎȅŎƘƻƭƛǎŀǘƛƻƴέ). 

So, we see that to pass a message effectively: 

- We need to explore our beliefs in relation to this message 

- We need to explore our beliefs about the receiver of the message (for example: the public) 

- We need to investigate the beliefs of the receiver for us that are transmitting the message 

- We need to investigate the beliefs of the receiver on that same subject of the message 

It seems like climbing a mountain, but it ƛǎƴΩǘΦ If we become familiar with these steps and begin to apply them 

in our everyday communication, we will see that from a certain point on, we will be converted to external 

observers of our communication statements and we can adjust parameters that until now we did not consider 

they would play a role in social influence. 
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What we really need to be careful of is the intention of the receiver to receive the message. If someone 

ŘƻŜǎƴΩǘ ǿŀƴǘ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ όŜƛǘƘŜǊ ōŜŎŀǳǎŜ ƘŜκǎƘŜ ŘƻŜǎƴΩǘ ƭƛƪŜ ǳǎΣ ƻǊ ōŜŎŀǳǎŜ ǘƘŜ ŜƴǾƛǊƻƴƳŜƴǘ ŘƻŜǎƴΩǘ 

allow a positive interaction) the message (and our effort to communicate) is gone. In such cases - where there 

ƛǎƴΩǘ ŀ ǇƻǎƛǘƛǾŜ ƛƴǘŜƴǘƛƻƴ ŦǊƻƳ ǘƘŜ ǊŜŎŜƛǾŜǊ - our message is as if it has never been expressed. 

Social representations as a tool for social influence 

We have already seen that beliefs (or social representations) can help a lot in situations where we want to 

socially influence recipients of our messages. Apart from exploring the belief that it is necessary to know how 

close or how far we are from the message receiver, what else could be necessary to know to be able to create 

a strategy of social influence that will have the best results? 

At this point you should imagine beliefs as large bags that are composed of smaller bags. At this way, we can 

talk about: 

- Main beliefs (or core social representation) 

- Individual beliefs (or regional data representation) 

To better understand this distinction - and how social influence works ς we will use an example. Suppose that 

the main is my belief that I am against war. This main belief is composed of dozens of other individual beliefs; 

for example: war creates misery, it affects mostly civilians, it operates for the benefit of the powerful, it is a 

political tool, it reproduces violence, it reduces the value of human life and dignity, it can be avoided using 

reason, etc. Each individual belief can be analysed in additional individual beliefs, for example the individual 

belief "war creates misery" may be composed of other beliefs such as: it destroys infrastructure, it creates 

victims, it increases insecurity, etc. 

What we need to retain from this separation between main and sub-belief is that we can never influence 

socially when we aim directly towards the main belief. The chances of effective social influence are increased 

when we «beat» individual beliefs. Then the receiver of the message will understand that the bases of the 

main belief are «leaking» and maybe they will need to redefine parts or even the entire main belief. 

Conclusion 

The theory of social representations and social influence helps us to know what we're going to face in the 

overall Out-Side-In project. To reduce feelings of racism, xenophobia and discrimination of participants in our 

actions and the public to which these actions will be addressed, we will attempt to change or challenge fixed 

and pre-existing beliefs. This process is very difficult to bring the desired results. The reason for this difficulty is 

also analysed in the theory of social representations. 

Because, in fact, the theory of social representations primarily refers to a conceptual system of classification, 

categorization and decoding the myriad and complex components of social everyday life of every human being. 

To have a conviction for subject A, is a way of looking at the world through point A (event, idea, institution, 
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etc.). When I have the belief that discrimination is needed in society, I have a particular way I see society and 

interpret the various social situations. 

To change therefore a belief is not easy. Not because people do not want to hear an alternative perspective or 

because they are bored or because they underestimate the value of this perspective or because they are 

narrow-minded and racists. But because, in order to challenge their beliefs, they need to destroy many of their 

certainties, for example they should "dismantle" point by point the unique world decoding system they have 

handy. This function is very painful. We should bear this in mind. 

A tip then. We're not going to offend the beliefs of the world, neither seeking full shift of these to celebrate 

the success of our cause nor expect spectacular results. But we strongly support an alternate reality to show 

the world that the "objective" reality in which they believe and that does not seem to fit inside of anything 

different, is the source of racism, xenophobia and discrimination. 

Warm-up activity 

Before the implementation of the exercise, it is better to prepare the group for communication through a short 

group discussion (please see Warm up exercise 1) 

Activity 

A case study that challenges and makes us rethink our usual ways of communication. We usually: 

- 5ƻƴΩǘ ƘŜŀǊ enough 

- 5ƻƴΩǘ ŦŜŜƭ ŜƳǇŀǘƘȅ enough 

- 5ƻƴΩǘ ŀǎƪ ŦƻǊ ƛƴŦƻǊƳŀǘƛƻƴ 

- Say what we want to say regardless of the person who is in front of us 

- Use our stereotypes 

- Etc. 

This educational tool can inspire us to create a valuable communication strategy in order to influence a person 

or/and a group of people. 

Implementation: 

We start by sharing a text with a case study to all the participants and we give 3-5 minutes to read it carefully 

without interaction. The case study: 

Scenario: 

You are working in a big organization. One day you are going to your office, very nicely dressed, for a very 

important meeting. When you are entering the yard you see Mr Paul who is very angry while he tries to change 

the wheel of his car in a way that seems very dangerous to himself (he is located under the car which seems 

not so well immobilized). 
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¸ƻǳ ƪƴƻǿ ǘƘŀǘ aǊ tŀǳƭ ƛǎ ǿƻǊƪƛƴƎ ŦƻǊ ǎŜǾŜǊŀƭ ȅŜŀǊǎ ŀǎ ŀ ƎǳŀǊŘ ƛƴ ǘƘŜ ōǳƛƭŘƛƴƎ ǿƘŜǊŜ ȅƻǳǊ ƻŦŦƛŎŜ ƛǎΦ ¸ƻǳ ŘƻƴΩǘ 

know him well ς you speak to each other rarely ς but you know that he is irritable. You have heard that the 

board of the organization has several times dealt with his aggressive attitude for non-important reason 

towards other employees of the same organization. You have heard that sometimes he even used physical 

violence against them. Also, you have heard that he has previously been hospitalized in psychiatric clinics for 

short periods. 

The aim: 

To stop Mr Paul to continue what he is doing ς changing the wheel of his car in that way - because it is almost 

sure that he will get hurt. 

Limitations: 

¸ƻǳ ŎŀƴΩǘ help him to change the wheel (remember, you have a very important meeting in 5 minutes and you 

must go there nicely dressed). 

¸ƻǳ ŎŀƴΩǘ ŀǎƪ ƘŜƭǇ ŦǊƻƳ ƻǘƘŜǊ ǇŜƻǇƭŜ όŦƻǊ ŜȄŀƳǇƭŜΣ ǇǊƻŦŜǎǎƛƻƴŀƭ ǊƻŀŘǎƛŘŜ ŀǎǎƛǎǘŀƴŎŜύΦ 

¸ƻǳ ŎŀƴΩǘ ƳŀƪŜ Ƙim follow you for another work. 

¸ƻǳ ŘƻƴΩǘ ƘŀǾŜ ŜƴƻǳƎƘ ǘƛƳŜΦ 

NOTE: You must think how you will succeed through communication. 

 

When the reading session is over (3-5 minutes), the facilitator asks the participants to respond with some 

clever ideas on how we should approach to Mr Paul (the steps of communication) in order to convince him 

that he should stop what he is doing. 

The facilitator can open a dialogue with the participants and ς at the same time ς write on the board their 

ƛŘŜŀǎ όƭƛƪŜΥ άL ǿƻǳƭŘ ǘŜƭƭ ƘƛƳ ǘƘŀǘ ǘƘŜ ŎŀǊ ƛǎ ƴƻǘ ǇƭŀŎŜŘ ǿŜƭƭ ŀƴŘ ǘƘŀǘ ƘŜ ǿƛƭƭ ƘǳǊǘ ƘƛƳǎŜƭŦέΣ άL ǿƛƭƭ ǎŀȅ ΨƎƻƻŘ 

ƳƻǊƴƛƴƎΩ ŀƴŘ L ǿƛƭƭ ǎǳƎƎŜǎǘ ŀ ǎƘƻǊǘ ōǊŜŀƪ ƻŦ Ƙƛǎ ǿƻǊƪέΣ άL ǿƛƭƭ ŀǎƪ ŦƻǊ ƘŜƭǇ ŀƴŘ ǿƘŜƴ ƘŜ ŎƻƳŜǎ L ǿƛƭƭ ǎŀȅ ǘƘŜ 

ǘǊǳǘƘέΣ άL ǿƛƭƭ ƻŦŦŜǊ Ƴȅ ƘŜƭǇ ǘƻ ŎƘŀƴƎŜ ǘƘŜ ǿƘŜŜƭέΣ άL ǿƻǳƭŘ ǎŀȅ ƎƻƻŘ ƳƻǊƴƛƴƎΣ Ƙƻǿ ŀǊŜ ȅƻu and I would try to 

open a dialogue ǿƛǘƘ ƘƛƳέΣ ŜǘŎύΦ 

During this brainstorming session, the facilitator should motivate the people to say anything (even stupid 

ƛŘŜŀǎύ ŀƴŘ ǊŜƳƛƴŘ ǘƘŜƳ ǘƘŀǘ ǿŜ ŘƻƴΩǘ ǎŜŜƪ ƻƴŜ ǎƛƴƎƭŜ ǇƘǊŀǎŜ ƻǊ ŀŎǘƛƻƴΣ ōǳǘ ŀ ǎŜǊƛŜǎ ƻŦ ŎƻƳƳǳƴƛŎative actions 

that can increase our chances to achieve our goal. So, if the participants agree, for example, that one idea is 

perfect for starting the communication with Mr Paul, the facilitator must note this on the board (by placing the 

number 1 next to the written idea). 
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When the brainstorming is over (30-45 minutes for a group of 15 participants) the board will be filled with 

written ideas.  

The facilitator is checking each idea by playing the role of Mr Paul (fretful and with no desire for a civilized 

dialogue), like this: 

- Do you think I am stupid and not know how to change a @#$%&@ wheel? Do you think you are 

smarter? όŎƻǊǊŜǎǇƻƴŘƛƴƎ ƻƴ άL ǿƻǳƭŘ ǘŜƭƭ ƘƛƳ ǘƘŀǘ ǘƘŜ ŎŀǊ ƛǎ ƴƻǘ ǇƭŀŎŜŘ ǿŜƭƭ ŀƴŘ ǘƘŀǘ ƘŜ ǿƛƭƭ ƘǳǊǘ 

ƘƛƳǎŜƭŦέ ŀƴŘ άL ǿƛƭƭ ƻŦŦŜǊ Ƴȅ ƘŜlp to change tƘŜ ǿƘŜŜƭέ ƛŘŜŀǎύΣ 

- !ǊŜ ȅƻǳ ƭƻǎǘ ȅƻǳǊ ƳƛƴŘΚ 5ƻƴΩǘ ȅƻǳ ǎŜŜ L ŀƳ ōǳǎȅ ǿƛǘƘ ǘƘƛǎ ϪІϷ҈ϧϪ ǿƘŜŜƭΚ όŎƻǊǊŜǎǇƻƴŘƛƴƎ ƻƴ άL ǿƛƭƭ 

ǎŀȅ ΨƎƻƻŘ ƳƻǊƴƛƴƎΩ ŀƴŘ L ǿƛƭƭ ǎǳƎƎŜǎǘ ŀ ǎƘƻǊǘ ōǊŜŀƪ ƻŦ Ƙƛǎ ǿƻǊƪέ ƛŘŜŀύΣ 

- 5ƻƴΩǘ ȅƻǳ ǎŜŜ L ŀƳ ōǳǎȅΚ L ƘŀǾŜ ƴƻ ǘƛƳŜ ŦƻǊ ȅƻǳǊ ǊƛŘƛŎǳƭƻǳǎ ϪІϷ҈ϧϪΗ όŎƻǊǊŜǎǇƻƴŘƛƴƎ ƻƴ άL ǿƛƭƭ ŀǎƪ ŦƻǊ 

help and when he comes I will say tƘŜ ǘǊǳǘƘέ ƛŘŜŀύΣ 

- 9ǘŎΧ 

Slowly-slowly, the participants understand that this procedure is a dead end, without solution. But, why we are 

so sure that none of them could say something really smart and effective? 

! ǇŜǊǎƻƴ ǳǎǳŀƭƭȅ ŘƻŜǎƴΩǘ ŎƘŜŎƪ ǘƘŜ intention of another person to communicate. They believe that if they want 

to pass a message to one person they just have to speak. Without thinking what kind of messages we express 

ǿƘŜƴ ǿŜ ŀǊŜ ƴƻǘ ŎŀǊŜŦǳƭ ŀƴŘ ŎƻƴǎŎƛƻǳǎ ŀōƻǳǘ ǘƘŜ ǇŜǊǎƻƴ ŀƴŘ ǘƘŜ ǎƛǘǳŀǘƛƻƴ ǿŜ ƘŀǾŜ ƛƴ ŦǊƻƴǘ ƻŦ ǳǎ όƭƛƪŜΥ άȅƻǳ 

ŀǊŜ ǎǘǳǇƛŘέΣ άL ƪƴƻǿ ƳƻǊŜ ǘƘƛƴƎǎέΣ άŘƻ ƛǘ ƭƛƪŜ L ǎŀȅέ etc.). 

If Mr Paul has no intention to communicate with us each attempt will be a failure. The message will hit a wall. 

So, first we have to check the intention of Mr Paul. How? Actually, there is no specific technique or method 

that could guarantee success. Trying to attract the interest ƻŦ ŀ ǇŜǊǎƻƴ ǿƛǘƘ ŀ άƎƻƻŘ ƳƻǊƴƛƴƎέ ƛǎ ǎƻƳŜǘƘƛƴƎ 

ƎƻƻŘ ŦƻǊ ŀ ǎǘŀǊǘΦ IŜ Ƴŀȅ ǎŀȅ ǘƘŀǘ άǘƘƛǎ ƛǎ ƴƻǘ ŀ ƎƻƻŘ ŘŀȅέΦ !ƭǘƘƻǳƎƘ ƛǘ Ƴŀȅ ōŜ ŎƻƴǎƛŘŜǊŜŘ ŀǎ ŀ ƴŜƎŀǘƛǾŜ 

behaviour, this reaction of Mr Paul shows that he is quite open to communication. There is intention to 

communicate. If Mr tŀǳƭ ŘƻŜǎƴΩǘ ǊŜŀŎǘ ŀǘ ŀƭƭΣ ǘƘŜƴ ǿŜ ǎƘƻǳƭŘ ǘǊȅ ǿƛǘƘ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜΥ άIŜȅ MrΦ tŀǳƭΣ ŘƛŘƴΩǘ ƘŜŀǊ 

me? I said, ΨƎƻƻŘ ƳƻǊƴƛƴƎΩ ǘƻ ȅƻǳέΦ ¢Ƙƛǎ ǎŜǉǳŜƴŎŜ ŎƻǳƭŘ ƛƴŎǊŜŀǎe the possibilities of success. 

NOTE: The facilitator should repeat that what we are trying to do, is to increase the possibilities of a successful 

communication and not to offer a single total solution. 

When we have succeeded to activate the intention to communicate, we should start to check the beliefs that 

play a role in this situation, like: 

- What do we believe about Mr Paul? 

- What do we believe about the situation? 

- What do we believe about ourselves? 

The first 2 questions are somehow covered by the scenario of the case study. The third question usually 

ŘƻŜǎƴΩǘ ŀŎǉǳƛǊŜ ǘƘŜ ŀǘǘŜƴǘƛƻƴ ƛt deserves, although it has a great importance in the communicative procedure. 
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We must understand that what we are exchanging in a communicative procedure is our beliefs about the 

object and subjects of the communication. 

Moreover: 

- What does Mr Paul believe about us? 

- What does Mr Paul believe about the situation? 

- What does Mr Paul believe about himself? 

So, we should try to verify the above beliefs in order to increase the possibilities of a successful communication. 

For example, if I believe that Mr Paul is a crazy man and he is threatened by his fault then my attitude and the 

messages will correspond to what I believe, and this will be an offensive action against him.  

Also, according to the analysis of beliefs (please see the part: Methodology and guidance to proper 

performance, of this exercise), a belief is divided into:  

¶ The cognitive dimension (what I know) 

¶ The emotional dimension (what I feel) 

¶ The behavioural dimension (what I do) 

When we want to check our belief for Mr Paul (for example) we have to check: 

- What I know about Mr Paul? (Ok, I know that he is irritable and he is working as a guard). 

- What I feel about Mr Paul? (Mostly fear, because I have heard that the board of the organization has 

several times dealt with his aggressive attitude for non-important reason towards other employees of 

the same organization. I have heard that sometimes he even used physical violence against them. Also, 

I have heard that he has previously been hospitalized in psychiatric clinics for short periods). 

- What I do? ό!ŎǘǳŀƭƭȅΣ L ŘƻƴΩǘ ƭƛƪŜ ǘƻ ōŜ ŜƴƎŀƎŜŘ ƛƴ ǘƘƛǎ ǎƛǘǳŀǘƛƻƴ ōǳǘΣ ŀƭǘƘƻǳƎƘ ǘƘŜǊŜ ƛǎ ŀ Ǉƻǎǎƛōƛƭƛǘȅ ǘƻ 

threaten my success in my forthcoming very important meeting, I will try to convince Mr Paul to stop 

what he is doing). 

Similarly, we could proceed with other beliefs: 

- ²Ƙŀǘ L ƪƴƻǿ ŀōƻǳǘ ǘƘŜ ǎƛǘǳŀǘƛƻƴΚ ό!Ƴ L ǎƻ ǎǳǊŜ ǘƘŀǘ ǘƘŜ ŎŀǊ ƛǎƴΩǘ ǿŜƭƭ ǇƭŀŎŜŘΚ IŀǾŜ L ŎƘŜŎƪŜŘ ōŜŦƻǊŜ 

starting to advice Mr Paul?). 

- What I feel about the situation? (Is my fear understandable by Mr Paul? Does he know that I think that 

he is under a dangerous situation?) 

When we are questioning like that we easily understand that we have engaged in a difficult communicative 

situation without ensuring that we have the answers. Our communicative strategy should be formed to fill the 

cognitive gaps. When we have information for all the dimensions, then we must try to change the action of Mr 

Paul. 
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How is it possible? 

According to the theory of beliefs, the cognitive, emotional and behavioural dimensions are interconnected. 

When a new cognitive element comes, the emotions and the actions can change. Also, if an emotion has been 

created because of a situation, the perceptivity (lower accessibility to cognitive elements) and the willing of 

action is affected. 

¢Ƙƛǎ ŀƴŀƭȅǎƛǎ ŎƻǳƭŘ ōŜ ŎƻƴǘŀŎǘŜŘ ƛƴ ǊŜǾŜǊǎŜ ŀǎ ǿŜƭƭΦ ²Ŝ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ŜƴƎŀƎŜŘ ƛƴ ǘƘƛǎ ǎƛǘǳŀǘƛƻƴ όǿƘŀǘ L ŘƻύΣ 

because we know that Mr Paul is aggressive (what I know) and this makes us feel afraid (what I feel). The 

facilitator could point out that in real life, most of the people would have let Mr Paul to get hurt. Not because 

they are bad people but because our actions usually are based in few information and no awareness of our 

stereotypes and emotions. 

In conclusion 

To increase the possibilities of successful communication we have to check: 

1. The intention of the person to communicate 

2. The important beliefs about the persons and the situation 

In our daily life, situations like the scenario of Mr Paul are giving us 1-2 seconds time to form a communicative 

ǎǘǊŀǘŜƎȅΦ ¢ƘŀǘΩǎ ǿƘȅ ǿŜ ǳǎǳŀƭƭȅ ƛƳǇǊƻǾƛǎŜ ŀƴŘ ǘƘŜ ǊŜǎǳƭǘǎ ŀǊŜΣ ŀǘ ƭŜŀǎǘΣ ŀƳōƛƎǳƻǳǎΦ .ȅ ŎƘŜŎƪƛƴƎ ǘƘŜ ƛƴǘŜƴǘƛƻƴ 

and the important beliefs, we have already formed a strategy that could apply to everyday life and increase the 

possibility of success. 

Assessment of learning outcomes 

The best assessment method for this exercise is a round-table discussion where everyone of the group will 

express his/her impressions, and possible ways of using these learning outcomes. 

Guidance once the activity is over 

If we have a group of learners who are in permanent contact with the coordinator, we could recommend them 

to practice this methodology in everyday life - taking care not to create entrenched perceptions of persons or 

ideas - and to choose some of these experiences to come back to the team in a future group discussion. 

The learners must be aware that this method is particularly effective in increasing the chances of a successful 

communication process. What we understand by a person or/and a situation is a mix of many factors that are 

not always in front of us. 
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EXERCISE 2 ς DEVELOPMENT OF SELF-PRESENTATION AND SELF-PERCEPTION THROUGH A PERSONAL 

CHOREOGRAPHY 

Duration 

90 ς 110 

Learning outcomes 

- Familiarisation with our own body and movements 

- High level of introspection 

- Awareness of how we usually present ourselves and how we could present ourselves in order to be 

more precise 

- Awareness of what really matters for us and the other people 

Requirements 

A spacious room (approximately 80-100 square meters) without chairs and carpets and an audio system (or a 

self-powered speaker with USB-input and a laptop). 

Methodology and guidance to proper performance 

Usually we present ourselves on a typical way. Somehow, we have learnt to present ourselves using specific 

elements (name, professional status, education) and we feel secure about it without any second thought. But, 

how much crucial information we leave outside of our self-presentation? Is, for example, our name, 

professional status etc., what a person needs to know about us every time we must present ourselves or there 

are other elements more suitable for each case? 

This exercise tries to connect the conscious and the unconscious part of ourselves to helps us to create an 

alternative way of self-presentation based on a deeper awareness of ourselves. 

It is necessary to be implemented in a relaxed environment, actively developed by the facilitator. The directions 

to the participants should be provided with a calm voice and by repeating where is necessary. 

Warm-up activity 

Please see the warm up activity 2: Dance warm up ς Exploration of space, people, and movements 

Activity 

The main objective is to redefine the way we know and we choose to present ourselves, through ideas and 

tools of contemporary dance art. No previous dance experience is needed by the participants. The experience 

of dance courses is ideal for the facilitator(s). 
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Presenting myself in a circle 

Right after the warm up activity (please see below: Warm up activity 2- dance warm up-body movement), the 

facilitator asks the group to relax and take places in an open circle. 

Then, everyone has to present himself in any way he wants, to indicate what he/she considers important to 

him/her. At the same time, the facilitator asks from everyone else to attend the presentation of the other 

participants carefully. When all the people in the circle have done with their self-presentations, the facilitator 

asks the first one to mimic the previous one and then to present him/her-self once more, till the circle ends as 

well. 

Aims: 

- the participants get to know each other 

- for a while, we become the person next to us 

- we can see how we are looking to the others, we recognize our style (confidence, embarrassment, 

formality), the stance of our body and our micro-movements, the expression of our face (smiling, 

grimacing) 

- we break the ice as the mimic procedure ς usually ς is fun and creates a pleasant atmosphere to 

continue with the next steps of the exercise 

Creating a personal choreography as an alternative self-presentation 

The facilitator asks the group to spread around the room. He/She asks each participant to open his/her arms 

from side to side to define an own space, so to create a sphere that surrounds him/her. Then she/he asks to 

trust him, to close their eyes and follow his words without thinking, without worrying about anything and 

without interrupting for any reason. 

Ideally, background music can be used in a low volume. 

 1. Directions (by the facilitator)  

- Try to relax and clear out your mind, ŘƻƴΩǘ ŎŀǊŜ ŀōƻǳǘ ǎƻǳƴŘǎ ǘƘŀǘ Ŏŀƴ ǎǘƛƭƭ ōŜ ƘŜŀǊŘ ŀƴŘ ŀōƻǳǘ ǘƘŜ 

other people in this room. You are alone. In case you are more comfortable by sitting down or leaning 

on the wall, please do it. 

- Use your imagination and leave the room. Choose a place you want to go ... it can be somewhere near 

or far away, can be a beach or even a room, a place you know, you've been there, or a place that you 

create right now in your mind. 

- Imagine this place in detail. The material, the colours, the temperature, the wind, the possible sounds 

or/and melodies. Observe every detail and decide where you are in this place, your position. 

- Imagine one more person with you in this place, real or imaginary, to whom you want to tell something, 

whatever may it is. 
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- Imagine this person with you and place him/her somewhere in the context you imagine, not so close to 

you. 

- Try to come back and imagine the place in more detail, together with you two inside.  

- Think what you want to say to this person. 

- Think it very carefully, try to find the specific words you use. 

- Say it to him/her from a distance, without real sound. Imagine that he/she must hear what you say. 

- Say it again. Try to remember that this person is quite far from you. 

- Try to say what you want by using fewer words. 

- Keep just the words that are essential for your message (3 or 4 maximum). 

- Try to show these words from a distance. Use your body to say what you want to say. 

- Initially you can imagine the moves you want to do, as if you observe yourself doing it from a distance. 

- Repeat the same moves, as many times it needed to decide about the most suitable set. 

- Consider every detail of your moves. The position of the hands, the feet, the head. If they are quick or 

slow moves, if they are large or small movements and why. 

- When you have already decided about the optimum sequence of movements, start to repeat it trying 

to pass the message to the person you have - in your imagination ς in front of you. 

- Do it many times, as slowly you want, trying to place your body into the image you created previously. 

- You can still change the words/movements if you want, if this makes you more comfortable and secure 

about the transmission of your message. 

- Repeat the moves as many times you want to ōŜŎƻƳŜ ǎƻƳŜǘƘƛƴƎ ŎƻƳǇƭŜǘŜƭȅ άȅƻǳǊǎέΣ ŎƻƳǇƭŜǘŜƭȅ 

natural for you. Make it so familiar to you as your name is. 

- When everything is ok, imagine for a last time this place. We are leaving now. Please decide if the 

person you imagine will come with you or he/she will stay there. This place will continue to exist to be 

able to come over and over again. 

- Before you leave this place, make another time your movements. 

- Very nice!!! You have just created your first choreography. Now you can open your eyes. 

 

2. Composition 

 

The facilitator should wait for a while to calm down the participants. Then he/she asks the participants to 

remember the way (words, movements, feelings, etc.) they self-presented at the start of the exercise. Then, 

they are asked to combine the way they were presented with their own choreography. They are asked to keep 

the name and 3-4 words and to combine them with their movements. 

 

3. Presentation 

 

Having this new combination, every member of the group should present her/himself. The rest of the group is 

repeating the choreography and the words. 
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Results: 

 

- Each participant creates a very personal choreography, not by mimicking a professional dancer/trainer, 

but by an endoscopic procedure which aims to recall some feelings and thoughts. 

- Each one can create an imaginary place where she/he can go back when she/he needs to be there (for 

example, to calm, to think what is more important, etc.). 

- The comparison of the two different modes of presentation is possible to create thoughts about the 

way I know someone (for example: how many elements are given by these two ways of presentation, 

how many elements are needed to create an image for the other people, how these elements are 

related to the general overview I have for this person, etc.). 

- The realisation that art in practice could be a useful tool which we can incorporate in our daily life, 

communicating with other people without the usual and formal way of communication. 

- A chance to look inside and acquire a better knowledge of ourselves. Self-awareness! 

 

Assessment of learning outcomes 

A group discussion, where a feedback from all the participants will be asked, could give a precise kind of 

assessment of this exercise. People usually want to share their experiences after this exercise.  

References 

Method originally developed by Despoina Bounitsi, member of Synergy of Music Theatre, Greece  

https://www.facebook.com/SynergyofMusicTheatre/
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EXERCISE 3 ς EMOTIONALLY CHARGED COMMUNICATION 

Duration 

90 ς 120 

Learning outcomes 

- Recognition of emotions that affect communication 

- Managing of an emotionally charged communication 

- Knowledge about the transferability of the emotions 

- Capability to neutralize the emotions that affect the communication 

- Capability not to be affected by the emotions of other people 

Requirements 

Room setting: flexible (chairs in semi-circle and two chairs on the diameter of the semi-circle) 

Methodology and guidance to proper performance 

¦ǎǳŀƭƭȅΣ ǿŜ ŘƻƴΩǘ Ǉŀȅ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ ŜƳƻǘƛƻƴǎ ƛƴ ŀ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǳƴǘƛƭ ǘƘŜȅ ǎǘŀǊǘ ǘƻ ōǊŜŀƪ ǘƘŜ Ƴǳǘǳŀƭ 

accepted limits. Anger, fear, sadness, abhorrence, surprise and happiness are the 6 basic emotions and affect 

our body function and emotional balance through the brain limbic system in less than 0,006 seconds. Faster 

than logic! 

²Ƙŀǘ ǿŜ ǳǎǳŀƭƭȅ ŘƻƴΩǘ know is that emotions are transferred. When we are facing an angry man, our brain 

system is focusing on this incentive and responds accordingly and automatically: we are experiencing anger as 

well. Our heart starts beating faster aiming to prepare our body for the possibility of a fight. The human body 

responds automatically and correspondingly to all the types of the basic emotions. It is a mechanism of survival. 

Lǘ ƘŜƭǇŜŘ ǘƘŜ ƘǳƳŀƴ ƪƛƴŘ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ŜǾŜƴ ǿƘŜƴ ƛǘ ƘŀŘƴΩǘ ŎǊŜŀǘŜŘ ȅŜǘ ŀ ƘǳƳŀƴ ƭŀƴƎǳŀƎŜΦ {ƻΣ is not easy to 

manage it. But it is very important to try. 

A multiplier will surely be engaged in the emotionally charged conditions. He/she will face tricky situations 

relying on logic to communicate something while the emotional part of the communication prevails. Somehow, 

she/he must know how this mechanism works. 

Finally, the knowledge and skills regarding the managing of emotions is crucial in order to be avoided the 

intense emotional charge, carried on his/her personal life. A multiplier should know how to neutralize his/her 

professional environment to live a balanced professional/personal life. 

NOTE: In this exercise, the participation of an actor is a prerequisite. We need an experienced actor/actress 

who knows how to act and improvise as angry, afraid, sad, disgusted, surprised, and happy. He/she will act as a 
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refugee interviewed by the multiplier. Each participant has 3 minutes in order to get as much information about 

the below issues: 

¶ Name 

¶ Family situation 

¶ Education and work experience 

¶ Way of coming in the country 

¶ What do you want to do in the future 

The actor/actress will change his/her emotion, name and personal story of the character for each participant, 

without expressly defining the emotion he/she chooses each time (for each time Ą one specific emotion, not 

more or/and mix of emotions). He/she will give information only when the behaviour of the multiplier is 

reasonable. She/he has to try to limit the words of the communication as if she/he has limited vocabulary. If a 

multiplier tries to physically contact, the actor has to respond negatively. 

Usually, very small number of participants succeeds to get information about 2-3 topics at maximum. This is not 

bad. The duration of 3 minutes is extremely short. But, on the other hand, the main output of this exercise is 

not the awareness of the difficulty to communicate with an emotional refugee. The main aim is to feel the 

participants the transmission of the basic emotion, to try to recognize the type of the emotion and to 

understand that it needs effort to neutralise an emotionally charged communication. 

Warm-up activity 

See warm up activity 1 DǊƻǳǇ ŘƛǎŎǳǎǎƛƻƴ άWƘŀǘ Řƻ ȅƻǳ ŦŜŜƭ ŎƻƳƛƴƎ ƘŜǊŜ ǘƻŘŀȅΚέ 

Activity 

The actor/actress is seating on one of the two chairs in the middle of the semi-circle. Each participant gets the 

directions by the facilitator. 

Directions: 

In a 3-minute communication try to get as much information by the refugee regarding the below topics: 

¶ Name  

¶ Family situation 

¶ Education and work experience 

¶ Way of coming in the country 

¶ What he/she want to do in the future 

Each participant starts the exercise. The facilitator keeps the time and notes about the possible emotion of the 

actor/actress and of some remarkable highlights of the communication. When the time is over, the facilitator 
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stops the interaction and calls the next participant (preferably, implement a lottery game before, in order to get 

the sequence of the participants; who will be 1st, 2nd etc.). No comments are allowed at this moment. 

When all the participants have finished their task make a 15-minute break and then come back in the circle. 

Ask each participant to recognize the emotion affected his/her 3-minute session and describe how she/he felt. 

Let other participants to make comments (if they like) about each session. Try to focus on the uncomfortable 

and embarrassed instances and make the participants speak about them. When the assessment session is over, 

take some time to say that: 

V The emotions are not easily recognizable every time  

V The emotions are transferable 

V What we are experiencing as an uncomfortable situation is the blurring of the logical part of our brain 

when an emotion affects us 

V The most effective way to decline the consequences of an emotion is to recognize it and stop 

reproducing it 

V We have to try not to respond according to the emotion that is in front of us (believe it, even in a happy 

communication there are high possibilities to miss important information because of the confusion of 

the logical part) 

V This exercise ǿŀǎƴΩǘ ƛƴǘŜƴŘŜŘ ŦƻǊ ƎŀƛƴƛƴƎ ǘƘŜ Ŝxperience of a difficult communication, but for 

understanding  the influence of the emotions in our daily life 

 

Assessment of learning outcomes 

A group discussion where a feedback from all the participants will be asked, could give a precise kind of 

assessment of this exercise. People want usually after this exercise to share their experience. 
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   Pilot test in Larissa 
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Warm-up activity 1 ς Group ŘƛǎŎǳǎǎƛƻƴ άWƘŀǘ Řƻ ȅƻǳ ŦŜŜƭ ŎƻƳƛƴƎ ƘŜǊŜ ǘƻŘŀȅΚέ 

Duration 

10-15 minutes (depending on the number of participants, the level of familiarisation of the group and the level 

of personal engagement we want to achieve) 

Outcomes 

- Familiarisation of the group 

- Activation of personal expression 

- Awareness of the personal mood 

Requirements 

Room setting: flexible (chairs in closed circle or in semi-circle) 

Methodology and guidance to proper performance 

Each participant comes into the training with a specific mood related to personal characteristics or/and some 

exceptional events (like a fight in the office before the training, a good or bad news about a friend, etc.). Some 

people may feel enthusiasm while others are filled by stress and fear. It is useful for everyone to understand 

what is affecting his/her mood and in which level. This expression enhances also the group dynamic and 

familiarization. 

Activity 

!ƭƭ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀǊŜ ǇƭŀŎƛƴƎ ƛƴ ŀ ŎƛǊŎƭŜΦ ¢ƘŜ ŦŀŎƛƭƛǘŀǘƻǊ ŀǎƪǎ ŜǾŜǊȅƻƴŜ άǿƘŀǘ Řƻ ȅƻǳ ŦŜŜƭ ŎƻƳƛƴƎ ƘŜǊŜ ǘƻŘŀȅΚέ 

and gives 2-о ƳƛƴǳǘŜǎ ǘƻ ŜŀŎƘ ǇŀǊǘƛŎƛǇŀƴǘΦ LǘΩǎ ƻƪ ƛŦ ǎƻƳŜƻƴŜ ŘƻŜǎƴΩǘ ǿŀƴǘ ǘƻ ǊŜŦŜǊ ƛƴ ŘŜǘŀƛƭ ŀōƻǳǘ ƘŜǊκƘƛǎ 

mood. On the contrary, if something is very provocative for the interest of the group, the facilitator can ask for 

more information/details. At the end of the circle, the facilitator has to express his/her thoughts as well. 

 

Warm-up activity 2 ς Dance warm up ς exploration of space, people, movements 

Duration 

20ς30 minutes 

Outcomes 

- Warming up of the body, preparation for further physical exercise 

- Waking up and energising of participants 

- Conscious using of eye contact 
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- Better perception of space limitations and group coexisting in a specific field 

Requirements 

A big room (approximately 80-100 square meters) without chairs and carpets and an audio system (or a self-

powered speaker with USB-input and a laptop). 

Methodology and guidance to proper performance 

An easy but effective warm up exercise, which utilizes the techniques and characteristics of dance art, is usually 

ideal when the group of the participants needs to be familiarized with each other and to be activated. 

This warm up activity has to be always the first part of the exercise 2 (Development of self-introduction and 

self-perception through a personal choreography). It can be also the warm up activity for any exercise that 

needs physical and body activity. 

.ŜŦƻǊŜ ǘƘŜ ŦƛǊǎǘ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ǘƘƛǎ ŜȄŜǊŎƛǎŜΣ ŀ ŦŜǿ Ǉƛƭƻǘǎ ƴŜŜŘŜŘΣ ŜǎǇŜŎƛŀƭƭȅ ǿƘŜƴ ǘƘŜ ŦŀŎƛƭƛǘŀǘƻǊ ŘƻŜǎƴΩǘ 

have any previous dance experience. 

Activity 

Movement in the space 

The participants move in the room and folƭƻǿ ǘƘŜ ŦŀŎƛƭƛǘŀǘƻǊΩǎ ƎǳƛŘŀƴŎŜΥ 

- Move in the room freely 

- Try to not make noise when you are walking and think consciously your walking 

- Try to not leave free space among you. If you see one please try to cover it 

- Avoid to walk in circle 

- Create some interesting paths by walking through the other participants 

- Look deeply into peopleΩǎ ŜȅŜǎ who are passing near by you  Continue to look into the eyes and greet 

people you meet in any way you want 

- YŜŜǇ ǘƘŜ ŜȅŜ ŎƻƴǘŀŎǘ ŀƴŘ ǎŀȅ άƘŜƭƭƻέ ǿƛǘƘ ȅƻǳǊ ŜȅŜǎ 

- Start to follow someone without any previous arrangement between you and her/him 

- Start to move in between of two people in the room, without any previous arrangement between you 

and them. 

Aims: 

- To understand better the dynamic created in a room where the group is moving 

- To remember the importance of eye contact 
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Create movement 

1. Group is constantly walking in the room while the facilitator asks to stop when someone stops and 

starts when one starts. After three-four times, the group will move in a perfect coordination. 

2. Then, the one who make the first movement (randomly), makes a characteristic move (for example, 

raises his/her hands, jumps, making a turn etc.). The group starts to move by repeating this specific, 

characteristic movement and then continue walking. 

3. Then, the one who make the first movement (randomly), makes a characteristic type of movement (like 

swimming, climbing, crawling, jumping around, etc.) and continues to walk like that. 

4. All the participants find a different kind of walk/movement. When the facilitator claps his/her hands 

the participants try to change their walk/movement. After 6-10 repeats, all the participants will have 

formed their own specific type of walk/movement. The facilitator asks to observe carefully the way the 

other walk/move. 

5. When the facilitator claps her/his hands the participants start to mimic the type of walk/move of one 

other participant, without previous arrangement. 

The group continues as long the facilitator continues to clap her/his hands. 

 

Aims: 

- Body warming up 

- Development of group trust and confidence 

- The group is organized, coordinated, synchronized and starts to share ideas 

- Fun atmosphere  

- Activation of the imagination, spontaneous creation of movement 

 

Assessment of learning outcomes 

 

A group discussion where a feedback from all the participants will be asked, could give a precise kind of 
assessment of this warm up activity. 
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5.3.  MODULE 3  -  Facilitating group reflections on PREJUDICES  
 

THEORETICAL BACKGROUND 

In this mƻŘǳƭŜ ǿŜ ǇǊƻǇƻǎŜ ŀ άǊŜŦƭŜŎǘƛƻƴ ŜȄŜǊŎƛǎŜέ ƻƴ ǘƘŜ ƻǿƴ ǇǊŜƧǳŘƛŎŜǎΣ ŀǎ ŀ ǇǊŜ-condition to engage a fruitful 

educational relationship in a multicultural context, consistently with the Needs Analysis realized among the 

ǘǊŀƛƴŜǊǎ ŀƴŘ ǘƘŜ ǎƻŎƛŀƭ ǿƻǊƪŜǊǎ ƻŦ ǘƘŜ ǇŀǊǘƴŜǊǎΩ ŎƻǳƴǘǊƛŜǎΣ ǘƘŜ ǘŀǊƎŜǘ ǊŜŎƛǇƛŜƴǘǎ ƻŦ ǘƘƛǎ /ǳǊǊƛŎǳƭǳƳΦ 

As we are focused on how to engage these particularly vulnerable learners in lifelong learning opportunities, in 

a framework of a hostile public opinion against refugees and asylum seekers, we aim at strengthening 

ǘǊŀƛƴŜǊǎκǎƻŎƛŀƭ ǿƻǊƪŜǊǎΩ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ŎƻƳǇŜǘŜƴŎŜǎ ƛƴ ƻǊŘŜǊ ǘƻ ƛƴŎǊŜŀǎŜ ǘhe quantity and to improve the 

quality of a more inclusive education for a more inclusive life. 

With Module 3 αCŀŎƛƭƛǘŀǘƛƴƎ DǊƻǳǇ ǊŜŦƭŜŎǘƛƻƴǎ ƻƴ ǇǊŜƧǳŘƛŎŜǎάΣ hǳǘ-Side-In contributes to fills the gap in adult 

education that consists in educational work with intercultural groups, specialising the setting for refugees. 

Self-Reflection forms a central part in the learning process and represents an irreplaceable element for a 

democratic togetherness. In pedagogical approaches and material of civic education, Didactics of Democracies 

and the Intercultural Pedagogy there exist various guidelines for the deconstruction of prejudices (Anti-Bias, 

.ŜǘȊŀǾǘŀΣ ά9ƛƴŜ ²Ŝƭǘ ŘŜǊ ±ƛŜƭŦŀƭǘέ όDŜǊƳŀƴȅύΣ !ǊƎǳƳŜƴǘǎ ŀƎŀƛƴǎǘ έōŀǊ ǊƻƻƳ ǎƭƻƎŀƴǎέ όDŜǊƳŀƴȅύ Ŝǘ ŎŜǘŜǊŀύ ς but 

in general all methods rely fully and exclusively on language as the only medium of communication and there 

for presupposes a homogenous linguistic group. 

With that pre-condition a linguistic inclusion of not-integrated social groups with a foreign language is 

impossible and therefore these methods do not meet the needs and challenges of the nowadays multicultural 

society. They are not realizable with multicultural groups that do not share one and the same language. 

The Out-Side-In-Consortium wants to prove that challenge and try to fill this existing gap in the educational 

landscape. For this aim, special learning methods shall get developed for the Supervision of group reflections 

for multicultural and linguistically non-conform language groups. This is a especially difficult challenge and 

probably reaches earlier its limits than only language-based methods of reflection. But still it is the goal of 

inclusion to try to make the feeling of success in educational processes also accessible for disadvantaged groups 

of learners. 

ADDRESSES  

The addresses of this module are both facilitators/teachers/trainers and learners. 
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AIMS & EDUCATIONAL GOALS 

To formulate (and apply) the appropriate use of the new tools/exercises in the design (and implementation) of 

guidance and training sessions with refugees/asylum seekers and in blended groups of learners, trainers and 

social workers will improve: 

¶ The knowledge of: 

- the international, European and national bodies and laws ruling the income of asylum seekers 

- ǘƘŜ ƳƛƎǊŀǘƛƻƴ ǊƻǳǘŜǎΣ Ŧƭƻǿǎ ŀƴŘ ŦƻǊŎŜŘ ƳƛƎǊŀƴǘǎΩ ƴǳƳōŜǊǎ ŀŦŦŜŎǘƛƴƎ ŜŀŎƘ 9¦ ŎƻǳƴǘǊȅ 

- other countries, cultures and languages 

¶ The ability to:  

- reflect and de-construct own stereotypes and prejudices 

- conduct interviews for colleŎǘƛƴƎ ǘƘŜ ƭŜŀǊƴŜǊǎΩ biographies 

- identify unexpressed needs, attitudes or orientations 

- ŀǎǎŜǎǎΣ ŎƻƳǇŀǊŜ ŀƴŘ ƛƴǘŜǊǇǊŜǘ ǘƘŜ ƭŜŀǊƴŜǊǎΩ ǇǊƻgress in the inclusion process 

- exploit different tools/exercises in different learning environments 

CONTENT 

For facilitators/teachers/trainers the key concepts and knowledge embedded in this module are: 

- Stereotypes and prejudices 

- Contact theory 

- Circle Time method 

- Transcultural approach and Biography Work 

- Reflective practices and self-awareness about anti-bias education 

- To be in the situation and act consistently, because this module is exploitable indifferent learning 

environments: formal, non-formal and informal 

- Gamification and visualisation works, exploiting creative methods to support the key skills acquiring by 

the adult learners 

- Reflective practice on human rights application for an inclusive education (the renewed Millennium 

Development Goals and Human Rights Declaration) 

While for the leaners, the key knowledge related to this module and the development of specific contents is 

ŎƭƻǎŜƭȅ ƭƛƴƪŜŘ ǘƻ ǘƘŜ άƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘέ ǿƘŜǊŜ ǘƘŜǎŜ ǇǊŀŎǘƛŎŜǎ Ŏŀƴ ōŜ ŀǇǇƭƛŜŘ ōȅ ǘǊŀƛƴŜǊǎκǎƻŎƛŀƭ ǿƻǊƪŜǊǎΥ 

- A deeper knowledge of the receiving society: formal laws, culture and life styles 

- Mutual learning of different languages 

- Guided verbalisation in the national language of the receiving country 
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- The cultural heritage and the socio-political situations of different countries around the world and in 

the receiving one 

DURATION  

Overall time including breaks: 8 hours 

Exercise 1 ς ά¢ƘŜ tȅǊŀƳƛŘ ƻŦ IŀǘŜέ 3 hours 

Exercise 2 ς ά¢ƘŜ !ǘƭŀǎ ƻŦ ƻǳǊ ǇǊŜƧǳŘƛŎŜǎέ 2 hours 

Exercise 3 ς ά¢ƘŜ LƴǘŜǊŎǳƭǘǳǊŀƭ ¢ƻƳōƻƭŀέ 3 hours 

REQUIREMENTS 

For the train the ǘǊŀƛƴŜǊǎΩ session, a large room with chairs or cushions in circle is needed. The implementation 

of each exercise needs the ǇǊƛƴǘŜŘ ŎƻǇȅ ƻŦ ǘƘŜ άŎƻǊŜ ƛƳŀƎŜέΥ 

¶ For the Practice no мΣ άThe Pyramid of HateέΣ ǿƛǘƘ ǘƘŜ ǎŜƭŜŎǘŜŘ ǉǳŜǎǘƛƻƴόǎύ 

¶ For the Practice no нΣ άThe Atlas of our prejudicesέΣ ǘƘŜ 9¦ ŀƴŘκƻǊ ǘƘŜ world maps. 

In this last exercise some consumables are needed, like: a box with coloured pencils, magazine, glue and 

scissors for collage, and for each exercise a printed copy of the maps. 

Some chairs and tables could be useful for working with collage or drawing, depending on the learning 

environments the setting can be very flexible for the application of these exercises. 

For the Practice no 3, άThe Out-Side-In TombolaέΣ numbers and cards of a common bingo game, and the 

ά¢ŀōƭŜ ƻŦ ǘƘŜ LƴǘŜǊŎǳƭǘǳǊŀƭ aŜŀƴƛƴƎǎ ƻŦ ǘƘŜ bŜǿ ¢ƻƳōƻƭŀέ ǎƘƻǿŜŘ ƛƴ ǘƘŜ Out-Side-In Tombola Poster. As it is a 

board game, tables and chairs are needed as well a free wall where to hang the Tombola Poster. 
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TIPS FOR TRAINERS 

For preparing well for exercises that fit for the inclusive educational work with refugees, it is a pre-condition 

to: 

- Get to know about the common prejudices amongst both sides (refugee versus citizen | citizen versus 

refugee), as these present obstacles in the learning processes and need to be deconstructed. Some of 

these examples can be found in the Research Report of Out-Side-In project that will be included as 

training materials. 

- Be in the situation and open to the άƴƻǘ-ƪƴƻǿƛƴƎέΦ 

- Feel to be part of the group sharing emotions and perceptions. 

- Be aware of the opportunity to increase the mutual knowledge that improves the awareness about 
the common values as human beings. 

- .Ŝ ƛƴǾƻƭǾŜŘ ƛƴ ƎŀƳŜǎ ŀƴŘ Ǿƛǎǳŀƭƛǎŀǘƛƻƴ ǿƻǊƪǎΣ ŎƻƳƛƴƎ ƻǳǘ ƻŦ ǘƘŜ άƻǿƴ ŎƻƳŦƻǊǘ ȊƻƴŜέΦ 

- During the ƎǊƻǳǇǎΩ ǊŜŦƭŜŎǘƛƻƴ ǎǘŀƎŜǎ ƛǘ ƛǎ ǾŜǊȅ ƛƳǇƻǊǘŀƴǘ ǘƻ ŀǎƪ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ǘŀƭƪ ŜȄŎƭǳǎƛǾŜƭȅ ŀōƻǳǘ 
their own experiences, avoiding and stopping any form of interpretations of what other people intend 
to say. 

GLOSSARY 

Circle Time  

¢ƘŜ ά/ƛǊŎƭŜ ¢ƛƳŜέ Ƙŀǎ ǎŜŜƴ ŀƴ ƛƴcreased use mainly in primary schools, as teaching strategy, but it can be widely 

applicable within different age groups of people and in different learning and organisational contexts. It 

consists of sitting in a circle, discussing on a topic, taking turns to speak through simple rules, e.g.: usually the 

possession of a circulated object serves as a sign of whose turn it is to speak. In adult education we name this 

ŀǇǇǊƻŀŎƘ ŀǎ ά[ŜŀǊƴƛƴƎ /ƛǊŎƭŜǎέΣ ŀ ƘƛƎƘƭȅ ƛƴǘŜǊŀŎǘƛǾŜΣ ǇŀǊǘƛŎƛǇŀǘƻǊȅ ǎǘǊǳŎǘǳǊŜ ŦƻǊ ƻǊƎŀƴƛȊƛƴƎ group work. The goal 

is to build, share, and express knowledge though a process of open dialogue and deep reflection around issues 

or problems with a focus on a shared outcome. A learning circle is not a community of practice, or professional 

learning but can be a strategy used by either. 

Gamification is the use of game design elements in non-game contexts. Broadly defined, is the process of 

defining the elements which comprise games that make those games fun and motivate players to continue 

playing, and using those same elements in a non-game context to influence behavior. In educational contexts, 

examples of desired student behavior which gamification can potentially influence include attending class, 

focusing on meaningful learning tasks, and taking iniǘƛŀǘƛǾŜΦ όŎƻƴǎǳƭǘŜŘ ƻƴ нтǘƘ CŜōǊǳŀǊȅ Ψмтύ 

https://en.wikipedia.org/wiki/Gamification_of_learning 

 

 

https://en.wikipedia.org/wiki/Gamification_of_learning
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Interculturalism, Multiculturalism and Transculturalism 

Multiculturalism refers to the coexistence of different cultures and ethnic groups living in the receiving state. It 

also refers to the theoretical approaches towards those cultures and ethnic groups, and to the policy strategies 

regarding the management of those cultures and ethnic ƎǊƻǳǇǎ ό[ǳƪǑƛőΥ мфффύΦ {ƻƳŜ ŀǳǘƘƻǊǎ ό/ƻǳƴŎƛƭ ƻŦ 9ǳǊƻǇŜΣ 

2008) claim that multiculturalism is a term, which does not emphasize the dialogue between cultures and prefer 

to use the term interculturalism instead, they claim that the concept emphasizes intercultural dialogue more, 

however, there are authors (as, e. g. of critical multiculturalism, such as Peter McLaren) who claim that 

multiculturalism also emphasizes intercultural dialogue and contact  between cultures and they do not perceive 

the terms intercuƭǘǳǊŀƭƛǎƳ  ŀƴŘ ƳǳƭǘƛŎǳƭǘǳǊŀƭƛǎƳ ŀǎ ŘƛŦŦŜǊŜƴǘ όŦƻǊ ƳƻǊŜΣ ǎŜŜ [ǳƪǑƛőΥ мфффύΦ ¢ǊŀƴǎŎǳƭǘǳǊŀƭƛǎƳ ƛǎ ŀ 

term, which started to develop in the nineties and describes the reality of transcultural phenomena, when the 

cultures became more mixed due to cheaper traffic, globalization, the emergence of social networks etc., 

therefore cultures became more hybrid (for more see Glick Schiller, Basch, Blanc-Szanton 1992: 1-2; 1995: 48). 

Instead of the term transculturalism sometimes the word transculturality is used. Transculturality is, in the first 

place, a consequence of the inner differentiation and complexity of modern cultures. These encompass - as I 

explained before - a number of ways of life and cultures, which are also interconnected or coexist with one 

another. The concept of single cultures is not valid anymore, because most of the cultures in the world are in 

contact with other cultures, cultures that do not have a contact with other cultures are very rare. The old 

homogenizing and separatist idea of cultures has furthermore been surpassed through cultures' external 

networking. Cultures today are extremely interconnected and entangled with each other. Lifestyles no longer 

end at the borders of national cultures, but go beyond these, and are found in the same way in other cultures. 

[Source: by Natalija Vrecer ς for the Slovenian Migration Institute, Research Centre of the Slovenian Academy of 

Sciences and Arts]. 

Reflective practice is the ability to reflect on an action, which refers  to the   process of continuous learning. 

According to one definition it involves "paying critical attention to the practical values and theories which inform 

everyday actions, by examining practice reflectively and reflexively8έΦ ! ƪŜȅ ǊŀǘƛƻƴŀƭŜ ŦƻǊ ǊŜŦƭŜŎǘƛǾŜ ǇǊŀŎǘƛŎŜ ƛǎ ǘƘŀǘ 

experience alone does not necessarily lead to learning; deliberate reflection on experience is essential. Reflective 

practice can be an important tool in practice-based professional learning settings, where people learn from their 

own professional experiences, rather than from formal learning or knowledge transfer. It may be the most 

important source of personal professional development and improvement. It is also an important way to bring 

together theory and practice; through reflection a person is able to see and label forms of thought and theory 

within the context of his or her work. A person who reflects throughout his or her practice is not just looking back 

on past actions and events, but it is taking a conscious look at emotions, experiences, actions, and responses, and 

using that information to add to his or her existing knowledge base and reach a higher level of understanding. 

[Source: https://en.wikipedia.org/wiki/Reflective_practice - consulted on the 1st September 16]. 

 

                                                           
8 Bolton, Gillie (2010) [2001]. Reflective practice: writing and professional development (3rd ed.). Los Angeles: Sage 

Publications. p.xix 

https://en.wikipedia.org/wiki/Reflective_practice
https://en.wikipedia.org/wiki/Sage_Publications
https://en.wikipedia.org/wiki/Sage_Publications
https://books.google.com/books?id=XSNiMpiHuwcC&pg=PR19
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EXERCISE 1 ς THE PYRAMID OF HATE 

Duration 

60-90 minutes in group session 

30-45 minutes individual session 

¢ƘŜ ŘǳǊŀǘƛƻƴ ƻŦ ŀ άŎƛǊŎƭŜ ǘƛƳŜέ ƻƴ ǘƘƛǎ ǘƻǇƛŎ ŘŜǇŜƴŘǎ ƻƴ ǘƘŜ ƻǾŜǊŀƭƭ ǇŀǊǘƛŎƛǇŀƴǘǎΩ number and trainers/social 

ǿƻǊƪŜǊǎ ǎƘƻǳƭŘ Ŏƻǳƴǘ ƻƴ ŀǾŜǊŀƎŜ рΩ-сΩ ǇŜǊ ǇŜǊǎƻƴ ǘƻ ŜǎǘƛƳŀǘŜ ǘƘŜ ƻǾŜǊŀƭƭ ŘǳǊŀǘƛƻƴ ƻŦ ǘƘŜ άǊŜŦƭŜŎǘƛƻƴ ǎǘŀƎŜέΦ 

Learning outcomes 

Raising awareness about all forms of potential discriminations, analyzing and reflecting about all stages lived 

by the human community in the recent history. 

Requirements 

! ǇǊƛƴǘŜŘ ŎƻǇȅ ƻŦ ǘƘŜ άtȅǊŀƳƛŘ ƻŦ IŀǘŜέΣ ǿƛǘƘ ǘƘŜ ǎŜƭŜŎǘŜŘ ǉǳŜǎǘƛƻƴǎ ŦƻǊ ǎǘƛƳǳƭŀǘƛƴƎ ǊŜŦƭŜŎǘƛƻƴǎ ŀƴŘ 

biographical storytelling. 

Methodology and guidance to proper performance 

Lƴ ǘƘŜ ƎǊƻǳǇ ǎŜǎǎƛƻƴǎΣ ŀŦǘŜǊ ŘŜƭƛǾŜǊƛƴƎ ǘƘŜ ŎƻǇȅ ƻŦ ǘƘŜ άtȅǊŀƳƛŘ ƻŦ IŀǘŜέ ǿƛǘƘ ǘƘŜ ǎŜƭŜŎǘŜŘ ǉǳŜǎǘƛƻƴǎΣ ǘŀƪŜ 

ǎƻƳŜ ǘƛƳŜ ŦƻǊ ƛƴǘǊƻŘǳŎƛƴƎ ǘƘŜ άtȅǊŀƳƛŘέ ŀƴŘ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ǎǘŀƎŜǎκŎƻƴŎŜǇǘǎ ǎƘƻǿŜŘΣ ŀŎŎŜǇǘƛƴƎ ǘƘŜ ŦƛǊǎǘ 

ǊŜŀŎǘƛƻƴǎ ƻŦ ǘƘŜ ƭŜŀǊƴŜǊǎΣ ŜΦƎΦ ά¢ƘŜ ƴŜǿ ŦƻǊƳ ƻŦ ƎŜƴƻŎƛŘŜ ƛǎ ǘƘŜ ŜŎƻƴƻƳƛŎ ƻƴŜέΤ ά²Ŝ ǎƘƻǳƭŘ ŘǊŀǿ ŀƴ LƴǾŜǊǘŜŘ 

tȅǊŀƳƛŘΣ ǘƻ ƘŀǾŜ ŀ ǇƻǎƛǘƛǾŜ ǇǊƻǎǇŜŎǘ ƻŦ ƻǳǊ ŘŜƳƻŎǊŀŎƛŜǎέΤ άLŦ ǿŜ ŀǊŜ ƴƻǘ ŀǿŀǊŜ ƻŦ ǘƘŜ ŘŀƴƎŜǊǎ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ 

ŦƛǊǎǘ ǎǘŀƎŜǎΣ ǘƘŜ ǎƛǘǳŀǘƛƻƴ Ŏŀƴ ƻƴƭȅ ƎŜǘ ǿƻǊǎǘέ etc. 

All these stimuli can be used duǊƛƴƎ ǘƘŜ ŎƭŀǎǎŜǎ ǘƻ ŘŜŜǇŜƴ ǎǇŜŎƛŦƛŎ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ ƭŜŀƴŜǊǎΩ ǎƻŎƛŀƭ ƭƛŦŜ. 

Activity 

¦ǎƛƴƎ ǘƘŜ άtȅǊŀƳƛŘ ƻŦ IŀǘŜέ ǿƛǘƘ ǘǊŀƛƴŜǊǎ ŀƴŘ ǎƻŎƛŀƭ ǿƻǊƪŜǊǎΣ ǎƻƳŜ ǉǳŜǎǘƛƻƴǎ Ŏŀƴ ōŜ ǇƻǎŜŘ ǘƻ ƻǳǊ ǘǊŀƛƴƛƴƎ 

participants, asking them to reflect about, e.g.: 

1. What emotions and thoughts came up in the reading of the Pyramid? 

2. Do you have any memories (direct or indirect) about genocides? 

3. Did you experience (directly or indirectly) any of the conditions described in the Pyramid? 

4. In which of these stages do you think we are currently living in our society? 

5. In which of these stages do you think to have the power to intervene, individually and collectively? 

The last two questions (n°4 and n°5) could be appropriate also to be posed to learners (refugees and receiving 

ǎƻŎƛŜǘƛŜǎΩ ŀŘǳƭǘ ƭŜarners). 
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pathway of the 1° and 2° hosting centers. This can also be possible in other countries. 

The process applied in some hosting centers for taking in charge the refugees from a legal point of view, with 

welfare and psychological supports, is carried on by a team of professionals (legal operators, social care givers, 

psychologists). This pathway is organized in at least 3 stages addressed to: 

1. Provide the legal advice support service. 

2. Collect the personal histories. 

3. Prepare the candidates to the legal commission auditing and interview. Roleplaying and simulation of 

the interview. 

 

Pilot test in Larissa, Greece. 

 










































































































